April 25th Pro-D Workshop:                                       
Let’s discuss how we support all students at secondary.

What worked for us: 




Universal adaptations are made available to assist all students to achieve the learning outcomes of these courses and to demonstrate their learning during class including: 
· additional time; 
· one-to-one support from educational assistants, 
· learning assistance teachers and the classroom teacher; 
· access to electronic devices for speech-to-text, text-to-speech, and written output; 
· audio books, dictated assignments and transcription help; 
· graphic organizers, framed paragraphs, sentence stems, and similar; 
· pairing verbal instructions with visual or written supports
· shortened, simplified, and/or chunked assignments; 
· writing templates; use of separate settings when needed and, 
· opportunities to display competence and learning outcomes in a variety of ways.  
· flexible timelines to demonstrate skill acquisition and conceptual understanding.
· intentionally exploring areas of student interest to enhance engagement
· utilizing game format and cooperative social learning strategies for peer-to-peer support
Students are also provided many opportunities to explore personal and cultural identities, written and oral histories, stories and connections to land/place.  
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Communicating Student Learning: 
· The learning environment was fairly structured with very clear expectations, often using rubrics, or co-constructed criteria. We allowed the students more time to get things right, to continue to build their expertise on curricular content and skills. 
· Aimed to ensure feedback was clear/concise/oral/immediate. 
· Students demonstrated conceptual understanding and skills mastery often through project-based assessments. This helped inform us if they were developing (C- to C), proficient (C+ to B), or Extending (B+ to A) based on the curricular competencies.
· Completion mark/skills practice marks = we both learned that these students needed to know everything they do in class counts (skills practices mark, build work ethic needed to succeed. Even down to marks for active listening and questions with a presenter).
· As a group, there was a tendency to discount the inherent value of the learning activities leading up to skills/content mastery.  We found they needed to recognize that every step in the learning process held value for them.
· So, we’ve discovered that providing daily or weekly marks, not exactly a participation or attendance mark, but every day their key skills they had demonstrate proficiency in, over time was directly translated into success in the curricular items. 
· It didn’t seem to be a practice they were accustomed to or understood implicitly. They appreciated the sense of success from receiving some marks each day. 
· This connects to the strategy of ‘chunking’ larger academic goals into smaller attainable ones.

Flexible schedule, over longer period of time


Having time to get to know students, felt better able to determine what scaffolds and supports are needed.


Giving learners time to build up their confidence to do well curriculum. 


Universal supports, projects, portfolios


Different for everyone, but available to everyone.


Building trust,  relationships, and belonging 


Break down anxiety, avoidance, reluctance (defensive behaviours). 


With a sense of trust and established relationships we could set expectations of ‘no opting out’


Find ways to break down barriers and ‘learned helplessness’. 





Be flexible, don’t take resistance personally. 


Food and Fun. Social-emotional mindfulness. Casual lunch time conversations. (10x2 strategy, knowing them as people, part of their family/community lives). Humour.


Learning from the Land / Role Models: Butze, mini-pole tour, Skeena River trip, and CHSS pole


 Facilitating friendships between students, sense of belonging. 


Cohort model could allow us to take multiple curricular strands out of one project or assignment (i.e. Raegan marked for content, Anna marked for writing/communication skills).


Teach learners how to use supports (i.e. speech to text).


Normalizing support to reduce stigma.


Gamifying content and developing challenges / team building activities: i.e. Escape room, Survivor


Evidence of Learning Portfolio Assessment: Keeping folder systems supports organization, abseteeism, scan for learning outcomes, fill gaps if away, assess growth over time, students couldn't lose work, scaffolds executive functioning.


Using movies, film, video, diagrams / visuals to support learning. Build up background knowledge. 


Chunking smaller assignments or sequences into a larger projects. 


Start slow to go faster later. There was an absolute payoff. (Semester format was key to give us time). 
Creatively finding/making time within our teaching structures.

Supported Cohort Model


Structural Supports


Full-Day schedule, semester length,      three year cohort


Team approach, relationship centered, rooted in culture and place


Scaffolding, adaptations, collecting a variety of evidence of learning


Guiding Principles



Anna Ashley, Raegan Sawka, Coretta O’Brien, Amber Mossini, and Emily Hogan
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Learning ultimately supports the well-being of the self,
the family, the community, the land, the spirits, and
the ancestors.

Learning involves recognizing the consequences
of one’s actions.

Learning recognizes the role of indigenous
knowledge.

Learning involves patience and time.

Learning involves recognizing that some
knowledge is sacred and only shared with
permission and/or in certain situations.
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