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Planning for Instruction

About This Teacher Resource Guide

This document is designed to provide support for teachers of English First Peoples (EFP) 10-12. It has been
developed by the First Nations Education Steering Committee, as a part of the curriculum development
process for English First Peoples 10, 11, and 12. The original development process was undertaken
pursuant to a jurisdictional agreement between the Province of British Columbia and the First Nations
Education Steering Committee. This distinctive development process is intended to ensure that:

e teaching and learning with respect to First Peoples in British Columbia’s school system is based on
authentic knowledge and understanding, as articulated by Elders, educators, and other content experts
from within British Columbia’s First Nations and Métis communities

e decisions affecting teaching and learning with respect to First Peoples in British Columbia’s school
system take appropriate account of the advice and opinion of community leaders from within the
province’s First Nations and Métis communities

o there is representation of diverse First Peoples’ cultures from across BC.

Goals of this guide:

o to contribute to reconciliation for all by building greater understanding of the skills, knowledge, and
perspectives of First Peoples for all students

o to ensure the inclusion of First Peoples knowledge and perspectives is done respectfully and without
appropriating First Peoples knowledge

e to encourage and support the respectful development of local teaching and learning resources

e to provide support for the implementation of the BC English First Peoples 10-12 provincially
prescribed curriculum

About English First Peoples 10-12

English First Peoples 10-12 courses are a suite of provincial course available for students to satisfy the
senior secondary English Language Arts graduation requirement in British Columbia. The courses provide
opportunities for all students to learn about and engage with Indigenous creative expression, and the
cultures of First Peoples locally, provincially, nationally, and internationally.

Like English 10-12 courses, EFP 10-12 courses are designed to satisfy the entrance requirements for the
full range of post-secondary educational programs. Students are expected to demonstrate understanding of
sophisticated texts of recognized literary merit and complete challenging assignments to rigorous academic
standards.

These courses are different from the English 10-12 courses in that they:

e are based entirely on the study of “texts” representing authentic First Peoples’ voices (“texts” refers to
oral, audio, visual, cinematic, and digital media works, as well as written works)

e incorporate First Peoples principles of learning in the curriculum content and espouse their application
in the teaching of the course (including pedagogical approaches such as direct learning, learning outside
of the classroom environment, and incorporating a recursive approach to texts)

e place increased emphasis on the study and command of oral language and on First Peoples’ Oral
Traditions

FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide 9
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e recognize the value of First Peoples’ worldviews, and the importance of culture in language and
communication (e.g., the participation of guest speakers from local First Nations or Métis communities
in learning is encouraged)

e promote teaching the curriculum through a focus on themes, issues, and topics important to First
Peoples.

Teacher Professional Learning and Reflection

Many non-Indigenous teachers are aware:

o of limitations in their own knowledge of First Peoples’ cultures, communities, histories, and knowledge

o that there exists considerable diversity among First Peoples in BC (making it inappropriate to base
teaching on broad generalizations).

This resource guide cannot fulfill all the learning needs of educators new to teaching about First Peoples
literature. Teachers are encouraged to undertake their own professional learning alongside the learning of
their students. This learning can take the form of formal learning experiences such as professional
development opportunities or courses focused on First Peoples’ cultures, or informal learning experiences
such as engaging in professional discussions with colleagues or connecting with local First Nations
communities or Aboriginal organizations.

Teachers are often anxious about perpetuating misconceptions, making mistakes, or giving offence when
approaching First Peoples topics. And while they may be willing to engage with their local First Nations
communities and Indigenous organizations, they recognize the importance of keeping their focus on day-to-
day student learning and are acutely aware of how challenging and time consuming the necessary
networking can be.

That is why this guide has been developed. It provides a foundation to support the teaching of EFP 10, 11
and 12 courses. By following the suggestions provided here, and remaining open to respectful dialogue and
consultation with members of the local First Nation communities and Aboriginal organizations, teachers
will be able to create engaging, rich learning experiences for their students, and expand their own comfort
with this material. While mistakes will inevitably occur (as in any undertaking), no mistake arising from
application of the suggestions provided here will prove as serious as the mistake of failing to work toward a
more accurate portrayal of First People in the classroom or a pedagogy that is more inclusive of First
Nation, Métis, and Inuit learners.

Teachers are also encouraged to think about their connection to the students, the content of the lesson, and

students’ development of the curricular and core competencies. The following are among the questions a

teacher may ask:

e How am | creating learning experiences that honour First Peoples Principles of Learning?

e How is this unit working for me and my students?

e Am | facilitating students’ learning experiences using my own philosophical perspective as well as First
Peoples Principles of Learning?

¢ How has my own personality and place within society affected my approach to what | am teaching?

o Am I treating all students inclusively?

o If there are any issues, how am I dealing with them?

e Do I need any support, and if so, where can I find that support?

10 FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide



Planning for Instruction

Learning About and Using First Peoples Pedagogy

This resource is guided by a pedagogy that recognizes ways of learning inherent in First Peoples’
worldviews. Such a pedagogy:

e s learner centred

o employs experiential learning and oral texts

e emphasizes an awareness of self and others in equal measure

e recognizes the value of group processes

e supports a variety of learning styles and representation

e emphasizes a recursive approach to texts.

This pedagogy is based on the desire to bring an inclusive, holistic organization to learning activities. They
reflect the following principles of learning, originally developed for the English First Peoples 12
curriculum:

First Peoples Principles of Learning

e Learning ultimately supports the well-being of the self, the family, the community, the land, the
spirits, and the ancestors.

e Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on
reciprocal relationships, and a sense of place).

e Learning involves recognizing the consequences of one’s actions.

e Learning involves generational roles and responsibilities.

e Learning recognizes the role of indigenous knowledge.

e Learning is embedded in memory, history, and story.

e Learning involves patience and time.

e Learning requires exploration of one’s identity.

e Learning involves recognizing that some knowledge is sacred and only shared with permission
and/or in certain situations.

These principles are affirmed within First Peoples societies and are reflected in the course curricula. These

principles help define a pedagogical approach that students in these courses will ideally not only learn

about, but actually experience through making connections with the local First Peoples’ community and

exposure to instructional strategies such as:

o shared reading (e.g., having students share the experience of reading aloud and discussing together)

e  “writing to learn” (e.g., to develop students’ thinking skills, encouraging them to write as a response to
experience, then discuss orally, rather than using the opposite approach exclusively)

e representing their knowledge in varied ways.

Because the principles of learning represent an attempt to identify common elements in the varied teaching
and learning approaches that prevail within particular First Peoples’ societies, it must be recognized that
they do not capture the full reality of the approach used in any single First Peoples’ society. When making
connections with the local First Peoples’ community, teachers (or students) may therefore find it helpful to
investigate how pedagogy is articulated and practised within that community. This investigation is likely to
happen incrementally over time, as the pedagogical approach articulated and practised within the local
communities will not necessarily be set out in an easy-to-summarize form. Ultimately, one important
conclusion for students to draw is that pedagogy in First Peoples’ societies, like pedagogy practiced in non-
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Indigenous societies, is both dynamic and culturally specific (i.e., grounded in a distinctive language and
way of looking at the world). The following is an example of principles of teaching and learning as specific
to the Lil’wat peoples.

LIL'WAT PRINCIPLES OF TEACHING AND LEARNING

Cwelelep — being in a place of dissonance, uncertainty in anticipation of new learning, to spin like a
dust storm

Kamucwkalha — the felt energy indicating group attunement and the emergence of a common
group purpose, group is ready to work together, to listen to one another and speak without fear

Celhcelh — each person is responsible for her or his learning. The concept means finding and taking
advantage of all opportunities to learn, and maintain openness to learning. Each person must take the
initiative to become part of the learning community by finding his or her own place and fitting into the
community. It means offering what knowledge and expertise you have to benefit the communal work
being carried out.

Emhaka7 — each person does the best she or he can at whatever the task, and keeps an eye on others to
be helpful. The concept also means to work respectfully and with good thoughts and good hands.

Responsibility — each person is responsible for helping the team and the learning community to
accomplish the task at hand in a good way, entering the work clear of anger and impatience.

Relationship — throughout the course each person will be conscious of developing and maintaining
relationships — with the people, the task, the teachers and guides, and the communities beyond the
learning community. It also means relating what you are experiencing to your past knowledge and to
what you will do with what you are learning.

Watchful listening — an openness to listening beyond our own personal thoughts and assumptions, being
aware and conscious of everything around you as you focus on the task at hand

A7xekcal — how teachers help us to locate the infinite capacity we all have as learners. Developing one's
own personal gifts and expertise in a holistic, respectful and balanced manner.

Kat'il'a — finding stillness and quietness amidst our busyness and the need to know

While the focus in EFP 10-12 will be primarily on First Peoples’ voices from British Columbia, students
will also have an opportunity to study texts that reflect First Peoples’ perspectives from elsewhere in
Canada and throughout the world. Students should come to recognize the diversity that exists among First
Peoples both within British Columbia and across Canada.
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Themes and Topics

An effective implementation of English First Peoples 10-12 will draw attention to recurring themes that are
often a part of the worldview of many First Peoples. The following list, though not finite, identifies some of
these themes and topics:

« connection of people to the « importance of identity « nature of knowledge
land and environment « the nature of learning and o experience and impacts

« interdependence & connection to story of colonization
connectedness of « transformation « decolonization
everything « diversity « humour and its role in

« connection to spirit & « tradition vs modernity First Peoples’ cultures
spirituality . importance of oral . intergenerational roles

« sustainability & continuity tradition o loss

« responsibility to family and « relationship between - resilience and healing
community individual, family, and « connection to ancestors

community « importance of balance
Interconnectedness

First Peoples are diverse, and the unique knowledge each group holds is part of its individual worldview.
However, they share a common belief that we are all connected to nature and to each other. This notion that
we are all connected with everything in the world is expressed by many First Peoples in the phrase “All my
relations.” Inherent in this view of the world is the understanding that everything in the universe has a place
there and deserves respect. From this vantage point, people appreciate that what affects one person affects
others as well.

Connection to Place and Land

Connection with place, with the land, is foundational to Indigenous perspectives. Each Indigenous group
holds unique worldviews, knowledge, and stories according to its environment and territories. The concept
of Place goes far beyond the physical space. It includes a crucial Sense of Place — the memaories, emotions,
histories, and spiritualities that bind the people to the land.

Five concepts of place have been identified, common to most First Peoples:

e Place is multidimensional. More than the geographical space, it also holds cultural, emotional, and
spiritual spaces which cannot be divided into parts.

e Place is a relationship. Relationship encompasses both human relationships and the relationships
between people and the land.

e Place is experiential. Experiences a person has on the land give it meaning.

o Place is local. While there are commonalities, each First Nation has a unique, local understanding of
Place. Stories are connected to Place.

e Place is land-based. Land is interconnected and essential to all aspects of culture. Making connections
with place in English First Peoples courses is an integral part of bringing Indigenous perspectives into
the classroom. Peoples’ perspectives are influenced by the land they are connected to. That means
including experiential learning in local natural and cultural situations.

Adapted for EFP from Michell et al.,
Learning Indigenous Science from Place, p. 27-28.

FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide 13
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First Peoples’ Languages

Language is the vessel that contains Indigenous knowledge. Understanding is embedded in language, and
knowledge is structured and transmitted through language. Learning through oral language is part of its
experiential nature. Through the processes of colonization, First Nations languages have undergone
significant assault. Most communities suffered significant language loss, and one of the results of the loss
of language is the loss of knowledge. As well, learning has moved from the oral to the written. Some
languages face extinction, but others are experiencing renewal.

People are working to revitalize languages, which in turn will serve to keep traditional knowledge alive.
Like most languages, strong Indigenous languages continue to grow and sometimes new words have been
added to the language for contemporary objects. For example, in the Ts’msyen language Sm’algyax, the
word flashlight is laawksm ts amti (light lightning or lightning from a light). In Tsilhqot’in, the word for
helicopter is betsit 'ay naghedalt’ex (something that has something spinning on top of it).

Incorporating traditional languages into EFP 10-12 can enhance these courses. Some Indigenous literature
contains Indigenous words that have not been translated for specific reasons. The exploration of why this
occurs can help students understand the connections between language and perspectives of the world.
Support for the pronunciation of words from some First Nations languages can be found at
www.firstvoices.com, which provides searchable vocabularies for many of BC’s diverse First Nations
languages.

The Power of Story

Story is one of the main methods of traditional Indigenous learning and teaching. First Peoples’ stories also
take many forms such as prose, song, dance, poetry, theatre, carvings, pictures, etc.

Different stories have different purposes. Traditional and contemporary First Peoples’ stories are told for:
e teaching — life lessons, community responsibilities, rites of passage, etc.

e sharing creation stories

recording personal, family, and community histories

“mapping” the geography and resources of an area

e ensuring cultural continuity (e.g., knowledge of ancestors, language)

e healing

e entertainment.

Where appropriate, talk with students about the purposes of specific stories used in the classroom.

Because of the connotations often associated with the terms “legend” and “myth” (i.e., fiction), it is
preferable to use the terms “story” or “traditional story” or “narrative”.

Story is an integral part of the oral tradition. The First Peoples’ Oral Traditions unit in this resource guide
provides more information about this aspect of First Peoples’ cultures.

Copyright and Protocol
It is important to recognize that local cultural protocols exist. Permission for use of many unpublished First
Peoples’ cultural materials or practices — such as stories, songs, designs, crests, photographs, audiovisual
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materials, and dances — should be obtained from the relevant individuals, families, Elders, hereditary chiefs,
Band Councils, or Tribal Councils.

Definitions of Key Terms and Terminology

To ensure consistency when using certain terms within the context of EFP 10-12, the following definitions

have been provided:

First Peoples:

First Peoples’ Oral
Traditions:

First Peoples is a term used to describe First Nations, Inuit and Métis
peoples. It is comparable to “Aboriginal” or “Canadian Indigenous
Peoples.”

e Aboriginal: a term defined in the Constitution Act of 1982 that refers
to all Indigenous people in Canada, including status and non-status
“Indians” (as identified by the Indian Act), Métis, and Inuit. This
term has been commonly used by the provincial, territorial and
federal governments, but is decreasing in use.

o First Nation: the self-determined political and organizational unit of
the Aboriginal or Canadian Indigenous community that has the power
to negotiate, on a government-to-government basis, with BC and
Canada.

e Meétis: a person of European and First Nations ancestry belonging to,
or descended from, the people who established themselves in the Red,
Assiniboine, and Saskatchewan river valleys during the nineteenth
century, forming a cultural group distinct from both European and
other Canadian Indigenous peoples. The Métis established homelands
in various parts of Canada, with unique traditions, language (Michif),
way of life, collective consciousness, and nationhood.

e Inuit (singular: Inuk): Original peoples whose origins are different
from other Indigenous peoples in North America. The Inuit generally
live in northern Canada and Alaska. The word Inuit means “the
people” in the Inuit language of Inuktut.

Students may sometimes encounter outdated terms such as “Native,”
“Eskimo,” or “Indian” in relation to First Peoples. When appropriate,
teachers can use these as opportunities to teach the appropriate terms and
the value of respectful language. When referring to a specific First
Nation, it is appropriate to use the name of the nation. If referring
generally to First Nations, Inuit and Métis, is is generally acceptable to
use “First Peoples”, Canadian Indigenous Peoples”, or “First Nations,
Inuit and Métis”.

These are the means by which cultural transmission occurs over
generations, other than through written records. Among First Peoples,
oral traditions may consist of told stories, songs, and/or other types of
distilled wisdom or information, often complemented by dance or various
forms of visual representation such as carvings or masks. In addition to
expressing spiritual and emotional truth (e.g., via symbol and metaphor),
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the oral tradition provides a record of literal truth (e.g., regarding events
and/or situations).

text, texts: For the purposes of EFP, the term “text” refers to any piece of oral,
written, visual, or digital expression or communication (e.g., a speech,
essay, poem, story, poster, play, film). A multi-modal text may combine
oral, written, and/or visual components.

Inclusion of Local Community Resources

First Nations, Inuit, and Métis peoples are all distinct groups of people. In addition, there is significant
diversity among First Nations communities and cultures in BC and Canada.

In order to reflect this cultural diversity, teachers are encouraged, where possible, to have students achieve
learning standards through a focus on the stories and texts of local First Peoples’ communities. Building
strong community links by consulting with local First Nations and other local Indigenous organizations and
seeking their support for what is being taught will help teachers provide authentic, experiential, and
localized course content.

Teachers are encouraged to work with their local First Nation, First Nations Tribal Councils, Band
Councils, or urban Indigenous organizations such as Friendship Centres or Métis organizations to support
the integration of local materials. Public school districts will have Aboriginal Education departments that
can support the development of these relationships. Many First Nations have Education Coordinators,
Directors, or Managers that can often be of assistance. In addition, Métis organizations can also be helpful
in supporting the use of Métis resources.

Because the ownership and knowledge of many authentic oral texts lies with individual people, families,
clans, or communities, effective implementation of English First Peoples 10-12 will involve the
establishment of connections between the classroom and other Indigenous individuals and First Nations and
Métis communities or Indigenous organizations.

When using materials not published for general use, it is important to recognize that local cultural protocols
often exist. Permission for use of First Nations cultural materials or practices such as stories, songs,
designs, crests, photographs, audiovisual materials, and dances may need to be obtained from individuals,
families, Elders, hereditary chiefs, Band Councils, or Tribal Councils.

Making Connections with the Community

In addition to providing rich learning experiences for students, community resource people are sometimes
the only available source of oral texts, a required part of EFP curricula. To facilitate effective and positive
experiences with community resource people, teachers are reminded to understand and practice the local
protocols in areas such as:

e Inviting Elders and other knowledgeable community members into the classroom to speak

o Respecting the natural world when going out on field trips

e Visiting First Nations communities and territories

Interviewing people

Holding special events such as a celebratory feast

o Developing locally-based units and lessons
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Most communities have protocols in place to be followed when working with Elders and knowledge-
keepers. This may include showing respect by offering a gift to the person, or perhaps to the land when on a
field trip.

In the public BC system there may be a school district staff member such as an Aboriginal District
Principal, Aboriginal Helping Teacher, resource worker or other liaison person to help with the initial
contact and knowledge of protocols. Contact can also be made with the local First Nations communities
through workers in schools or through the local Band Council. Guidance can also be sought from local
learning centres and community organizations such as Friendship Centres, First Nations offices, Tribal
Councils or cultural centres. It is important to work with the appropriate organizations to make sure that
certain Elders and knowledge-keepers do not get over-worked or called upon too often.

All knowledge shared by local First Nations is inherently their intellectual property. FNESC is developing
intellectual property agreement and policy templates to help First Nations protect their community
ownership of traditional knowledge and language when entering into educational partnerships.

Considerations for First Nations, Inuit and Métis Guest Speakers

It is important to follow protocols when inviting a member of a First Nations community or Indigenous
organization to a classroom or school. Below are some general considerations and processes that can help
the process. There are also often protocols specific to local communities. School district Aboriginal
education departments or community education departments can provide guidance regarding those specific
protocols.

These considerations can also be adapted when taking students out of the school or into field learning
experiences that will be led by, or facilitated by, a member of a First Nations community or Indigenous
organization.

Before the Visit

e Determine the purpose of the visit — how it is connected to the curriculum or learning standards for the
class or course. If it is not directly connected to the curriculum, be clear about the intended learning
standards so that the guest visit is meaningful experience for all involved.

e Asitis protocol for guest speakers to be provided with a gift and/or honorarium for sharing their time
and knowledge, consult with the school district’s Aboriginal education department or First Nations
community to determine the appropriate amount or gift (if the speaker has not already indicated an
honorarium amount). Determine where funds will come from. Check to see if the school or PAC can
contribute. If the school and/or school district requires any paperwork to be completed before payment
can be issued, ensure that this is done well in advance of the visit so that payment can be issued at the
time of visit or as soon as possible afterward.

o Talk with the speaker about the details of the visit:
= Date and time of the visit
= The course and grade levels of the students
= Approximate number of students
= Let the speaker know what content/learning has led up to the visit

o Ask the speaker about any specific needs:
= s there any specific information that students should know before the visit?
= Are there any specific protocols that the students and adults need to follow during the visit?
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= [s there is anything else that will help make the visit more comfortable for the speaker (especially if
it an Elder)?

= Would it help to have the classroom/space organized in a specific way?

= Ask for permission to take photos or videotape (if desired).

e Ask the speaker for some background information that can be used to introduce the speaker to the
students (for example, where the speaker is from, role or occupation, noteworthy experiences or
accomplishments).

e Arrange arrival details, and ensure everyone knows where the speaker will be met. For example,
arrange to have the speaker met in the parking lot, at the front door of the school, or in the main office.
In some situations, the speaker may need transportation from home.

e Ensure the students are prepared prior to the visit:
= Connect speaker’s visit to students’ previous learning.
= Review respectful behaviour with students, including non-verbal communication.
= Model for students how to introduce themselves.
= Brainstorm with students questions that they can ask.
= Prepare students to provide a thank-you to speaker.
= Ensure office staff and administrators know that a guest is expected.

Day of Visit

o Prepare physical space of classroom. Set up any necessary equipment.

e Introduce speaker to students.

o If students will be introducing themselves to the speaker, consider a talking circle format, saying name
and where they are from.

o Ensure there is time for questions/discussion at the end of the session.

e Have student(s) formally thank the speaker and present gift or honorarium.

e If possible, debrief the session with speaker. Walk the guest out.

It is important that the teacher stay present for the session as this models for the students a valuing of the
speaker’s knowledge and time. If any behavioural challenges occur, it is the teacher’s responsibility to
address them, not the speaker’s.

After the Visit

o Debrief the session with the students.

o Do follow-up activity with students.

e Have students follow up with thank-you letter.

e Touch base with speaker to ensure that honorarium was received (if not presented on day of session).

Communicating with Parents

In EFP 10-12 courses, students will encounter texts that address gender roles, race, racism, social status,
interpretations of “wealth” and “poverty,” violence, sexuality, and sexual orientation (including “two
spiritedness”), as these are all aspects of First Peoples’ lived realities. In addition, opportunities may be
provided to allow for students to have some choice in the selection of texts for study.

Proactive communication with parents can help forestall any concerns associated with the use of
sophisticated subject matter, resource materials, and discussion topics in the classroom. As these aspects are
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part of an English First Peoples course, the course description and information provided to students and
parents by school personnel can make this clear.

Dear Parent/Guardian:

As in other subject areas, the study of English First Peoples can involve dealing with issues and topics
that may be deemed challenging in content for some students. An upcoming unit of study from the
English First Peoples course may include some emotionally challenging references and graphic
language that might be considered sensitive content. The references and language found in the
learning resources for this unit of study portray the life experiences of the First Peoples and provide
a realistic context for this portrayal.

Our EFP teacher has reviewed all readings for this unit prior to presenting them to the students. The
material will be studied in a guided reading environment — ensuring that the students have an
opportunity to discuss the content in class with the teacher prior to and following each reading.

We are making you aware of this upcoming unit of study in advance to ensure that you and your
child are comfortable with the content to be studied. If you and your child are uncomfortable with
addressing this type of content within the classroom setting, we can arrange for your child to
address this learning in another manner. If you have concerns in this regard, we encourage you to
meet with the teacher of the English First Peoples course to discuss alternative opportunities which
the teacher will provide for your student to accomplish the learning in this unit of study. Should you
have additional concerns regarding this matter, please consult with the teacher or the principal to
address these concerns.

Establishing a Positive Classroom Climate

Establishing a positive classroom climate is important for student learning. Teachers are responsible for
setting and promoting a classroom climate in which students feel comfortable learning about, and
discussing, topics in English First Peoples 10-12. It is important that the classroom climate encourage
students to relate to one another in positive, respectful, and supportive ways. The following are some
guidelines that may help educators establish and promote a positive classroom climate.

¢ Spend time at the beginning of the course helping students establish a sense of community with each
other.

o Allow class members sufficient time and opportunities to become comfortable with each other before
engaging in group discussion.

o Establish guidelines for respectful communication and be prepared to facilitate any potentially
controversial discussions.

e Be prepared to facilitate any potentially controversial discussions. Establish clear ground rules for class
discussions that demonstrate respect for privacy, for diversity, and for the expression of differing
viewpoints.

o Become familiar with relevant legislation (e.g., Human Rights Code; Child, Family and Community
Services Act) relevant initiatives (e.g., Safe, Caring and Orderly Schools: A Guide and Diversity in BC
Schools: A Framework) provincial and district policies and protocols concerning topics such as
disclosure related to child abuse, protection of privacy, and alternative delivery.
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Activities and discussion related to some of the topics in EFP 10-12 may evoke a strong emotional response
from individual students. In this event, ensure that students know where to go for help and support.

Dealing with Sensitive Topics

It is important to deal with some topics in EFP 10-12 with sensitivity. How this occurs will depend on the
age, maturity, and backgrounds of students, and teachers will be the best judge of how to approach the
material. In presenting sensitive issues, teachers are not expected to be experts on all topics. Rather their
role is as a guide and facilitator. As students work through material that they might be sensitive, teachers
should be aware of the student’s potential reactions to the topics examined. It is important to convey to
students that the purpose for understanding the past is to be part of a more positive future. For some
students, the topics discussed may be sensitive if they have personal connections with the topic. For others,
the topics may be controversial, particularly if students feel they have no connection with the issues. Also,
in classrooms with new Canadians, teachers will need to be aware that some topics may echo feelings that
are part of some immigrant experiences.

Some considerations for dealing with topics with sensitivity include the following:

e Some sensitive topics are best taught through discussion rather than direct instruction.

e The teacher is responsible for ensuring exploration of sensitive issues so that discussion promotes
understanding and is not merely an exchange of intolerance.

e Additional time may be needed to deal with students’ concerns and questions.

o Issues may arise for students both in formal discussions and informal conversations in and around the
classroom. Discussions will need to be closed appropriately. The teacher may need to play a role in
ensuring potential conflict is dealt with in the context of the classroom.

e Students may need to be taught or provided with the tools and skills to discuss these topics rationally in
the school and community.

When discussing sensitive topics such as the Indian Residential School system it is important to set ground
rules to ensure a safe environment for sharing ideas and opinion:

e always respect and value what others bring to the discussion

e discussion should protect diverging views among participants

e itis okay to feel discomfort

Some texts dealing with sensitive materials may elicit an emotional response from students. Teachers
should be prepared to help students deal with the difficult emotions that may arise. Find people who are
knowledgeable about the issue or who are trained to counsel students, such as school counsellors, or First
Nations, Métis, or Inuit resources available in the community. In certain circumstances teachers may wish
to refer students to a crisis line for confidential support.

Encouraging Inquiry-Based Learning

Inquiry-based learning fits well with a First Peoples’ pedagogical approach and First Peoples Principles of
Learning. Inquiry-based approaches range from teacher-directed to student-directed. Approaching a topic
from different levels of inquiry can help with customizing activities to students’ needs.
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Structured Inquiry: Students investigate a teacher-presented question through a prescribed process.

Guided Inquiry: Students investigate a teacher-presented question using student designed or chosen
processes. Students develop processes for inquiry, synthesize, and communicate the
learning independently. Teacher is a guide, providing ongoing feedback and posing
further questions.

Open Inquiry: Students participate in an activity in which they generate the questions based on an
area being studied, design the processes for inquiry, synthesize, and communicate
the learning independently.

Generally, inquiry-based learning:

e involves some direct instruction: this occurs as needed — primarily when students require specific
information or skills to move forward

e isstudent driven: students make decisions and take responsibility for their learning rooted in the big
ideas set out in the curriculum; the teacher’s role is to connect the ideas with the interests and ongoing
guestions of students

e isauthentic: students are provided with opportunities to explore real-life experiences based on
curricular expectations

e encourages reflection on learning: students discuss daily why, how, and what they are learning

e requires patience and time: students are given the time needed to explore their ideas and thinking

o needs modelling: teachers model curiosity, how to create questions, engage with texts, and reflect

e requires teacher support: teachers intervene at appropriate moments to make sure students understand
the concepts and processes, and are engaged in learning.

More information about inquiry based learning can be found at www.edutopia.org/blog/what-heck-inquiry-
based-learning-heather-wolpert-gawron.

Literature Circles

Many units in this guide use a literature circle model, which allows for increased student choice and
engagement. Literature circles rely on a collaborative approach to learning, as students extend their own
ideas and thinking while co-constructing meaning in relation to texts. Literature circles provide an
opportunity for students to engage in critical thinking and reflection as they read, discuss, and respond to
texts.

Literature circles can be implemented in numerous ways. More information about literature circles can be
found at www.litcircles.org/Overview/overview.html.
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Selection and Use of Learning Resources

Teachers in the public education system are advised to follow the process used by their school districts for
the evaluation of resources intended for student use.

With English First Peoples 10-12, as with any other English Language Arts course K-12, selection of texts
for student use is to a considerable extent a matter for the professional judgment of teachers. At the same
time, teachers are expected to keep the intent of these courses firmly in mind when making their choices.
Thus, although First Peoples and their cultures are sometimes the focus of creative works by non-
Indigenous writers, filmmakers, etc., only texts that present authentic First Peoples’ voices (i.e., works
created by or through the substantive contribution of Indigenous “authors”) should be chosen for
study in these courses.

The British Columbia Ministry of Education does not recommend books for use in ELA and EFP courses.

Teachers should use the resource review process that applies to their schools and/or school districts.

Teachers are advised to consider some or all of the following measures:

o carefully reviewing texts in their entirety (i.e., read the novels/poems, view the films, etc.) before using
them with students

e exercising discretion when selecting texts for study, as many works considered worthy of study on the
basis of literary merit may also contain material that raise concerns on a “social considerations” review

e acquiring a sense of community expectations and sensitivities with respect to the use of challenging
material with grade 10-12 students

e communicating proactively with students and parents about potentially sensitive material to be studied

e adapting their teaching approaches to obviate the need for sending potentially controversial materials
home for students to read or view independently as assigned homework. Notes such as the following
are included with mature and challenging content:

Note

This song refers to the missing and murdered Indigenous women and girls in Canada. One scene
where a student re-enacts a kidnapping may cause a strong emotional reaction.

Authentic First Peoples Texts

Critical for the success of EFP courses is the selection of authentic First Peoples texts. Authentic First

Peoples texts are those that:

e present authentic First Peoples’ voices — — i.e., historical or contemporary texts created by First Peoples
(or through the substantial contributions of First Peoples)

o depict themes and issues important to First Peoples’ cultures (e.g., loss of identity and affirmation of
identity, tradition, healing, role of family, importance of Elders, connection to the land, the nature and
place of spirituality as an aspect of wisdom, the relationships between individual and community, the
importance of oral tradition, the experience of colonization and decolonization)

e incorporate First Peoples’ storytelling techniques and features as applicable (e.g., circular or cyclical
structures, repetition, weaving in of spirituality, humour).
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Why is it important to use authentic First Peoples texts?

In the past, resources dealing with First Peoples content have contained inaccurate information, and/or have
not fairly represented the unique experiences and worldviews of First Peoples. Regardless of how well-
intentioned or well-researched these resources may be, FNESC advocates that authentic resources be used
in the classroom to ensure that First Peoples’ cultures and perspectives are portrayed accurately and
respectfully, and that Canadian Indigenous voices are celebrated.

An increased use of authentic First Peoples texts will benefit all students in BC:

e Canadian Indigenous students will see themselves, their families, their cultures, and their experiences
represented as being valued and respected.

¢ Non-Indigenous students will gain a better understanding of and appreciation for the significance of
First Peoples within the historical and contemporary fabric of this province.

All the texts (books, plays, films) cited in this guide have been reviewed by FNESC and identified as
suitable — in whole or in part — for teaching English First Peoples 10-12, given appropriate teacher
supervision and guidance as suggested in the Instruction and Assessment Units provided in this teacher
guide. Each text has been selected as one that:

o represents an authentic First Peoples’ voice (created by and with First Peoples, tells an important and
authentic First Peoples’ story); note: in a few lessons, texts may be included that do not represent
authentic First Peoples’ voices — these are identified as such, and are included for specific purposes

e depicts themes and issues generally considered important to First Peoples’ cultures

e demonstrates a high level of literary/artistic merit

o is generally at appropriate reading level for grade 10-12 students.

Additional texts to support EFP 10-12 should:

e focus primarily on First Peoples’ voices from British Columbia, but may also include texts that reflect
First Peoples’ perspectives from elsewhere in Canada and throughout the world

e demonstrate a high level of literary/artistic merit

e be age-appropriate (e.g., reading level) for grade 10-12 students.

Identifying authentic texts can sometimes be a challenge. To assist in this process, FNESC has published
the resource guide, Authentic First Peoples Resources for Use in K-9 Classrooms (FNESC, 2016) available
online at www.fnesc.ca, and has an evaluation form that can be to review additional resources.

The following pages cite specific notes associated with each recommended resource. Any text that
represents an authentic First Peoples’ story and voice will deal with the lived experiences of First Peoples.
It may therefore contain language and images that are difficult to read or hear (e.g., consequences of
colonialism including the residential school experience, violence and abuse, experiences of racism,
substance abuse, criticisms of Christianity and church practices). In this connection, however, it must be
noted that many texts traditionally studied in secondary school English classes (e.g., various Shakespeare
works, The Lord of the Flies, To Kill a Mockingbird, The Crucible) contain “sensitive” topics, including
violence, racism, sexual content, and a critique of religious beliefs.
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Recommended Resources

Alexie, Robert (author): Porcupines and China Dolls
Theytus Books, 2002
Description: Novel; after a suicide in a community, stories of abuse at residential school begin to
come to the surface
Included in the following unit:
e Further Steps toward Reconciliation (11-12)

Alexie, Sherman (author): The Absolutely True Diary of a Part-Time Indian
Little, Brown, and Company, 2007
Description: Illustrated novel; set on the Spokane Indian Reservation, the story of teenage Junior, a
budding cartoonist, who decides to go to school in town instead of in his home community
Note: This text has some mature language.
Included in the following units:
e Childhood through the Eyes of Indigenous Writers (10)
e Identity (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Relationships — Families, Friendships, Communities, and the Land (10-11)

Alexie, Sherman (author): The Lone Ranger and Tonto Fist-Fight in Heaven

Atlantic Monthly Press | Grove Press, 1993
Description: Short story collection; 22 interlinked tales weave together memory, fantasy, and stark
realism to paint a complex, grimly ironic portrait of life in and around the Spoke Indian
Reservation; includes the story “This is What it Means to Say Phoenix, Arizona,” on which the film
Smoke Signals was based
Included in the following unit:

e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Alexie, Sherman (screenwriter): Smoke Signals
Miramax Books, 1998
Description: Screenplay; tells the story of Spokane Indian Reservation residents Thomas and
Victor who go on a road trip to collect the remains of Victor’s deceased father
Included in the following unit:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Armstrong, Jeannette and Lally Grauer (editors): Native Poetry in Canada: A Contemporary
Anthology
Broadview Press Ltd., 2001
Description: Anthology; collection of poetry by Canadian Indigenous writers
Note: Some of the poems in this anthology contain mature and challenging material that may make
it inadvisable to use those works in their entirety with students. The challenges include:
 literary difficulty and emotionally charged content
» unvarnished portrayals of the lives of its characters (including use of coarse language,
sometimes graphic descriptions of sex and violence)
 depictions of thought and behaviour that clearly qualify as racist, sexist, homophobic, and/or
classist.
Only the specific works identified in the units are recommended for classroom use.
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Included in the following units:
e How Do We Define Ourselves? (10-11)
The Politics of Identity (10-12)
Further Steps toward Reconciliation (11-12)
Lost People (11-12)
Yes, There Is Funny Stuff — Humour in First Peoples Literature (11-12)
Trickster — A Hard Character to Pin Down (11-12)

Barnaby, Jeff (director): Rhymes for Young Ghouls
Prospector Films, 2013
Description: Film; set in the Red Crow Mi’q Maq Reservation in 1976, tells the story of Aila, a teen
girl who sells marijuana and gets in trouble from her dealer when her money is stolen
Note: This film contains mature content (drug use, nudity, sexuality, and profanity) that may make it
inadvisable to use with all students.
Included in the following unit:
e In Search of Authentic First Peoples’ voices (11-12)

BC Ministry of Education: B.C. First Nations Studies
Queen’s Printer, 2003
Description: Course textbook for BC First Nations Studies 12
Included in the following units:
e First Peoples’ Oral Traditions (10-11)
e The Trickster — A Recurring Presence (10-11)
e Trickster — A Hard Character to Pin Down (11-12)

BC Ministry of Education: Shared Learnings: Integrating BC Aboriginal Content K-10
Queen’s Printer, 2006
Description: Publication of the Ministry of Education for assisting teachers in integrating Aboriginal
content with authentic and accurate lessons
Included in the following unit:
e First Peoples’ Oral Traditions (10-11)

Boyden, Joseph (author): Wenjack

Penguin Books, 2016
Description: Novella; fictionalized story based on the true incident of Chanie Wenjack’s attempted
journey home from residential school along the train tracks
NOTE: Joseph Boyden’s works are not necessarily considered authentic First Peoples resources.
For more information about the concerns surrounding Joseph Boyden, see the Politics of Identity
unit in this resource.
Included in the following unit:

e First Steps — Exploring Residential Schools and Reconciliation through Children’s
Literature (10-11)

Bruchac, Joseph (author): Code Talker: A Novel About the Navajo Marines of World War 11
Penguin Random House, 2005
Description: Novel; fictionalized true account of the Navajo soldiers who used an unbreakable
code based on their language during World War Il
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Included in the following units:
e Further Steps toward Reconciliation (11-12)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Identity (10)

Campbell, Nicola I. (author): Shin-chi’s Canoe
House of Anansi Press | Groundwood, 2008
Description: Illustrated children’s story; story of Shin-chi, the younger brother of Shi-shi-etko,
who is about to go to residential school and learns about what to expect from his older sister
Included in the following units:
e Childhood through the Eyes of Indigenous Writers (10-11)
e First Steps — Exploring Residential Schools and Reconciliation through Children’s
Literature (10-11)

Campbell, Nicola I. (author): Shi-shi-etko
House of Anansi Press | Groundwood, 2005
Description: llustrated children’s story; story of Shi-shi-etko who has four days before going to
residential school for the first time and goes through the process of saying goodbye to her home
and her family
Included in the following units:
e Childhood through the Eyes of Indigenous Writers (10-11)
e First Steps — Exploring Residential Schools and Reconciliation through Children’s
Literature (10-11)

Cardinal, Richard (director): Cry from the Diary of a Métis Child
National Film Board, 1986
Description: Documentary short film; autobiographical account of Richard Cardinal’s experiences
at residential school
Note: This film contains sensitive material, dealing with Residential Schools and suicide.
Included in the following unit:
e Childhood through the Eyes of Indigenous Writers (10)

Caro, Niki (director): Whale Rider
South Pacific Pictures, 2002
Description: Film; set in New Zealand, tells the story of Paikea, a young Maori girl who fights
against the traditional gender roles being imposed upon her by her grandfather
Included in the following units:
o Childhood through the Eyes of Indigenous Writers (10)
e In Search of Authentic First Peoples’ voices (11-12)

Charleyboy, Lisa and Mary Beth Leatherdale (editors): Urban Tribes: Native Americans in the City
Annick Press, 2015
Description: Anthology; collection of poetry, stories, graphics, photography, and other texts by
Indigenous authors and creators
Included in the following unit:
o Beats and Bytes (10)

Charleyboy, Lisa and Mary Beth Leatherdale (editors): Dreaming in Indian: Contemporary Native
American Voices
Annick Press, 2016
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Description: Anthology; collection of poetry, stories, graphics, photography, and other texts by
Indigenous authors and creators; specifically deals with urban First Peoples’ experiences
Included in the following unit:

e Beats and Bytes (10)

Diamond, Neil (director): Reel Injun
National Film Board, 2009
Description: Film; documentary detailing the history of the portrayal of First Peoples in film
Included in the following units:
e In Search of Authentic First Peoples’ voices (11-12)
o Digital Trickster — The Complex Interaction of New Media and First Peoples (12)

Dimaline, Cherie (author): The Marrow Thieves
Orca Books, 2017
Description: Novel; futuristic story of a time when First Peoples are being hunted for their
marrow, which has the magical quality of helping people to dream
Included in the following unit:
o What Creates Family? (11-12)

Downie, Gord and Jeff Lemire (author/illustrator): Secret Path
Simon & Schuster Canada, 2017
Description: Graphic novel and accompanying audio; story told through images and song lyrics;
tells the story of Chanie Wenjack, a young boy who escapes residential school and attempts to
follow the train tracks home
Note: This resource is not considered an authentic First Peoples text.
Included in the following units:
o Childhood through the Eyes of Indigenous Writers (10)
o First Steps — Exploring Residential School and Reconciliation through Children’s
Literature (10-11)

Dumont, Dawn (author): Nobody Cries at Bingo
Thistledown Press, 2011
Description: Novel; a semi-autobiographical novel about Dawn, an aspiring lawyer who is called
back to her home community to help various family members with their problems
Included in the following unit:
e What Creates Family (11-12)

Eyre, Chris (director): Smoke Signals
ShadowCatcher Entertainment, 1998
Description: Film; tells the story of Spokane Indian reserve residents Thomas and Victor who go on a
road trip to collect the remains of Victor’s deceased father
Included in the following units:
e In Search of Authentic First Peoples’ voices (11-12)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Identity (10)

Eyvindson, Peter (author): Kookum’s Red Shoes

Pemmican Publications, 2015
Description: llustrated children’s book; Kookum remembers events from residential school and
tells her grandchildren about them
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Included in the following unit:
e First Steps — Exploring Residential Schools and Reconciliation through Children’s
Literature (11-12)

FNESC/FNSA: Indian Residential Schools and Reconciliation Teacher Resource Guide 11/12
FNESC/FNSA, 2015
Description: Publication of the First Nations Education Steering Committee, containing lessons for
teaching 11/12 students about the Indian Residential School system
Included in the following unit:
e In Search of Authentic First Peoples’ voices (11-12)

Fox Roman, Trish (editor): Voices Under One Sky: Contemporary Native Literature
Crossing Press, 1994
Description: Anthology containing texts such as stories, poetry, essays, songs, and memoairs by
multiple Indigenous authors
Included in the following units:
e How Do We Define Ourselves? (10-11)

Gabriel, Mike and Eric Goldberg (directors): Pocahontas
Walt Disney Pictures, 1995
Description: Animated film; set in Virginia in the seventeenth century when English colonists
invade an Indigenous community
Note: This resource is not an authentic First Peoples resource. It is only used to provide an example
of misrepresentation.
Included in the following unit:
e Challenges with Representation (10-11)

Gray Smith, Monique (author): Tilly: A Story of Hope and Resilience
Sono Nis Press, 2003
Description: Novel; story of Tilly, a young woman who is just discovering her First Peoples
ancestry and is swept into the life of drugs, alcohol and partying; semi-autobiographical story of
identity and finding strength
Included in the following units:
o Childhood through the Eyes of Indigenous Writers (10-11)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Highway, Tomson (author): Kiss of the Fur Queen

Doubleday Canada, 2008
Description: Novel; story of two Cree brothers who were abused at residential school and their
journeys to find their places in the world
Note: This novel contains mature and challenging material (use of profanity and coarse language,
graphic depictions of sex, violence sexual abuse, and depictions of thought and behaviour that
gualifies as racist, sexist and/or classist) that may make it inadvisable to use with all students.
Included in the following units:

o Further Steps toward Reconciliation — Understanding Residential Schools through Text
(11-12)
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Ihimaera, Witi (author): The Whale Rider
Penguin | Heinemann, 1987
Description: Novel; set in New Zealand, tells the story of Paikea, a young Maori girl who fights
against the traditional gender roles being imposed upon her by her grandfather
Included in the following units:
e Belonging (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Ihimaera, Witi (author) and Jay Laga’ana (Narrator): The Whale Rider
Bolinda Audio, 2004
Description: Recording, unabridged audiobook; set in New Zealand, tells the story of Paikea, a
young Maori girl who fights against the traditional gender roles being imposed upon her by her
grandfather
Included in the following unit:
e Belonging (10)

Jordan-Fenton, Christy and Margaret Pokiak-Fenton (authors): When | Was Eight
Annick Press, 2013
Description: Tllustrated children’s book; story of Olemaun, a young girl who leaves the Arctic and
goes to residential school
Included in the following unit:
o First Steps — Exploring Residential School and Reconciliation through Children’s
Literature (10-11)

Kientz, Chris and Simon James (directors): Raven Tales: How Raven Stole the Sun
Raven Tales Production, 2004
Description: Short film; from a series of animated short film retellings of traditional stories
Included in the following unit:
e The Trickster — A Recurring Presence (10-11)

King, Thomas (author): The Back of the Turtle
HarperCollins, 2014
Description: Novel; the story of Gabriel who returns to his home community after an
environmental disaster on his traditional territory
Included in the following unit:
e  “You Want Me to Write a What?” — The Literary Essay (11-12)

King, Thomas (author): Medicine River
Penguin Canada, 1990
Description: Novel; the story of Will who returns to his home community after the death of his
mother, and remembers stories from his youth
Included in the following unit:
e Relationships — Families, Friendships, Communities, and the Land (10-11)

King, Thomas (author): A Short History of Indians in Canada
HarperCollins, 2005
Description: Anthology; a collection of stories all dealing with contact, colonization, and the
relationship between First Peoples and settlers
Included in the following unit:
e The Trickster — A Recurring Presence (10-11)
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King, Thomas (author): The Truth About Stories: A Native Narrative

Print: House of Anansi Press, 2003

Audio recording: CBC Radio Canada, 2003
Description: Essay series; a study of First Peoples’ storytelling in North America and a proposal
that stories are a way to bridge the distance between Indigenous and non-Indigenous peoples
Included in the following units:

e First Peoples’ Oral Traditions (10-11)

We Are Our Stories (11-12)

The Trickster — A Recurring Presence (10-11)

Trickster — A Hard Character to Pin Down (11-12)

Digital Trickster — The Complex Interaction of New Media and First Peoples (12)

Kunuk, Zacharias (director): Atanarjuat, The Fast Runner
Aboriginal Peoples Television Network, 2001
Description: Film; set in Canada’s Arctic, tells the Inuit story of a warrior battling an evil spirit
who is causing strife in the community
Included in the following unit:
e In Search of Authentic First Peoples’ voices (11-12)

Kusugak, Michael (author): Arctic Stories
Annick Press, 1998
Description: Illustrated children’s story; set in Canada’s Arctic, weaves traditional Inuit stories
into a narrative of a young girl named Agatha
Included in the following unit:
e First Steps — Exploring Residential Schools and Reconciliation through Children’s Literature
(10-11)

Loring, Kevin (author): Where the Blood Mixes
Talonbooks, 2009
Description: Play; set in a community where the Thompson and Fraser Rivers meet; Christine, a
young woman who grew up in foster care, returns to her home community to meet her father
Included in the following units:
o Childhood through the Eyes of Indigenous Writers (10)
o Further Steps toward Reconciliation (11-12)

Maracle, Lee (author): Celia’s Song
Cormorant Books, 2014
Description: Novel; sweeping epic covering several generations in Nuu-chah-nulth territory,
centering on Celia, a seer
Included in the following unit:
e Further Steps toward Reconciliation (11-12)

Martin, Catherine Anne (director): The Spirit of Annie Mae
National Film Board, 2002
Description: Documentary film; story of Annie Mae Aquash, a civil rights activist from Nova
Scotia, who was killed execution-style in South Dakota in 1976
Included in the following unit:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
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McGraw-Hill Education: Moving Forward: A Collection about Truth and Reconciliation
McGraw-Hill Ryerson, 2016

Description: Anthology; collection of poetry, short stories, images, graphics, and articles by
Indigenous authors
Included in the following units:
e First Peoples’ Story (10)
Beats and Bytes (10-11)
Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
Further Steps toward Reconciliation (11-12)
Relationships — Families, Friendships, Communities, and the Land (10-11)

Mishenene, Rachel A. and Pamela Rose Toulouse (editors): Strength and Struggle: Perspectives from
First Nations, Inuit, and Métis Peoples in Canada
McGraw-Hill Ryerson, 2011

Description: Anthology; collection of stories, poetry, music lyrics, graphic art, articles, and essays
by First Nations, Inuit, and Métis writers
Included in the following units:
o First Peoples’ Story (10)
How Do We Define Ourselves? (10-11)
The Politics of Identity (10-12)
Lost People (11-12)
Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
Relationships — Families, Friendships, Communities, and the Land (10-11)
What Creates Family? (11-12)

Moses, Daniel David, Terry Goldie and Arnett Ruffo (editors): An Anthology of Canadian Native
Literature in English
Oxford University Press, 1998, 2005, 2013

Description: Anthology containing texts such as stories, poetry, essays, novel excerpts, and plays

by multiple Canadian Indigenous authors

Note: Some of the works in this anthology contain mature and challenging material that may make

it inadvisable to use in their entirety with students. The challenges include:

» literary difficulty and emotionally charged content

» unvarnished portrayals of the lives of its characters (including use of coarse language,
sometimes graphic descriptions of sex and violence)

» depictions of thought and behaviour that clearly qualify as racist, sexist, homophobic, and/or
classist.

Only the specific works identified in the units are recommended for classroom use.

Included in the following units:

o We Are Our Stories (11-12)

Understanding Character (10-11)

How Do We Define Ourselves? (10-11)

The Politics of Identity (10-12)

Exploring Identity through Character (10-11)

Lost People (11-12)

Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Yes, There Is Funny Stuff — Humour in First Peoples Literature (11-12)

The Trickster — A Recurring Presence (10-11)

The Trickster — A Hard Character to Pin Down (11-12)
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Mosoinier, Beatrice Culleton (author): April Raintree (revised edition)
Portage & Main Press | Highwater Press, 2016
Description: Novel; story of April, a young Métis girl, and her sister, as they navigate the
Canadian foster care system
Note: This version of the novel was written by the author specifically for school use, and does not
contain the graphic rape scene contained in the original version (In Search of April Raintree).
Included in the following units:
o Childhood through the Eyes of Indigenous Writers (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Identity (10)

Nicholson, Hope (editor): Moonshot: The Indigenous Comics Collection
AH! Comics, 2015
Description: Graphic novel; collection of graphic stories by Indigenous authors from Canada and
the US; includes some traditional stories
Included in the following units:
o Beats and Bytes (10-11)

Noyce, Philip (director): Rabbit-Proof Fence
Rumbalara Films | Australian Film Commission, 2002
Description: Film; set in Australia circa 1931, tells the story of three sisters who escape residential
school and attempt to follow the rabbit-proof fence across the country to their homes
Included in the following units:
e In Search of Authentic First Peoples’ voices (11-12)
e Childhood through the Eyes of Indigenous Writers (10)
e Further Steps toward Reconciliation (11-12)

Pilkington, Doris (author): Follow the Rabbit-Proof Fence
University of Queensland Press, 1996
Description: Novel; tells the story of three sisters who escape from residential school in Australia
and attempt to find their way home by following the rabbit-proof fence
Included in the following unit:
o Further Steps toward Reconciliation (11-12)

Robertson, David A. (author): The Evolution of Alice
Portage & Main Press | HighWater Press, 2014
Description: Novel; story of resilience of a young single mother raising her children on the reserve
Included in the following unit:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Robertson, David A. and Scott Henderson (author/illustrator): Sugar Falls: A Residential School
Story
Portage & Main Press | HighWater Press, 2012
Description: Graphic novel; tells the story of Daniel who, on a school assignment, interviews an
Elder in his community, and learns about her residential school experiences
Included in the following units:
¢ Childhood through the Eyes of Indigenous Writers (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
o Further Steps toward Reconciliation (11-12)
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Robertson, David A. and Julie Flett (authors): When We Were Alone
Portage & Main Press | HighWater Press, 2017
Description: Illustrated children’s book; story of children who go to residential school
Included in the following unit:
e First Steps — Exploring Residential School and Reconciliation through Children’s
Literature (10-11)

Robinson, Eden (author): Monkey Beach
Vintage Canada, 2000
Description: Novel; set in Kitimat/Kitamaat, story of a young Haisla woman, Lisamarie, who
remembers events of her life as there is a search on for her brother who is missing
Note: This text contains mature subject matter (including incidents of drinking and drug use,
depictions of sex and violence, use of racial slurs and verbal abuse).
Included in the following units:
e Childhood through the Eyes of Indigenous Writers (10)
e Lost People (11-12)

Robinson, Eden (author): Son of a Trickster

Knopf Canada, 2017
Description: Novel (book 1 in a planned trilogy); the story of Jared, a teenage boy with an
alcoholic mother, and the mysterious things that happen to him Jared because of a special ability he
has not yet discovered
Note: This novel contains mature material (drug use and sale, alcohol consumption, depictions of
sex and violence) that may make it inadvisable to use with all students.
Included in the following unit:

o What Creates Family (11-12)

Sellars, Bev (author): They Called Me Number One: Secrets and Survival at an Indian Residential
School
Talonbooks, 2013
Description: Autobiographical novel; story of Bev’s experiences at residential school when she
was a child
Included in the following unit:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

Sorensen, Aaron James (director): Hank Williams First Nation
Peace Country Films, 2005
Description: Film; tells about the parallel stories of a brother and a sister who are fulfilling family
responsibilities
Included in the following units:
e In Search of Authentic First Peoples’ voices (11-12)
e What Creates Family? (11-12)
e Yes, There Is Funny Stuff — Humour in First Peoples Literature (11-12)

Tamabhori, Lee (director): Once Were Warriors

Communicado Productions, 1994
Description: Film; set in New Zealand, a family with a noble Maori ancestry faces societal issues
and an abusive father
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Included in the following unit:
e In Search of Authentic First Peoples’ voices (11-12)

Taylor, Drew Hayden (author): Fearless Warriors
Talonbooks, 1998
Description: Anthology; series of stories that deal with identity, stereotypes, and family
Included in the following units:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
o How Do We Define Ourselves? (10-11)

Taylor, Drew Hayden (author): Motorcycles & Sweetgrass
Knopf Canada, 2010
Description: Novel; story of a mysterious stranger who pulls into the sleepy community of Otter
Lake on a motorcycle, ready to charm people and wreak havoc
Included in the following unit:
o What Creates Family? (11-12)

Taylor, Drew Hayden (author): Only Drunks and Children Tell the Truth
Talonbooks, 1998
Description: Play; story of Grace, now grown up, who returns to the family home from which she
was “scooped” by the foster care system as a child
Included in the following units:
e What Creates Family? (11-12)
e Yes, there is Funny Stuff — Humour in First Peoples Literature (11-12)

Taylor, Drew Hayden (author): The Night Wanderer: A Native Gothic Tale
Annick Press, 2007
Description: Novel; story of Pierre L’Errant, an Ojibway vampire who is more than 200 years old,
who returns to his home community to die
Included in the following units:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Identity (10)
e Relationships — Families, Friendships, Communities, and the Land (10-11)

Van Camp, Richard (author): The Lesser Blessed
Douglas & Mclntyre, 1996
Description: Novel; the story of Larry, a teenage Dogrib boy growing up in Fort Simmer who
deals with a dysfunctional family
Note: This novel contains mature material (incidents of drug use, alcohol consumption, depictions
of violence) that may make it inadvisable to use with all students.
Included in the following unit:
e What Creates Family? (11-12)

Van Camp, Richard (author): Three Feathers
Portage & Main Press | HighWater Press, 2015
Description: Graphic novel; story of three young men who are sentenced live on the land for nine
months through a restorative justice process
Included in the following unit:
¢ Childhood through the Eyes of Indigenous Writers (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
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Vermet, Katharena (author): The Break

House of Anansi Press, 2016
Description: Novel; the intergenerational story of a family who come together during the recovery
of a young girl who has been brutally raped
Note: This novel contains mature and challenging material (incidents of drug use, alcohol
consumption, graphic depictions of violence) that may make it inadvisable to use with all students.
The opening chapter of this book contains a description of a brutal incident in which a teenage girl
is raped. The incident is remembered throughout by various characters.
Included in the following unit:

o What Creates Family? (11-12)

Wagamese, Richard (author): Dream Wheels
St. Martin's Press, 2006
Description: Novel; the connecting stories of Aidan and Joe-Willie who have both suffered trauma
and find healing through working together on a shared project
Included in the following unit:
o Relationships — Families, Friendships, Communities, and the Land (10-11)

Wagamese, Richard (author): Indian Horse
Douglas & Mcintyre, 2012
Description: Novel; the story of Saul Indian Horse, an Ojibway man at the end of his life, looking
back on his experiences at residential school and how he sought, and almost found, salvation in
hockey
Included in the following units:
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e Further Steps toward Reconciliation (11-12)
e Lost People (11-12)

Wagamese, Richard (author): Keeper’n Me
Anchor Canada, 1994
Description: Novel; story of Garnet, a young Ojibway man who grew up in foster care and returns
to his home community to find his family and a connection to his culture that he did not know he
had
Included in the following unit:
e How Do We Define Ourselves? (10-11)

Wagamese, Richard (author): Medicine Walk
McClelland & Stewart, 2014
Description: Novel; story of Franklin Starlight, a young Ojibway man who is called by his dying
father, Eldon, to take him into the bush so he can be buried there when he dies
Included in the following units:
e Childhood through the Eyes of Indigenous Writers (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)
e What Creates Family? (11-12)

Wagamese, Richard (author): One Native Life

Douglas & Mcintyre, 2008
Description: Creative non-fiction; series of meditations that incorporate stories and musings about
what it means to be “Native”
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Included in the following units:
o First Peoples’ Story (10)
e Place-Conscious Learning — Exploring Text through Local Landscape (10-12)

In the unit Childhood through the Eyes of Indigenous Writers, several children’s books are recommended.
The FNESC/FNSA publication Authentic First Peoples Resources K-9 (available at www.fnesc.ca/k-7/)
contains detailed annotations for each of those resources.

FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide 39


http://www.fnesc.ca/k-7/




Instruction and Assessment Units

English First Peoples 10-12
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Instruction and Assessment Units

Overview

This section of the teacher resource guide contains a series of instruction and assessment units to support
the teaching of English First Peoples 10-12 courses (including EFP Spoken Language 10, EFP Writing 10,
EFP Literary Studies 10, EFP New Media 10, EFP Literary Studies & Spoken Language 11, EFP Literary
Studies & Writing 11, EFP Literary Studies & New Media 11, and EFP 12), and provide suggestions for
organizing, ordering, and delivering the required course content. Various types of written, visusal, oral and
digital texts (e.g., novels, films, poetry, informational texts, oral texts) have been included throughout the
units.

It is not intended that all units be undertaken as part of a single course.

The various units in this teacher resource guide represent an array of overlapping possibilities and varied
approaches. Units are often designed to enable teachers to choose the learning activities that respond to the
needs of their students and local contexts. Some units focus on similar topics; this provides the teacher with
the opportunity to implement simpler or more complex units according to the background knowledge and
needs of the students. Teachers will also notice that some texts are used in more than one unit, and this can
support a recursive approach to texts.

The order of the units is not meant to prescribe a linear means of delivery; however teachers are encouraged
to begin with the first unit (Introduction to First Peoples) in classes where this may be students’ first
exposure to English First Peoples. Teachers have the flexibility to select, adapt, modify, organize, and
expand on the units to meet the needs of their students, integrate local content, and to incorporate additional
relevant learning resources as applicable. In a few instances, where prior implementation of one unit is
necessary to engage with the learning activities in another unit, this has been noted.

The beginning of each instructional unit contains a set of “guiding questions,” outlining the purpose of the
unit. It may be appropriate to share these questions with students. Each unit also includes preparatory notes,
which summarizes the main themes addressed within the unit. In addition, an outline is provided that lists
the unit’s lesson and assessment suggestions, as well as blackline masters (BLMSs) to help facilitate lesson
implementation.

Text Selections

Each unit includes a list primary texts required for teaching the lessons, as well as secondary texts for
additional support as needed. All of these texts (with the exception of web-based texts) are annotated in the
previous section of this guide, Text Recommendations.

Web-based resources, due to their transitory nature, have not been annotated. Note too that some of the
web-based texts used in the lessons are not necessarily considered authentic First Peoples texts. Links were
accurate at the time of publication, but may change over time.
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Grades 10-12
Introduction to English First Peoples

Unit Guiding Questions

¢ What do you know about the relationship between First Peoples and Canada?
o What are First Peoples approaches to teaching and learning?

e What does it mean to develop a sense of community in a class?

e Why is it important to develop a classroom community?

Preparatory Notes

The introductory unit sets the context for the course, with a particular emphasis on establishing awareness
of First Peoples pedagogy and of the key features that make EFP courses unique. Given the unique nature
of this course, it is important to establish a classroom environment that is welcoming and supportive.

This unit includes a variety of activities for teachers to work with, including opportunities for:

e community building (a vital component of First Peoples’ cultures)

e establishing the ground rules for respectful contribution and handling conflict

e assessing what students are bringing to the course (in terms of personal, experiential, and academic
background)

e understanding and beginning to work with First Peoples pedagogical approaches

e incorporating relevant practices and protocols from the local First Peoples’ community (e.g., for talking
circles)

e setting the purpose and context for the course — looking at the traditional and contemporary realities of
First Peoples through a study of authentic texts

e incorporating experiential learning by participating in field/community experiences (e.g., visits to an
Aboriginal Friendship centre, First Nations band office, First Nations community centre, Indigenous
cultural event that is open to the public)

e Dbuilding a positive environment that allows for a free, frank, and safe study of subjects such as racism
and colonialism

¢ looking at the place and treatment of First Peoples in Canada, both historically and in the present, as a
starting point for talking about the literature that students will examine in the course.

Teachers will need to establish connections with the local First Nations or Métis community, or Aboriginal
organizations such as friendship houses or learning centres in order to facilitate further authentic learning
experiences. The connections the local Indigenous communities or organizations are also important, in that
this can help both teachers and students become familiar with local First Nations protocols.

The assessments for these activities are informal, as the goal is to begin to develop a sense of community
and belonging in the classroom. Much of the work of this unit involves students participating in small-
group and large-group discussion, as well personal response writing. The use of a learning journal for
students to record their learning is advisable for the introductory activities. Assessment tools for learning
journals and participation are included at the end of this unit.
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Lesson Plans in this Unit:

Lesson 1 — Icebreaker

Lesson 2 — Field/Community Experience

Lesson 3 — First Peoples Principles of Learning

Lesson 4 — Stories of Who | Am

Lesson 5 — Moderated Discussion on Canada—First Peoples Issues
Unit Summative Assessment Options

Primary Texts

o First Peoples Principles of Learning (www.fnesc.ca/wp/wp-content/uploads/2015/09/PUB-LFP-
POSTER-Principles-of-Learning-First-Peoples-poster-11x17.pdf)

Supplementary Texts

e 8" Fire (www.chc.ca/8thfire/2011/11/tv-series-8th-fire.html — the 4 episodes of the series are found
near the bottom half of the page)

Blackline Masters

1. People Search Icebreaker
2. Learning Journal
3. Participation in Group Discussions and Activities

Lesson 1 — Icebreaker

Explain to students that for this course it is important that they Applicable BLM
learn about each other and develop a sense of community and pplicable S

trust. A first step in this is process getting to know more about 1. People Search Icebreaker
their classmates. 2. Learning Journal

Prepare the physical space of the classroom in a manner that is inviting to students. If possible, bring
students outside. Ask students to participate in a “People Search” icebreaker to help them to get to know
each other. See BLM 1 — People Search Icebreaker for sample questions. Space has been left on the
handout to add questions relevant for your class.

Prepare a large assortment of interesting and diverse photographs. Students can work in large class group,
or in smaller groups of 5-6 people each. Provide students with the photographs, ensuring that there are more
photos than are needed, so that all students have choice. Ask students to choose a photo that interests them
or that they like. Students then take turns sharing with their group (or with the whole class) why they chose
that photo and how it might connect with something about who they are. Decide how to post the photos
attached to the student’s names in the classroom.

Hand out BLM 2 — Learning Journal. Review the intent and assessment criteria for their learning journals.
Explain that students will be using their learning journal to record their thinking and learning for some of
their learning activities in this course.
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Introduction to English First Peoples

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Ask students to share what they thought about spending time getting to know each other or know more
about each other. Decide whether students record their thinking in their learning journals or write down
their thoughts to hand in as an “exit slip” for the class. Students’ responses can be used to help shape future
discussion.

Lesson 2 — Field/Community Experience

As soon as possible in the course, bring students to a First Nations Friendship Centre, learning place, or
other First Peoples gathering place. Have food available for students (and others of the place) to share.

Introduce the class to the place or space. Ask them to think about why they are there, and what they can
learn from the place. Also ask them to think about why they

are sharing food together. Ask them to think about what role Applicable BLMs

the sharing of food has in cultures. Let them know that they 2. Learning Journal

will be asked to share their learning at a future time.

In that setting, have a class discussion about the different types of learning. Ask students to do the
following task: Think about a time in your life, outside of school, when you learned something. How did
you learn it? Provide examples for students such as learning how to ride a bicycle, learning that a stove
element is too hot to touch when it is on, learning where the best fishing spot is, etc. Ask students to talk
about the learning experience with a partner. As a class debrief what these learning experiences were, and
what they have in common. Introduce the term “experiential learning” (learning by doing) and “modelling”
(learning by listening and watching). Discuss how these types of learning are different from, or similar to,
various types of learning found in the current school system. Ask students to identify how they learn best.

If possible, have an Elder talk with the class about traditional ways of teaching and learning in First
Peoples’ communities.

Discuss with the class what “protocol” means (informal laws or expectations of processes) and how
protocols are used in all cultures in various forms. Ask students to form small groups and brainstorm
explicit and implicit protocol expectations for various scenarios (i.e., protocols used in school settings, in
formal situations, etc.). Explain that First Peoples’ cultures also have protocols for different situations, and
that these protocols can be different for different groups of people. In addition, help them understand that
for many First Nations cultures, protocols are understood as the laws that govern their behaviours.

Introduce the students to the various uses of talking circles (for sharing, for healing, for learning, etc.). If
possible, have an Elder talk with the class about the protocols for the use of talking circles (recognizing the
various uses of talking circles and respecting that different peoples have different protocols). Establish class
norms for engaging in talking circles (one person at a time, the right to “pass,” no cross-talk, respectful
body language, etc.). Explain that the class will be regularly using talking circles for various purposes, such
as debriefing a learning experience, or when dealing with conflict or sensitive issues.
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Ask students to arrange themselves into a circle for the purpose of debriefing the field/community
experience. Ask students to share at least one thing they learned from the experience. Explain that in this
type of activity, students are to listen respectfully and only speak when it is their turn. Indicate that each
student does have the right to pass.

Formative Assessment Strategies

Ask students to think about what they are learning during their field/community experience and record their
thinking in their learning journals. Students’ responses can be used to help shape future discussion.

Lesson 3 — First Peoples Principles of Learning

For this activity to be meaningful, it is important that teachers have an understanding of the First Peoples
Principles of Learning, and not consider them as representative of how “schooling” has historically been
done Canadian schools.

Share the First Peoples Principles of Learning (FPPL) with students. Review each principle. It may help to
work as a large group, or in small groups to translate the principles into student-friendly language. Ask
students to reflect on their experiences in school so far and to evaluate what aspects of their experiences
reflect the FPPL and which do not. For example, to highlight contrasts, students might note that they are
usually required to all learn at the same rate, or that there is sometimes disconnect between school and the
rest of their lives. If students have been involved in mentorship opportunities or have been able to work
with younger students, they might note that these kinds of learning are reflected in the FPPL.

Asks students to think about the class they are currently in. Discuss what honouring the FPPL might mean
in terms of how the class should operate. Students may generate ideas that are not possible within the
existing dictates of the school and/or district, but they may also develop some ways of doing things in the
classroom that are achievable. If possible, choose the workable suggestions to implement in the classroom.
Discuss the responsibilities of both the teacher and the students in the implementation.

Formative Assessment Strategies

Ask students to create a Venn diagram or other graphic organizer to compare what they understand about
the First Peoples Principles of Learning with their experiences of the education system up until now.
Students’ responses can be used to help shape future discussion.

Lesson 4 — Stories of Who | Am

Discuss the meaning of “artifact.” Ask students to bring in four artifacts:
e one to represent them as an individual

one that represents their familial belonging

one that represents their peer group belonging

one that represents other cultural identities.
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Discuss with students the terms “identity” and “culture.” Have students form pairs. Have students orally
present each artifact to their partners, explaining the artifact’s significance. After students have had the
opportunity to share with a partner, ask everyone to choose one of their artifacts and explain its significance
to the class.

Ask students to think about how the people in the classroom are both individuals and members of various
groups at the same time. Ask the students to think about how we are simultaneously different and the same.
Ask students to find a way to represent what they have learned about everyone in the classroom (e.g.,
drama, dance, song, video, poster, model, cartoon, carving, mobile, weaving, storyboard, website, verbal-
visual essay).

Formative Assessment Strategies

Have students complete a written self-assessment of their representations. Co-construct criteria of the self-
assessment.

Alternatively, ask students to think about what they learned

during this experience and write about it in their learning Applicable BLMs
journals. 2. Learning Journal

Students’ responses can be used to help shape future discussion.

Lesson 5 — Moderated Discussion on Canada—First Peoples Issues

Part 1 — Respectful Communication

Ask students to think about what respectful communication looks and sounds like. Provide students with
brief scenarios, and have students create mini-roles illustrating examples of both.

Ask students to think about what kind of communication is most effective for them in their learning
environment. Have them work in small groups to brainstorm their endings to the sentence stem “Everyone
in this classroom has the right to ...” Provide examples such as the following:

e Everyone in this class has the right to be heard.

o Everyone in this class has the right to pass.

e Everyone in this class has the right to treated with respect.

Once they have completed this task, ask them to brainstorm a corresponding list that ends the stem,
“Everyone in this classroom has the responsibility to ...,” noting that, for each right, there needs to be a
related responsibility. Provide examples such as the following (which do not all correlate with the previous
examples):

o Everyone in this class has the responsibility to listen respectfully to others.

e Everyone in this class has the responsibility to use “I” statements, not “you” statements.

o Everyone in this class has the responsibility to be patient, and not interrupt others.

Once this is done have each group join with another to combine their lists, eliminating duplicate points and
merging similar ones. Repeat the merging of groups until the class has one complete list. Have this list
printed up and if desired, ask each student to sign the Class Guidelines for Respectful Communication.
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Part 2 — Informal Discussion on Canada-First Peoples Relationship

Note

This activity needs to be carefully organized. It is important that the debate not end up
perpetuating stereotypes, racism, or ill-informed perspectives. Some Indigenous students may
also find it challenging to be in a classroom where other students voice disrespectful opinions. It
is necessary to establish criteria for a respectful interaction prior to the discussion, and to ensure
that there is a debrief following the activity to ensure that Indigenous students do not leave the
class feeling marginalized.

Depending on the context of the classroom, it may be helpful to have the class watch parts of the 8th Fire
Series to help inform the discussion. (Note that some links on this page do not work. The 4 episodes of the
series are found near the bottom half of the page.)

Informally poll students (e.g., via show of hands) for their opinions on the history of relations between
governments in Canada and First Peoples. Ask, “How many think the history of relations between
governments in Canada and First Peoples has been generally positive?” and “How many think the history
of relations between governments in Canada and First Peoples has been generally negative?”” Take note of
the divide on this question that exists within your class. It may indicate how best to approach subsequent
texts that you study (i.e., what the predisposition and levels of background knowledge might be within your
class).

Propose to explore the question in a bit more depth using a moderated discussion. To narrow the focus
somewhat, use a resolution such as “the justice system in Canada — including lawmakers, police, and courts
— has on balance worked to ensure fair treatment of First Peoples over the past 200 years.”

Assign students to either the pro or con side of the debate/discussion (you may wish to base the assignment

of group on the position students took when you asked for an earlier show of hands, or deliberately alter the

mix). Ask students to conduct some discussion as a team and some research to identify specific cases,

events, or situations that support their assigned position. The actual debate or discussion can be conducted

in an ensuing class. The goals of this activity are to:

e acquire a better sense of the range of opinions, attitudes, and knowledge that exist among your students,
in order to assess their learning needs when subsequently approaching texts

e reinforce the ground rules for respectful discussion in a situation where there are differing opinions

e sensitize students (especially non-Indigenous students) to the degree of oppression or discrimination
that First Peoples have experienced in this land, without making the situation seem all negative or
hopeless (this may help prepare some students for challenging content in some of the texts they will be
looking at throughout the course).

Moderate the discussion to ensure that points of view are appropriately represented, the discourse remains

respectful and evidence-focused, and the activity can be brought to a close within the allotted time (e.g.,

one class). You may be able to summarize by suggesting that the record on balance has been mixed.

Have students use their learning journals to conduct a self-assessment of their contributions to the group

discussions, based on criteria such as:

e consideration of the extent to which students cite specific evidence to support the position they are
advancing (arguments in favour might include references to things such as Delgamuukw and the
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actions of the then BC Provincial Police in relation to the lynching of Louie Sam; arguments against
might include references to things such as the verdict in the Colton Bouchie/Gerald Stanley trial; the
numbers of unsolved cases of missing and murdered Indigenous women and girls in Canada; the
enactment of anti-potlatch regulations in the Indian Act; and the actions of the RCMP in enforcing
some of the scoop-ups associated with residential schooling or of particular police officers in
mistreating First Peoples)

e consideration of the extent to which students keep their focus on the justice system as opposed to the
entire apparatus of government (recognizing that some events — such as the confrontations at Oka,
Gustafson Lake, and Ipperwash — involve the enforcement arm of the justice system, although the
issues in play may not be exclusively legal)

e consideration of the way in which students express themselves orally.

Conclude the activity with a talking circle. Ask students to share how they felt during the discussion. Use
this opportunity to ensure that students do not leave the classroom feeling marginalized or that the class is
an unsafe space to return to.

Formative Assessment Strategies
Have students complete a self-assessment using the criteria Applicable BLMs
outlined in the BLM Participation in Group Discussion and

Activities. 3. Participation in Group

Discussions and Activities

Ask students to think about what they learned during this experience and write about it in their learning
journals.

Students’ responses can be used to help share future discussion.

Unit Summative Assessment Options

Revisit the unit’s guiding questions. Ask students use their Applicable BLMs
learning journals and other evidence of learning to create a
graphic representation of their learning in this unit. This
activity could be completed individually, in pairs or in small
groups. Co-construct assessment criteria for this activity.

3. Participation in Group
Discussions and Activities

If completing the activity in small groups, students could also self-assess using BLM 3 — Participation in
Group Discussions and Activities.
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BLM 1 — People Search Icebreaker

Talk to people in the class, asking if they fit any of the descriptions in the boxes. If a person fits
the description, record the name and ask for one detail to add to the description. If there are

individuals who do not identify with any of the descriptions, ask them to share something else
about themselves, and record the information in the bottom row of boxes.

Find a person who...

Speaks more than

Knows how to

Has a definite

Plays a musical

Has travelled

one language. bake. career goal. instrument. outside of Canada.
Name:

Name: Name: Detail: Name: Name:

Detail: Detail: Detail: Detail:

Knows who Has recently Loves to read. Is an artist. Is a part of a team

Thomas King is. moved to this area. or club outside of
school.

Name: Name: Name: Name: Name:

Detail: Detail: Detail: Detail: Detail:

Has ever sang or
danced in public.

Has an unusual or

uncommon hobby.

Grew up in a town
of fewer than 500
people.

Loves to write.

Has a favourite
author.

Name: Name: Name: Name: Name:

Detail: Details: Detail: Details: Detail:

Is a good cook. Is a sports Can speak a First Has more than Knows who Eden
enthusiast. Nations language. | three siblings. Robinson is.

Name: Name: Name: Name: Name:

Detail: Detail: Details: Detail: Detail:

Knows how to

Has ever read

Has had an unusual

Can name 10 First

Has more than one

operate a boat. poetry for pet. Nations in BC. cultural heritage.
enjoyment.
Name: Name: Name: Name: Name:
Detail: Detail: Detail: Detail: Detail:
Name: Name: Name: Name: Name:
Detail: Detail: Detail: Detail: Detail:
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BLM 2 — Learning Journal

One way to improve your learning is to think about and reflect on what you are learning. This
learning journal is going to be written evidence of what you are learning about. The purpose of
this journal is to help you respond thoughtfully to learning experiences in and out of the
classroom. These learning experiences will include small-group and large-group discussions,
readings, listening to people speak, and field trips.

Writing about what you are learning is not just recording “we learned about ____ today.” You
need to share as much as you can about what you have learned, and how you learned it. You can
explain what your understanding was before the learning experience, whether or not your
understanding has shifted, and if so, how. You can also use this opportunity to write about what
is challenging for you in your learning.

In some cases, this learning journal will be the only evidence to assess your learning, so it needs
to be as thoughtful and as complete as possible. Make as many connections as possible between
what you are learning and your own experiences, values, and ideas.

Some sentence starters to use could be

¢ | found this class/experience interesting because

e This makes me question/think about __ because
e Some questions that this raises for meare

e  hashelped me understand that

e | can now see the link between and

Assessment

The assessment of your learning journal will be based on two things: the number of entries, and
the quality of entries. A good entry is one that thoughtfully responds to the assigned prompt or
guestion and shows thoughtful reflection on your learning. Each entry will be marked out of 4
marks. You will not be graded on spelling or grammar, but you are expected to write as well as
you can. There is no length requirement, but the entries should be long enough to adequately
develop your ideas.
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Criteria for Assessing Learning Journal Entries

e response fully relates to the day’s activity, experience, or question

e response is fully developed and shows evidence of trying to expand understanding
4 of the experience or reading

e response fully links experience or reading to previous learning

e response shows insight, and contains fully developed relevant details or examples

e response fully relates to the day’s activity, experience, or question

e response is fully developed and shows evidence of understanding of the experience
3 or reading

e response links activity, experience, or reading to previous learning

e response contains relevant details or examples

e response minimally relates to the day’s activity, experience, or question

e response shows some evidence of understanding or thinking about the activity,
2 reading or experience, but the development of response is minimal

e response tries to link activity, experience, or reading to previous learning

e response contains few details or examples

1 e minimal response that does not relate to the day’s activity, experience, or question
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BLM 3 — Participation in Group Discussions and Activities

Exceeds Expectations

Fully Meets
Expectations

Minimally Meets
Expectations

Still Working Toward
Expectations

e contributes to
discussion regularly
and thoughtfully

contributes to
discussion regularly
and thoughtfully

contributes to
discussion regularly

e rarely contributes to
discussion

e encourages others to
speak, often through
asking questions

encourages others to
speak

sometimes
encourages others to
speak

e rarely encourages
others to speak

o reflects on others’
contributions and can
modify own thinking.

reflects on others’
contributions and can
sometimes modify
own thinking

reflects on others’
contributions

e rarely reflects on
others’ contributions

e offers clarification,
explanation, or
elaboration as
needed to extend
ideas

® may use comparisons,
analogies, or
examples to illustrate
a point.

e synthesizes and
extends others’ ideas
or opinions

offers clarification,
explanation, or
elaboration as
needed to extend
ideas

may use comparisons,
analogies, or
examples to illustrate
a point

offers clarification,
explanation, or
elaboration as
needed to extend
ideas

e rarely offers
clarification,
explanation, or
elaboration to extend
ideas

e participates and
works co-operatively
with all others, and
often takes on extra
responsibilities

participates and
works co-operatively
with all others, and
sometimes takes on
extra responsibilities

participates and
works co-operatively
with all others

e rarely participates or
works co-operatively
with others

e recognizes when
conflict may arise and
uses strategies to
avert it

recognizes when
conflict may arise and
tries to deal with it
appropriately

sometimes recognizes
when conflict may
arise and tries to deal
with it

e creates conflict within
the group, or rarely
tries to resolve it
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Grades 10-11
Challenges with Representation

Unit Guiding Questions

e What is meant by “authentic” First Peoples’ voices?

e How can we determine whether a text is authentic?

e How are First Peoples often represented in popular culture?

Preparatory Notes

This unit is intended to introduce students to the concept of “representation,” asking them “Who gets to tell
whose stories?” Students learn about what is meant by “authentic First Peoples’ voice” and are provided
with evaluative tools that will allow them to begin to critically examine new media and other texts (films,
websites, stories, poems, etc.) in a variety of contexts. The activities in this unit encourage students to
employ a First Peoples “lens” to focus their thinking about “text” and “voice.”

The core of this unit is an analysis of the power of popular culture and media to obfuscate truth or
perpetuate stereotypes. In each lesson, students will be asked to consider the source and authenticity of
text(s) and voice. Using scenes from a Disney film, Pocahontas (1995), students are asked to consider the
portrayal of First Peoples in the film (and elsewhere in popular culture), paying particular attention to the
character of Pocahontas and her relationship with John Smith. Students then read/view and analyze several
other texts about Pocahontas and try to assess the authenticity of each. Students also examine a few First
Peoples works (e.g., a poem by Paula Gunn Allen and “Burn Your Village to the Ground” by Tribe Called
Red) that use the “voice” of Pocahontas.

Note

Some of the resources included with this unit are not authentic First Peoples texts. These
resources for the most part provide students with examples of the sort of ubiquitous but
misleading texts they might encounter in other classes, or in their daily lives. Disney’s Pocahontas,
for instance, is a good example of popular culture texts young people are exposed to. It is
essential that students be able to critically examine such portrayals of First Peoples through an
“authenticity lens.” This helps students apply the same critical techniques when examining other
mainstream representations of cultures, groups, gender orientations, etc. to which they
themselves do not belong. Other resources listed for this unit help provide that authentic lens by
including several other authentic texts that help dispel the myths perpetuated by films like
Disney’s Pocahontas.

Lesson Plans in this Unit

Lesson 1 — Introduction: Authentic Text, Voice, and Representation
Lesson 2 — Disney’s Pocahontas

Lesson 3 — The “Real” Pocahontas

Lesson 4 — Quest for Authenticity

Unit Summative Assessment Options
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Primary Texts

e Paula Gunn Allen, “Pocahontas to her English Husband, John Rolfe,”
(waltonhigh.typepad.com/files/pocahontas_to _her_english_husband-.pdf)

e Powhatan Renape Nation, “The Pocahontas Myth” (www.powhatan.org/pocc.html)

e Jesse Ferreras, “A Tribe Called Red’s Thanksgiving Track Tougher to Swallow than Turkey and
Stuffing” (www.huffingtonpost.ca/2014/11/27/a-tribe-called-red-thanksgiving_n_6233902.html)

e Pocahontas (film)

e Christina Sterbenz, “The Real Story of Pocahontas Is Much Darker Than the Disney Movie”
(www.businessinsider.com/the-real-story-of-pocahontas-2014-4)

Supplementary Texts

o University of Northern BC, “Evaluating Web Resources”
(www.youtube.com/watch?v=RORvUZBJjf8)

Blackline Masters

1. Evaluating Websites
2. Evaluating Authenticity: First Peoples Texts
3. Sample Scoring Guide for Academic Writing — (can be modified for creative writing, etc.)

Lesson 1 — Introduction: Authentic Text, Voice, and Representation

Working in pairs, ask students to tell one another a story about something that has actually happened to
them. Each student then attempts to retell the story as accurately as possible (this can be done aloud to the
class, through a storyboard, or simply back to the other student, depending on the strengths and needs of the
students).

As a class, or in smaller groups, discuss what makes it difficult to tell another person’s story. What makes it
difficult? What additional information do you need in order to accurately tell another’s story?

Introduce students to the ideas of “authenticity,” “authentic voice,” Applicable BLMs

“representation” and “authentic text” using the provided BLMSs. 1. Evaluating Websites

Ask students to consider who is able to provide the most accurate 2. Evaluating Authenticity: First
description of who they are — themselves, or other people? Ask Peoples Texts

students to think about how other people such as family members,
friends, teachers, or casual acquaintances might describe them.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Notice and respond to class or small-group discussion of stories and terms.
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Lesson 2 — Disney’s Pocahontas

Ask students to brainstorm what they know about Pocahontas. This could be a think/pair/share activity or a
whole-class discussion.

Students view scenes from the Disney film, Pocahontas. They will use the Evaluating Authenticity handout
to help frame their analyses. Critical examination of the film .should include the following scenes:

Applicable BLMs

e Scene 4: Pocahontas is introduced. Students should 1. Evaluating Websites
consider the portrayal of First Nations people and 2. Evaluating Authenticity: First
potential stereotypes when viewing this scene. Peoples Texts

e Scene 11: “Gold” How are Europeans portrayed?

e Scene 12: “Smith and Pocahontas.” Consider the point of view of this scene; sources of bias?
Stereotypes?

e Scene 22: “Pocahontas and the Prisoner”

e Scene 23: “Savages.” The final two scenes are of particular importance to later discussions about the
“real” story of Pocahontas in comparison with the Disney version.

Formative Assessment Strategies

Students view the scenes and complete the Evaluating Authenticity BLM. Provide feedback on student
responses to the questions on the handout. This could be part of a large group discussion, especially if
students are struggling with the concepts. The activity should be used as guided practice rather than for
summative assessment.

Lesson 3 — The “Real” Pocahontas

Students interact with a variety of texts related to the “real” Pocahontas:

e The Pocahontas Myth

e The Real Story of Pocahontas Is Much Darker Than the Disney Movie

e Leave Itto a Tribe Called Red to Remind Us What U.S. Applicable BLMs
Thanksgiving Is REALLY About

e Paula Gunn Allen, “Pocahontas to Her English Husband,
John Rolfe”

For each text, students should consider the appropriate

elements of both the Evaluating Website”” handout, and the Evaluating Authenticity handout. Students
should also be given an opportunity to discuss their responses to these texts. This lesson may be spread over
two or more classes.

1. Evaluating Websites
2. Evaluating Authenticity: First
Peoples Texts

Formative Assessment Strategies

Have students prepare a T-Chart comparing the actual events with the Disney version of Pocahontas, Smith,
and the events depicted in the film. Students should also consider the authenticity of the sites listed.
Students should consider the following questions:
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e Why has the real story been altered?

e  Why does it matter that a story aimed at children (Disney’s Pocahontas) deviates from its historical
basis? After all, most Disney films take liberties with the original stories from which they are drawn
(e.g., Jungle Book, Pinocchio, The Little Mermaid).

The activity should be used as guided practice rather than for summative assessment.

Lesson 4 — Quest for Authenticity

Students examine two or more works that present a more accurate representation of Pocahontas. The link to
the Huffington Post article (“A Tribe Called Red's Thanksgiving Track Is Tougher To Swallow Than
Turkey And Stuffing”) contains two embedded videos: one, the original link to Addams’ Family Values,
and the Tribe Called Red video “Burn Your Village to the Ground.” Students should also examine the
Paula Gunn Allen poem (“Pocahontas to her English Husband, John Rolfe”) and consider both in terms of
authentic voice.

Formative Assessment Strategies

Have students discuss why the poem and the song by A Tribe Called Red are authentic First Peoples’
voices (as opposed to the Disney film). Monitor the discussions and provide feedback as needed,
considering the extent to which students advance reasoned argument supported by examples and other
evidence.

Unit Summative Assessment Options

Have students write a brief essay choosing one of the Applicable BLMs

followi ions: i i
ollowing options 3. Sample Scoring Guide for

e Respond to the question “Why does why does Academic Writing

representation matter?”
e Compare and contrast the historical Pocahontas with the Disney version.

A sample scoring guide is provided in the BLM. Students can be asked to self-assess their writing. Peer
assessment can also be used.
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BLM 1 Evaluating Websites

Name of website:
Author or creator (if known):
Date the site was “published”:

Rate each factor below using a 6-point scale (1 is lowest, 6 is highest); provide a brief rationale
for your score.

Accuracy: Who is the author? Does the author provide a bibliography or contact information? Is
the information on this site consistent with other sources? Does the information make sense?

L1 2 ]3[4 s 6|

Authority: Is the author an expert on this subject? How do you know? Does the author have
credentials? If the website has Indigenous content, is the author a knowledgeable community
member or valued Indigenous knowledge-keeper? For non-Indigenous content, is the author
affiliated with a university or research institution? The domain extension can help you determine
the type of resource (.com=commercial; .edu=education; .org=organization).

L1 [ 2 [3[a]5s[6 |

Context: What is the purpose of this site? Why would someone go to the trouble of creating it
and providing information? Is there evidence of bias?

L1 [ 23 [a]5s |6 |

Currency: How up-to-date is the site? Can you tell when it was last modified or updated? Do the
links work? Are the listed resources out-of-date or no longer relevant, or are they fairly current?

L1 ]2 ]3[4 ][5 ]6]
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Coverage: Do the links lead to other authoritative sources, or unrelated ones? Does the site
provide enough detail about the topic, or are there gaps?

Lt ]2 ]3[4 ][5 ]6]

Design: Does the web page look professional? Is it easy to read and navigate, or is it cluttered
and hard to move through?

L1 2 ]3[4 s |6 |

L1 2 ]3[4 s 6|

Adapted from a UNBC Library video available at www.youtube.com/watch?v=RORvUZBJjf8

(The video is just under 4 minutes long, and covers the topics in more detail.)
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BLM 2 Evaluating Authenticity: First Peoples Texts

Adapted from “Authentic First Peoples Resources (K-9)”, available at www.fnesc.ca/k-7/

“Authentic First Peoples texts” are historical or contemporary texts that are created by First
Peoples (or through the substantial contributions of First Peoples) and depict themes and issues
that are important within First Peoples’ cultures.

“Representation” refers to how people, or groups of people are portrayed or defined.

Determining the authenticity of a work can be challenging. Use the elements below to help
analyze the various works you will be looking at during this unit. You should also consider these
factors when analyzing any text (novels, poems, films, etc.), particularly in cases when the
authors or filmmakers are employing the point of view of a group of people to which they do not
belong.

e Name of Work:

e Brief Summary:

e Author:

e Whose story is being told? Consider the point of view of the work.

e What authority does the author have to tell this story? In the case of First Peoples texts,
consider First Nations, Métis, or Inuit community affiliation, collaboration with Indigenous
peoples, etc.

e Are the authors representing groups of people of which they are a part (self-representation),
or are the authors referring to groups of people different from their cultural contexts?

e |s the story accurate? How do you know? Are First Peoples and other characters portrayed
respectfully and realistically? Are gender roles portrayed realistically?

e Are biases evident? If so, what are they?

e Does the story rely on stereotypes, or are characters unique and life-like?

Considering all of these factors, rate the authenticity of this work, and provide a brief
explanation. (1=not authentic; 6=very authentic).

L1 ]2 ]3[4 ][5 ]6]
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BLM 3 Sample Scoring Guide for Academic Writing

Name

Introduction/Conclusion — Thesis is appropriate and well-phrased. The introductory paragraph is focused
and sufficiently detailed, and includes information about the subject(s) that will be discussed throughout
the essay. The main idea introduced here is built upon in the body paragraphs that follow. Likewise, the
essay concludes with an appropriate restatement of the topic and summation of the argument.

Lt ]2 ]3[4 ][5 ]6]

Quotations/Supporting Details — Quotations are appropriate and correctly formatted; they flow naturally
into the student’s writing. Support, either implicit or explicit, is provided for all assertions. References are
correctly attributed. References or citations are complete and correctly formatted.

L1 2 ]3[4 s |6 |

Voice and Control — There is a sense of voice developed throughout the paper, appropriate to the topic
and format of the essay. The paper flows logically from one topic to another, linked by appropriate
transitions. Voice and tone are appropriate for the audience and the subject. The paper addresses its
subject with clarity and sophistication; upper-level responses may employ appropriate rhetorical and/or
stylistic techniques to enhance ideas and clarify the argument (metaphor, allusion, etc.).

L1 [ 2 ]3[4 ]5s |6 |

Argumentation — The paper develops a strong argument and develops logically, employing appropriate
logical argumentation techniques. The paper considers and addresses contrary perspectives. The paper
employs appropriate support from relevant sources.

Lt ]2 ]3[af[5s]6]

Mechanics and formatting — The paper shows evidence of editing. Rules of grammar, punctuation, and
spelling are followed accurately. Essay formatting guidelines are followed.

Lt ]2 ]3[4 s ]6]
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In Search of Authentic First Peoples’ voice

Unit Guiding Questions

¢ How can we determine whether a text is an authentic First Peoples text?

e What is meant by authentic First Peoples’ voice?

o How are First Peoples often represented in popular culture? Who creates these representations?

o Why is authentic First Peoples’ voice necessary?

e How can creating an authentic text help foster justice?

e What is the difference between authenticity and First Peoples’ voice in media?

o How can First Peoples films help break stereotypes, foster justice, and contribute to reconciliation?

Preparatory Notes

This unit is intended to continue developing students’ understanding of “authentic text” and First Peoples’
voice,” and provide them with evaluative tools that will allow them to critically examine new media and
other texts (films, websites, stories, poems, etc.) in a variety of contexts. The activities in this unit
encourage students to employ a First Peoples lens to focus their thinking about text and voice.

If students have limited understanding of authentic First Peoples texts, consider beginning with the
Challenges with Representation unit earlier in this teacher guide.

In this unit, the discussion begins with a close, critical examination of an anchor text: the documentary film
Reel Injun. After viewing and discussing this film, teachers may choose to further guide their students by
selecting another film for students to watch and review. Alternately, students may be allowed to watch a
pertinent film of their own choosing (independently or in small groups) and review that film. The focus of
the review is the authenticity of voice and the authenticity of the portrayal of First Peoples.

Note that some of the suggested films are “inauthentic” — Dances with Wolves, for example —and are
included to allow students to apply their analytical skills to real-world scenarios. Dances with Wolves and
The Revenant, for instance, were both hugely popular. Although many of the students may be familiar with
these films, they may not have considered how First Peoples are portrayed. This conversation, however,
might be difficult for some students, so teachers are encouraged to select films that will best help students
gain critical analysis skills that they can then apply throughout their lives when they encounter texts that
portray First Peoples (and other cultures, ethnicities, gender orientations, etc.). Through their work on this
unit, students will focus on the unit guiding questions and on related issues such as:

o how stereotypes have been reinforced in popular culture and the media

e how to recognize and evaluate bias

e how authenticity and bias relate to the intended audience

e how to assess the purpose(s) for which texts are created

e how texts — especially inauthentic ones — can affect people’s worldviews

e how texts can be used to deliver important messages about our own lived experiences.

Depending on time, resources, teacher/student preferences, etc., there is an optional component of this unit:
students may choose to create their own short documentary film, web page, or blog that shares an authentic
story (from the experiences of others, or the students themselves).
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Lesson Plans in this Unit

Lesson 1 — Review and View

Lesson 2 — Film Review Assignment
Lesson 3 — Mini-Documentary (optional)
Unit Summative Assessment Options

Primary Texts

o National Film Board of Canada, Reel Injun
e access to other films mentioned in the documentary, Reel Injun

Supplementary Texts

e Reel Injun, www.nfb.ca/film/reel_injun/ (This site contains summary information and a list of related
documentaries to enhance students’ understanding of the issues raised in Reel Injun.)

e FNESC/FNSA, Indian Residential Schools and Reconciliation Teacher Resource Guide 11/12
(www.fnesc.ca/irsr/)

Further films for guided or independent viewing include:
e Atanarjuat, The Fast Runner

o Rabbit-Proof Fence

o  Once Were Warriors

e Rhymes for Young Ghouls

o Whale Rider

e Smoke Signals

e Hank Williams First Nation

Of course, there are many other excellent First Peoples films to choose from. Teachers may also decide to
simply show clips from several of these films, rather than showing — or having students watch — the films in
their entirety.

Note

Some of the films cited here contain graphic content, so appropriate precautions are required. Not all
these films can be considered to have authentic First Peoples’ voice (Dances with Wolves, for
instance), but these have been selected intentionally so that students have an opportunity to examine
stereotypes and wrestle with some of the complexities of “authenticity” and “voice.”

Blackline Masters

1. Reel Injun Focus Questions
2. How to Write a Film Review
3. Scoring Guide for Film Review

Lesson 1 — Review and View

Begin by reviewing with students the concepts “authentic voice” and “authentic text.” On the basis of class
responsiveness and the apparent depth of your students’ knowledge, decide whether to introduce a more
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detailed review lesson. If students have limited background knowledge, refer to the earlier unit, Challenges
with Representation.

The rest of this lesson may require more than one class session = Applicable BLMs
to complete. Using BLM 1 — Reel Injun Focus Questions
(Question #1), have students conduct a think/pair/share
activity to create a list of stereotypes about First Nations that persist in popular culture and media. A useful
activity for examining stereotypes and myths about First Nations can be found in the FNESC/FNSA Indian
Residential Schools and Reconciliation Teacher Resource Guide 11/12, Part One, Activity 1 “Stereotypes
and Myths.” It is very important that this be dealt with in a sensitive manner so that students do not leave
the classrooms with the stereotypes having gone unchallenged, and so that Indigenous students in the class
do not feel marginalized. You may choose to end the class with a sharing circle.

1. Reel Injun Focus Questions

Have students view the film, Reel Injun. Provide frequent opportunities to discuss the remaining questions
on the handout (e.g., stopping the film as needed).

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Facilitate the discussion of the film’s themes in response to the questions on BLM 1 — Reel Injun Focus
Questions. Provide feedback and input as needed.

Students’ written responses to the questions on the handout can be used to shape future discussion.

Lesson 2 — Film Review Assighment

Discuss with students the elements of a film review (see the BLM), and look at a few other web-based
examples (e.g., Rotten Tomatoes). Ensure that your students have access to at least some of the films cited
in Reel Injun or listed under Supplementary Texts at the start of this unit. Decide whether to have the whole
class view a single film for the review assignment, or allow students to view a film of their own choosing
(individually or in small groups), recognizing that this lesson process may take several classes.

Applicable BLMs

Have students use BLM 2 — How to Write a Film Review to 2 How to Write a Film Review

guide their viewing and their responses to the chosen film(s).
Reinforce the focus of this review: the authenticity (or lack thereof) of First Peoples’ voices, issues,
storytelling, etc.

After watching the chosen film(s) in class or on their own, students can also be challenged to conduct a
think/pair/share activity aimed at creating a list of the stereotypes about First Nations evoked in the film.

Formative Assessment Strategies

Provide feedback to students’ initial responses and allow opportunities for students to revise and refine their
work before submitting for summative assessment.
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Lesson 3 — Mini-Documentary (optional)

For this lesson, which is optional depending on time and other resources available, your students will need
access to filmmaking equipment (smartphones and electronic tablets can also be used). Access to editing
software is helpful, but not necessary.

Have students, working individually or in small groups, brainstorm possible subjects for a short

documentary (less than 5 minute) and then proceed to create it. The intent is to explore a story, topic, or

issue that has relevance for First Peoples. If your students are not First Nations, Métis, or Inuit, then they

will need to work in collaboration with people who are. One approach might be for students to interview a

public figure or a community member. As they move ahead with this project, ensure that students:

e obtain assistance as needed to make connections with First Nations, Métis, or Inuit community
members (in person, via telephone, or digitally)

o find out about and follow appropriate protocols for approaching someone for help

e understand how to interact respectfully with the people they are working with

e develop an understanding of what it means to be “collaborative” with respect to authentic First Peoples
texts (while the First Nations, Métis, or Inuit contributors may not have a “hands-on” involvement in
creating the final product, they would need to have a voice in the content)

If access to technology is an issue, this assignment could be done as a storyboard.

Formative Assessment Strategies

Monitor progress as students develop their mini-documentaries from outline to “script” to production notes,
to rough-cut, to final product, giving feedback and input along the way. You may wish to help groups
establish these various markers for developmental stages, which could vary, depending on their film-
making subject and approach.

Unit Summative Assessment Options

Film Review Applicable BLMs
Use BLM 3 — Scoring Guide for Film Review to provide a

summative assessment of students’ film review work. 3. Scoring Guide for Film Review

Mini-Documentary

Using criteria developed jointly with students (and including criteria relating to authenticity), assess
students’ work on their mini-documentaries.
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BLM 1 — Reel Injun Focus Questions

adapted from the Alberta Teachers’ Association
— original document available for free from iTunes U

Consider the guiding questions for this unit:

» Why are representations of First Peoples in popular culture so often biased, misleading,
or simply wrong?

» How can creating an authentic text help foster justice?

» How can First Peoples films help break stereotypes and foster justice?

As you view the NFB documentary Reel Injun produced by Cree filmmaker Neil Diamond, ask
yourself:

» How has media shaped the images of First Nations people?
» Whose agenda is served by the construction of these images?

Remember, media images are constructed; that is to say that people have created them for a
purpose.

An essential skill for citizens, especially citizens in this digital age where we are constantly
bombarded by images, information, and ideologies, is the ability to deconstruct the images by
analyzing them and putting them in their historical and social context. The documentary Reel
Injun attempts to do this by studying the Hollywood portrayal of “Indians” (be aware that this is
not the preferred term, although it is frequently used in the film).

Use the focus questions below to help guide your thinking. We will stop the film often and
discuss your ideas. It is important to understand that this documentary has a carefully planned
structure. The filmmaker interviews experts and eyewitnesses while superimposing images from
movies over the years. He is attempting to connect pictures with ideas. This technique is used
constantly in filmmaking. This technique is powerful in that human memory is stronger when
ideas are connected to images or stories. Perhaps ironically, it is exactly this filmmaking
technique that Hollywood filmmakers have used to perpetuate stereotypes about First Nations —
constructing powerful images that have burned themselves into the collective psyche of people
of past generations.

Your task is to actively view the film and make connections: watch with focus and record what
you see, hear, feel, and think.
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Watch the documentary carefully and answer each of the questions below.

1. What is the connotation of the word “Injun” in the title of the film? Is this an appropriate
title for the film? Explain.

2. What are the consequences of distorted representations of First Peoples with regard to
their identity, self-esteem and social and cultural development? That is, what negative
impact has been created by Hollywood stereotypes of First Nations people? Cite some
examples from the film.

3. One hundred years of cinema have shaped the folkloric images of First Peoples. What are
some of the misconceptions? Does anyone in the film suggest what it means to be First
Nations in the 21 century? If so, what does it mean?

Native Americans from Hollywood to Wounded Knee: Birth of the Hollywood Injun

4, In the movies, all Native Americans are supreme horsemen, at one with their horses, but
this is a clear stereotype. How was such a myth created?

The Good Indian — The Noble Injun

5. According to Hollywood’s criteria, what does it take to be a good or “noble Indian”?

Tonto Speech and Stereotypes — The Savage Injun

7. Robbing nations of their identity is an act of colonialism, but why did the Plains “Indians”
attract more attention than the Pawnees or the Mohawks?

8. What are some of the misguided notions surrounding Pocahontas?

A Violent and Racist Icon: The Cowboy

9. What influence have John Wayne characters had on First Nations stereotypes in film.
What misconceptions have been created by “Cowboy movies”? Why do you think these
stereotypes have been reinforced?

10. What about the use of First Nations languages in the movies: what are the benefits and
drawbacks to this use?

70 FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide



In Search of Authentic First Peoples’ voice

Indians or Human Beings? A Good Injun... is it a Dead Injun?

11.

12.

General Philip Sheridan: “A Good Injun... is a Dead Injun.” Why would Hollywood use such
neo-colonialist propaganda to confuse the feelings of young First Nations people?

Regarding the notion of human beings, why does John Trudell place so much emphasis on
language as an instrument of war?

The American Indian Movement (AlM): The Groovy Injun

13.

What is meant by the stereotype of the “Groovy Injun”? Is this still a harmful depiction of
First Nations people?

No More Stereotypes and Stoic Indians: The Renaissance

14.

15.

16.

17.

18.

Director Neil Diamond mentioned that he found the answers he was looking for in the
North. What exactly was the object of his quest?

On what basis does he say that Atanarjuat is the “most Native” movie ever made?

How would you describe “nativeness” in the 21st century? Cite some examples from the
film and include your own ideas as well (based on your own knowledge, beliefs, and
values).

Were there any things that surprised you when watching this film?

In your own words, briefly discuss your thinking on the following questions now that you
have watched the film

e Why are representations of First Peoples in popular culture so often biased,
misleading, or simply wrong?

e How can creating an authentic text help foster justice?

e How can First Peoples films help break stereotypes and foster justice?
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BLM 2 — How to Write a Film Review

Adapted from www.firstfilms.ca

Like filmmaking itself, reviewing movies is an art. Once you learn the basics of a movie and its
genre, you can make an informed review. As with criticism of any art form, opinions are
subjective. One reviewer, for example, might call Dances with Wolves (1990) an, “honest portrait
of native culture,” while another reviewer might call it, “a tired old story where the white man
saves the day for the hapless Indians.” Both statements have some validity, as long as the
reviewer can back them up with logical and informed arguments. Below is an outline of a
favourable review and a not-so-favourable review for Dances with Wolves:

Favourable Review (example)

Title: Remember to give your review a catchy title: (e.g., “Dances with Wolves Still Busts a Move
with Modern Audiences”)

Introduction: Did you like it? Show, don’t tell. Be sure to mention the title of the film, its release
date, and the director and/or main actors.

E.g., I'm used to those old cowboy and Indian movies where good and bad were colour
coded. White was good, and brown was bad. Dances with Wolves (1990) by director Kevin
Costner, was different....

Plot: Provide a brief outline of the plot. You can choose whether to give “spoilers.”

E.g., Dances with Wolves tells the story of a Civil War veteran named John Dunbar (Kevin
Costner). After miraculously surviving the war (and despite his attempted “suicide by cavalry
charge” depicted at the beginning of the film), Dunbar is posted to the frontier— “Indian”
territory (“Indian,” though not the preferred term, is used throughout the film) where he is
eventually adopted into Sioux culture. ... (continue summarizing the main plot points of the
film).

Point #1, #2, #3: These points are your critique of the film — your opinions, backed up with
concrete details.

E.g., The cinematography is breathtaking. Costner and his cinematographer, Dean Semler, are
especially gifted at explaining things visually. They include the rolling hills of South Dakota
and the war-weary rundown forts of the frontier like they are characters within the story.
Many of their most important points are made with varied camera shots that convey
emotional detail to the audience....

E.g., The standard narrative is flipped. The audience figures out that the Sioux are not the
savages; instead, the white men are the bloodthirsty killers. This reversal of stereotypical
roles was largely something new for western audiences...
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E.g., Kevin Costner can dance around a fire. Today it might seem like a bad attempt at cultural
appropriation, but at the time, 1990, Kevin Costner doing a war dance around a fire seemed
oddly compelling. He was a white leading man paying homage to his new mentors...

Conclusion: Reiterate your opinions. Remember, for the purposes of your EFP film review, you
need to focus on the depictions of First Nations in the film you are reviewing, so that should be
the focus of all of your points, and your conclusion. In Dances With Wolves, for instance, there
are some fantastic performances by First Nations actors (Graham Greene as Kicking Bird, Tantoo
Cardinal as Black Shawl, and Rodney Grant as Wind In His Hair, to name just a few). Consider the
discussion of this film in Reel Injun, though: this film is essentially the story of a white soldier, and
the Sioux are the background — it is not the story of the Sioux themselves.

E.g., Made for white people but refreshing than what Hollywood usually serves up in this
genre, really nice to look at....

Final Note: Remember that the focus of this film review is the authenticity (or lack thereof) of the
portrayal of First Peoples, so be sure to fully discuss possible stereotypes, etc., and consider
whose story is being told.

Unfavourable Review (example)

Introduction: Wow, | never knew that Kevin Costner could save the Sioux Nation from evil white
men by inspiring the Sioux believe in themselves again.

Plot: Dances with Wolves (1990), directed by Kevin Costner, is about a fictional character, 1t Lt.
John J. Dunbar, who is transferred to the western frontier to fortify Ft. Sedgewick. Dunbar arrives
to see his is alone at the broken-down fort. He slowly meets his Sioux neighbors.....

Point #1: The cinematography is wonderful but the story sounds like an excerpt from my
grandmother’s Readers Digest. The events seem contrived and Costner’s relationship with the
Sioux Indians seems sanitized...

Point #2: ...ground-breaking for white people in the 1990s. | get it: Dances with Wolves was not a
movie about evil savages getting what was coming to them for burning chuck wagons or scalping
the wrong white person. It does break some stereotypes, but the focus of the film is not on the
Sioux — this is not their story — it is Dunbar’s story. And it is still filled with some of the usual
clichés about First Nations people...

Point #3: | can’t believe my film teacher admitted that he once thought Kevin Costner doing
some Sioux dance around the fire was cool....

Conclusion: White Messiah, holds attention, polished, clearly Hollywood.
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BLM 3 — Scoring Guide for Film Review

Name

Introduction/Conclusion — The introductory paragraph is focused and sufficiently detailed; it
includes information about the subject(s) that will be discussed throughout the review. The film’s
title, release date, and director are included. The reviewer’s opinion about the film is clear, ideas
are introduced here are built upon in the rest of the review. Likewise, the review concludes with
an appropriate restatement and summation of the argument.

L1 [ 2 [3[a]5s[6 |

Supporting Details — The body of the review contains at least three paragraphs. Quotations are
appropriate and flow naturally into the student’s writing. Support for opinions, either implicit or
explicit, is provided. References are correctly attributed. There is a thorough discussion of the
role of First Peoples in the film being reviewed.

L1 [ 2 [3[a ][5 [6 |

Voice and Control — There is a sense of voice developed throughout the paper, appropriate to
the topic and format of the review; the review flows logically. Voice and tone are appropriate for
the audience and the subject. The review addresses its subject with clarity and sophistication;
upper-level responses may employ appropriate rhetorical and/or stylistic techniques to enhance
ideas and clarify the argument (metaphor, allusion, etc.).

L1 2 ]3[4 s |6 |

Argumentation — The review develops a strong argument and develops logically, employing
appropriate logical argumentation techniques. The review considers and addresses contrary
perspectives, and employs appropriate support from relevant sources. There is a thorough
discussion of First Peoples’ voice and its authenticity.

Lt ]2 ]3[4 s ]6]

Mechanics and formatting — The review shows evidence of editing. Rules of grammar,
punctuation, and spelling are followed accurately.

L1 [ 2 [3[a]5s[6 |
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First Peoples’ Oral Traditions

Unit Guiding Questions

e What are First Peoples’ Oral Traditions?

e What purposes do oral traditions serve?

e What are the relationships between the oral tradition, oral history, and the land?

Preparatory Notes

“For countless centuries, First Nations knowledge, traditions, and cultures have been
passed down from one generation to another in stories, and narratives, as well as through
songs, dances and ceremonial artefacts. Before Europeans arrived in B.C., First Nations
had oral cultures: their languages had no written form. The oral tradition was integrated
into every facet of life and was the basis of the education system. The education system
in an oral tradition is very precise and procedural: the information is taught to the next
generation exactly as it was taught to the one before. Stories are used because they are
easier to remember: you learn by listening closely and remembering. The oral tradition
passed on the spiritual beliefs of the people and the lineage of families. It recorded
ownership of property and territory, political issues, legal proceedings and survival skills.
The oral tradition also mapped the geography of an area, and it recorded history.”

from B.C. First Nations Studies course textbook

“Throughout history, Aboriginal societies in North America have relied on the oral
transmission of stories, histories, lessons and other knowledge to maintain a historical
record and sustain their cultures and identities. According to scholars Renée Hulan and
Renate Eigenbrod, oral traditions are “the means by which knowledge is reproduced,
preserved and conveyed from generation to generation. Oral traditions form the
foundation of Aboriginal societies, connecting speaker and listener in communal
experience and uniting past and present in memory.” ”
from Oral Traditions, indigenousfoundations.adm.arts.ubc.ca/oral_traditions/

The oral tradition includes oral narratives (or stories) that are used to teach skills, transmit cultural values
and mores, convey news, record family and community histories, and explain the natural world. Along with
narratives, the oral tradition also includes oratory (formal speech) and song.

In recent history many oral narratives have been recorded in audio or visual recordings, which have then
been transcribed into writing. For this unit, it is important that the students be exposed to the oral versions
of the narratives, oratories, and songs where possible. This can be facilitated by establishing connections
with the local First Nations communities, or Aboriginal organizations such as Friendship Houses or
Learning Centres, and having Indigenous people share their stories. These connections can also help
students become familiar with local First Nations’ protocols (as protocol can vary from nation to nation).
Many schools may also have already established connections with community members.

This unit provides opportunities for students to examine traditional and contemporary applications of oral
tradition in First Peoples’ cultures and to gain an understanding of why the oral tradition is important to
humanity. It also provides opportunities for students to practice aspects of the oral tradition, in small and
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large groups, and in informal and formal settings, to develop their sense of voice and facilitate their sense
of personal and social agency.

Lesson Plans in this Unit:

Lesson 1 — Oral and Written Story

Lesson 2 — Local Stories — Guest Speaker or Community Field Experience
Lesson 3 — Components of Oral Tradition

Lesson 4 — Oral History and Land Use Narratives

Lesson 5 — Formal Oratory

Lesson 6 — The Power of Voice

Unit Summative Assessment Options

Primary Texts

e UBC Indigenous Foundations, Oral Tradition (indigenousfoundations.web.arts.ubc.ca/oral_traditions/)

e BC Ministry of Education. BC First Nations Studies course textbook

e The Oral Tradition, excerpt from Aboriginal Perspectives
(www.learnalberta.ca/content/aswt/documents/oral_tradition/oral_tradition.pdf)

e Storytelling (firstnationspedagogy.ca/storytelling.html)

e 11 Things You Should Know About Aboriginal Oral Traditions (www.ictinc.ca/blog/11-things-you-
should-know-about-aboriginal-oral-traditions)

e BC Ministry of Education. Shared Learnings

o local and other First Peoples narratives including land-use stories, origin stories, teaching stories,
and/or (with permission) family or community histories that can be used in the classroom

e Chief Dan George, “Lament for Confederation” (www.cbc.ca/2017/from-the-archives-lament-for-
confederation-chief-dan-george-1967-1.4100318 — or use a written transcript)

e Martin Luther King Jr., “I Have a Dream” (archive.org/details/MLKDream; a transcript is available at
www.npr.org/2010/01/18/122701268/i-have-a-dream-speech-in-its-entirety)

e Thomas King, The Truth About Stories: A Native Narrative (audio recording and/or print version; audio
version preferred)

Blackline Masters

1. Learning Journal Overview
2. Group Work Self-Assessment Rubric

Lesson 1 —Oral and Written Story

Begin the class by telling the students a story from memory. Applicable BLMs

The narrative could be a personal learning story, a family 1. Learning Journal Overview
story, or a historical event. Afterward, discuss with students 2. Group Work Self-Assessment
the differences between hearing and reading. Then discuss Rubric

how learning about something in a narrative form helps people
remember information.
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Introduce students to the unit. Ask, and post, the following opening discussion questions:

o What is oral language?

e What are some examples of oral forms of communication?

e Think about the differences between written and oral language. How do we put language together if we
are speaking it as opposed to writing it?

e How are the reader and listener engaged differently?

o What other non-verbal components of communication come into play in oral communication? Do we
value one form more than the other? Why or why not?

o What do you perceive as some of the advantages and drawbacks of each form of communication?

e Do you think we could relearn the skill of memorizing stories or long pieces of history?

Ask students to think about the questions; then have them share their answers with a partner. Ask partners
to then form groups of four and share their answers. Ask each group to put its answers on chart paper to
post in the room. Have students do a gallery walk to read each group’s answers. Debrief as a class the
answers on the posters.

Ask students to think about people in their lives who they would describe as good listeners. Ask what
attributes these people display when they listen. Share the following attributes of a good listener:

o Faces the speaker

e Remains attentive

e Keeps an open mind, paying attention to what is being said (not preparing a rebuttal)

e Avoids side distractions (such as side conversations)

e Avoids interrupting

Ask if students can add to this list. Ask students how it might be different to listen to audio than it is to
listen to a person.

Let students know that they will be practising their listening skills during this unit, and that they may need
to work on listening without allowing their minds to wander. Ask them to brainstorm what they can do
when their minds start to wander while they are trying to listen to someone or to audio.

Advise students that they will be keeping a learning journal for this unit. Explain that much of the work
they will do will involve talking with classmates, and that they will be self-assessing their participation in
small and large group discussions. The learning journal will be their written record of what they are
learning. Review the Learning Journal Overview BLM and the Group Work Self-Assessment BLM.

Ask students to respond to the following questions in their learning journal:

e What do you already know about First Peoples’ Oral Traditions?

o Did your ideas about oral communication remain the same or change after talking with your classmates
and hearing or seeing others’ answers to the questions?

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.
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Provide feedback during the discussion. Provide feedback to learning journal entries, asking questions to
help students extend their thinking.

Lesson 2 — Local Stories — Guest Speaker or Community Field Experience

Invite an Elder or other guest speaker from local First Nations community or First Peoples organization to
speak with the class to discuss the traditional and current application of oral tradition. Ideally, take the class
to visit a First Peoples’ community or organization to meet with a speaker.

Before the visit, ask students to brainstorm in small groups what they know about the First Nations oral
tradition. Ask students to prepare at least one question each regarding something they would like to know
about, know more about, or would like clarified. If necessary, provide some questions for students to ask
such as the following:

e What are the purposes of narratives?

e Are there protocols for sharing stories?

o What are the local First Nations words for specific types of stories?

Students are to record responses to these questions in their learning journals. At the end of the visit, ask
each student to share aloud with the guest, and the class, one thing learned from the speaker.

Formative Assessment Strategies

Debrief the experience with the students. Ask them to share what they learned from the speaker or
experience. Have students respond to the following questions in their learning journals:

e What are the purposes of narratives?

e Are there protocols for sharing stories?

o What are the local terms for specific types of stories?

If they do not have answers to these questions, they can indicate that in their journal, as they will have an
opportunity to revisit the question in the next lesson.

Lesson 3 — Components of Oral Tradition

Provide a variety of digital and print resources for students to access such as:

e UBC Indigenous Foundations Website — Oral Tradition

e BC First Nations Studies (course textbook)

e The Oral Tradition, Excerpt from Aboriginal Perspectives

Storytelling — First Nations Pedagogy Online

11 Things You Should Know About Aboriginal Oral Traditions

e Shared Learnings

o local and other First Peoples narratives including land-use stories, origin stories, teaching stories,
and/or (with permission) family or community histories that can be used in the classroom.

The quotations included in the Preparatory Notes for this unit help define oral tradition. Share one or both
of these with students. Follow by asking students to share what they know at this stage about First Peoples’
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Oral Tradition. Then have them form small groups. Assign one of the following aspects of the First
Peoples’ Oral Tradition to each group:

o life lessons

e individual and community responsibilities and obligations

e land use documentation

e community history

e family histories

e s0Ngs

e creation stories.

Provide a variety of print and/or digital resources for students to access. Remind students they can also
include what they learned from the previous lesson’s speaker, and what they may have already known.

Let students know that they will be doing a jigsaw activity where each group will be responsible for
learning about their assigned aspect of the oral tradition, and then teaching what they have learned to others
in the class. Re-form groups so that each of the new groups now has at least one member of each of the
previously formed groups. Ask students to now share with their new group what they had learned in their
previous groups. Encourage them to find creative ways to ensure that the other students in their new groups
have learned this new information.

Ask students to record what they learned in the activity in their learning journals. Ask them to revisit
previous entries and see if they now have more knowledge or understanding.

Formative Assessment Strategies

Provide feedback on students’ participation in the jigsaw activity. As well, provide feedback to students’
learning journals, asking questions to help students clarify or extend their thinking.

Lesson 4 — Oral History and Land Use Narratives

Ask students what they know about the relationship between First Peoples’ Oral Tradition and Canadian
law. Following a brief discussion, introduce the Delgamuukw case to the class. Provide students with
information from pages 144-146 in B.C. First Nations Studies 12 course textbook.

Ask students to work with a partner or small group to read one of the following quotes/sections of the UBC

Indigenous Foundations — Oral Traditions website, ensuring that all the quotes/sections are responded to by

at least one pair/group:

e (uote by Stephen J. Augustine, Hereditary Chief and Keptin of the Mi’kmaq Grand Council (found at
the beginning of the Introduction)

e quotation from J. Edward Chamberlin, “If This is Your Land, Where are Your Stories?” (found in
“Aboriginal oral histories within a legal context”)

e the conclusion by Chief Justice Mamar of the Supreme Court of Canada (found in “Aboriginal oral
histories within a legal context™)

o the final three paragraphs, starting with “After Delgamuukw, a number of court cases ....” to the end of
document.
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Have pairs/groups then share the main points of what they read with the rest of the class. Then have
students summarize the information in this lesson and their thoughts in a graphic organizer.

Provide one of the following options:

e Students design a mini-lesson that they could potentially teach to younger students about First Peoples
oral history and its relationship to Canadian law. Students determine the age/grade for which they want
to develop the mini-lesson, and how they will help the younger students learn what is important. Co-
construct criteria for this assignment with students. Students can then respond to the following question
in their learning journals: “Why is it important to understand the importance of First Peoples’ oral
histories?”

e Ask students to do further in-class research on the Canadian courts’ recognition of First Nations oral
history. Provide students with access to the internet and/or further readings on the subject. Ask students
to use their research to answer the following question: How has Delgamuukw served to “validate” the
First Peoples’ Oral Tradition in contemporary Canadian society? Discuss students’ findings. Students
can then write a personal response to the question in their learning journals.

Formative Assessment Strategies

Provide feedback to students’ learning journal entry, asking questions to help students clarify or extend
their thinking.

Lesson 5 — Formal Oratory

Review the use of metaphor in language. Familiarize students with the terms “rhetorical structure,” “flow,”
“rhythm,” “weaving narratives,” and “cyclical nature.” Discuss with students how these are often
components of formal First Peoples speech making.

Let students know that they will be listening to the words of two men who made powerful speeches in
different places in the latter half of this century.

Introduce students to Chief Dan George, giving some biographical information about his life and his works.
Provide some context for what was happening in Canada in 1967 (centennial celebrations). See
www.vancouverhistory.ca/chronology1967.htm for brief information about the context within which Chief
Dan George gave his “Lament for Confederation.”

Play an audio version of Chief Dan George’s “Lament for Confederation”. (If an audio version is not
available, provide a transcript.) Have students listen once through. Then ask them to listen again and try to
identify some of the components introduced to them at the beginning of the lesson. Let them know that this
task will be difficult, but it is a worthwhile exercise to stretch their listening capacity. Ask students to form
small groups and provide them with a written transcript of “Lament for Confederation.” Ask students to
work together to identify specific examples of the speech-making components. Let them know that they
will have to work together to come to agreement about what to write.

Following this, introduce students to Martin Luther King Jr., giving some biographical information about
his life and his works. Provide students with a context of what was happening in the southern United States
in 1963 and the American civil rights movement. Play an audio version of “I Have a Dream.”
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Repeat the previous exercise with this speech.

Ask students to work in small groups to examine other components of both speeches. Ask them first to

explore sense of voice and social agency, and to discuss what motivated these speakers. Ask them to also
discuss the political climate and the risks these speakers took saying what they did, when and where they
said it. Ask them to also comment on the use of repetition and other literary devices the speakers used to
communicate their ideas. After the discussion, ask students to then summarize their group’s discussion in
their learning journals. They must ensure that they record their thoughts on each of the discussion issues.

Formative Assessment Strategies

Provide feedback to students’ learning journal entries, asking questions to help students clarify or extend
their thinking.

Lesson 6 — The Power of Voice

This lesson will require several classes.

As a class, brainstorm authentic reasons for making a speech (other than class requirement). Brainstorm

what motivates people to make speeches (passion about something, acknowledging a formal occasion,

trying to share ideas we think are important, etc.). Then post and ask students the following questions:

e What is important for us to change in our society?

o What are you passionate about? What do you want people to know about you?

e What problems do youth face? How should schools change to better address your needs?

e What outrages you about your school, your community, or your world?

¢ What do you think is important for younger people to know before they reach the age you are now?

¢ What do you wish adults really understood about who you are, or what you need at this point in your
lives?

Ask students to respond to one or two of the questions in their learning journals.

Ask students to each choose a reason to make a speech (based on what motivated them from the above list
of questions). As a class brainstorm where, and to whom, they could make speeches for authentic reasons
(e.g., to younger students, to a Parent Advisory Committee, at a formal occasion, to school administrators,
to a Band Council, to other students). Let students know that they will be required over a set period of time
to make a speech in an authentic setting. If the intended audience is other youth, then the classroom can be
considered an authentic setting.

Let students know that they will be provided with ample time to create and practise their speeches before
making them. Ideally, the speeches will be made after the rest of the lessons in the unit are completed, and
students will be provided with time to practise their speeches with partners. For any speeches that will be
made outside of the classroom, students will pre-record themselves on video for assessment purposes.

Discuss with students the benefits of listening to, or revisiting a text multiple times, for different reasons.
Play the audio version of Thomas King’s The Truth About Stories: A Native Narrative and have students
identify literary devices King uses to enhance his communication. Ask students to also pay attention to how
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King weaves his personal narratives through his piece. As a class, review the effective components of
speech-making (drawing also on the speeches of Chief Dan George and Martin Luther King Jr.).

Brainstorm the non-verbal qualities of effective speech-making. Using the brainstormed material, as a class
co-create a set of criteria by which the speeches will be evaluated. It may be helpful to ask students to
create short examples of non-effective speech-making components (verbal and nonverbal).

Formative Assessment Strategies

Provide feedback to students during the development and rehearsals of their speeches. Respond to learning
journal entries, asking questions to help students clarify or extend their thinking.

Unit Summative Assessment Options

Have students present their speeches. Using the criteria co-constructed earlier, have students use self-
assessment and peer-assessment processes to promote reflection on both the composition and the delivery.

For grading purposes, focus can be on the speech composition and delivery. Teachers could also use co-
constructed criteria to assess student work in response to one or other of the two following assignments.
(The second option would only be chosen if a need exists and may require extra facilitation on your part to
ensure that the process follows community protocols.)

e Students research BC and/or Canadian court decisions that relied on the use of First Peoples oral
histories to settle court cased related to ownership and /or use of land. They then either write an essay
to share what they have learned, or present their learning to the class.

e Students work with a First Nations community member or organization to record and/or transcribe an
oral story that a First Nations community, family, or individual wants recorded or transcribed.
Following the project, students share what they learned about the process with the class.
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BLM 1 — Learning Journal Overview

One way to help your learning is to provide opportunities for you to think about and reflect on
what you are learning. The purpose of this journal is to help you respond thoughtfully to learning
experiences in and out of the classroom. It also provides evidence of what you are learning.

Writing about what you are learning is not just recording “we learned about _ today.” You
need to share as much as possible about what you learned and how you learned it. You can
explain:

¢ what your understanding was before a reading, video, class or experience

e whether or not your understanding has changed, and if so, how

e what was challenging for you in the learning.

Make as many connections as you can between what you are learning and your own experiences,
values, and ideas. You will often be asked questions as prompts to answer in your journal. You
are also encouraged to go beyond the prompt questions to share more of your own ideas. To do
this you can use the following sentence starters to help you get started:

e | found this /reading/video/class/experience interesting because

This makes me question/think about _ because

e Some questions that this raises for meare

e  hashelped me understandthat

e | can now see the link between and

Assessment

The assessment of your log will be based on the quality of entries. A good entry thoughtfully
responds to the assigned prompt or question and shows thoughtful reflection on your learning.
Each entry will be marked out of 4 marks. You will not be graded on spelling, grammar, etc., but
you are expected to show some effort to write well. There is no length requirement for the
entries, but the entries should be long enough to adequately develop your ideas.

Criteria for Assessing Learning Journal Entries — Single Point Rubric

Concerns Criteria Advanced
(Areas That Need work) Expected Standards (Evidence of Exceeding
Expectations)

All entries describe evidence of
reflection and learning.

All entries make connection to one’s
self, to others or to other texts.

There is an entry for every prompt
provided by the teacher.
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BLM 2 — Group Work Self-Assessment Rubric

4 - Extending

3 - Proficient

2 - Developing

1 - Emerging

Focus on Task
&
Participation

e consistently
stays focused

e focuses on the
task and what

e focuses on the
task and what

e rarely focuses on

the task and

on the task needs to be needs to be what needs to
and what done most of done some of be done
needs to be the time the time lets others do
done the work

o self-directed

e contributes e usually does e sometimes sometimes
significant what is needed does what is chooses not to
effort, and required participate
encourages rarely completes

and supports
the efforts of
others in the

assigned tasks

group
Listening, e respectfully e usually e sometimes rarely listens or
Questioning, listens, respectfully listens and discusses
& Discussing interacts, listens, discusses respectfully
discusses and interacts, respectfully rarely considers
asks questions discusses, and e usually other opinions.
to all members asks questions considers prevents group
of the team of others during others’ from reaching
during discussions opinions consensus
discussions
e helps direct
the group in
reaching
consensus
Adapted from www2.uwstout.edu/content/profdev/rubrics/secondaryteamworkrubric.html
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Grade 10
Childhood through the Eyes of Indigenous Writers

Unit Guiding Questions

o What is distinctive about the view of childhood evidenced in the work of Canadian Indigenous
writers?

e How do books for children and youth created by Canadian Indigenous authors reflect themes and
concerns that are prevalent in the creative work of Canadian Indigenous authors and artists who
address a broader audience?

Preparatory Notes

In this unit, students explore the theme of childhood through a variety of First Peoples oral, written, visual,
and digital texts. The summative activity involves creating a story and presentation for younger students.

Lesson Plans in this Unit:

Lesson 1 — Picture Book Gallery Walk

Lesson 2 — Beliefs and Values about Children

Lesson 3 —The Residential School Experiences of First Nations, Métis, and Inuit Children
Lesson 4 — Creating Children’s Literature

Unit Summative Assessment Options

Primary Texts

This unit is based on the use of a wide selection of texts. Although not all of the following texts are
essential for teaching this unit, it is advisable to acquire a single class copy of as many of the listed
resources as possible. The books listed here are grouped into children’s, youth, and residential school titles.
All listings come from the FNESC/FNSA guide, Authentic First Peoples Resources K-9, which contains
fuller descriptions of the titles as well as ordering information (see www.fnesc.ca/k-7/).

Children’s Books

e Linda Ducharme, The Bannock Book

e Dene Children of La Loche and Friends, Byron through the Seasons

o Wilfred Burton & Anne Patton, Dancing in My Bones

e Jeanette Armstrong, Dancing with the Cranes

Willie Sellars, Dipnetting with Dad

Wilfred Burton & Anne Patton, Fiddle Dancer

Larry Loyie with Constance Brissenden, The Gathering Tree

e Leah Marie Dorion, The Giving Tree: A Retelling of a Traditional Métis Story
e Tara White, | Like Who | Am

e Elizabeth Denny, Jenneli’s Dance

o Elaine McLeod, Lessons From Mother Earth

Melanie Florence, Missing Nimama

Earl Einarson, The Moccasins

Leah Marie Dorion, Relatives with Roots: A Story about Métis Women’s Connection to the Land
Andrea Spalding and Alfred Scow, Secret of the Dance

e Rebecca Hainnu and Anna Ziegler, A Walk on the Tundra
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Youth Books

¢ Richard Van Camp, A Blanket of Butterflies (graphic novel)
o Jordan Wheeler and Dennis Jackson, Christmas at Wapos Bay
e Steven Keewatin Sanderson, Darkness Calls (graphic novel)
e Jennifer Storm, Deadly Loyalties

e Stella Calahasen, Dream Catcher

e Steven Keewatin Sanderson, Just a Story (graphic novel)

e Janet Wilson, Shannen and the Dream for a School

e Richard Van Camp, Three Feathers (graphic novel)

e Monique Gray Smith, Tilly A Story of Hope and Resilience
e Tara White, Where | Belong

Texts Dealing with Residential Schooling

e Christy Jordan-Fenton and Margaret Pokiak-Fenton, Fatty Legs

e Albert Canadien, From Lishamie

e Larry Loyie, Goodbye Buffalo Bay

e Shirley Stirling, My Name Is Seepeetza

Christy Jordan-Fenton and Margaret Pokiak-Fenton, Not My Girl

Christy Jordan-Fenton & Margaret Pokiak-Fenton, A Stranger at Home — A True Story

Nicola I. Campbell, Shi-shi-etko

Nicola I. Campbell, Shin-chi’s Canoe

o David A. Robertson, Sugar Falls A Residential School Story (graphic novel)

e  Christy Jordan-Fenton and Margaret Pokiak-Fenton, When | Was Eight

e Gord Downie and Jeff Lemire, Secret Path (graphic novel and accompanying audio — note: this
resource is not considered an authentic First Peoples text)

The Aboriginal People, Resilience, and the Residential School Legacy by the Aboriginal Healing
Foundation (www.ahf.ca/downloads/resilience.pdf) is also a needed resource for this unit.

Supplementary Texts

The following texts move beyond children’s literature, but can also provide additional insight to the themes
of this unit, particularly if they have been explored in the class already.

Films: e Rabbit-Proof Fence

e Whale Rider

e Richard Cardinal: Cry from the Diary of a Métis Child [documentary; NFB]
Novels: e  April Raintree, revised edition (2016), by Beatrice Culleton Mosionier

e Medicine Walk, by Richard Wagamese

e Monkey Beach, by Eden Robinson

e The Absolutely True Diary of a Part-Time Indian, by Sherman Alexie

Play: Where the Blood Mixes, by Kevin Loring

Blackline Masters

1. Picture Book Gallery Walk — Discussion Questions
2. Beliefs and Values about Children
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Lesson 1 — Picture Book Gallery Walk

The children’s books used in this unit are visually stunning

and present a variety of perspectives on children and Applicabl_e BLMs
childhood within First Peoples societies. This lesson is 1. Picture Book Gallery Walk —
intended to provide students with a broad range of Discussion Questions

representations of First Peoples’ worldviews on children and childhood, and provide background
knowledge about a number of important issues quickly and in an engaging way.

Choose books from among the titles listed under Primary Texts at the beginning of the unit. Place the books
around the room in stations. Divide the class into groups, and have group members determine roles (one or
more of the following in each group): reader, discussion manager, recorder, and reporter. Have groups
move among the stations in turn, allowing approximately 10-15 minutes at each station for students to read,
discuss, and record their ideas about the books. Encourage students to pay particular attention to the visual
content. You can determine the number of station rotations depending on time available. Students use the
guestions on the BLM (Picture Book Gallery Walk — Discussion Questions) to guide discussion.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

At the end of the activity, groups can report out on the book that they examined at their final station. They
can share key ideas for each question. Other groups can contribute additional understanding. Provide
feedback and input based on observation of group processes and the whole-class discussion.

To follow up, students can be asked to write a learning journal entry about what they learned by exploring
children’s literature. This can be a basis for teacher feedback.

Lesson 2 — Beliefs and Values about Children

Provide students with BLM Beliefs and Values about

. . . o Applicable BLMs
Children. Review the information in the document. PP

2. Beliefs and Values about

As a class, or in smaller groups, have students identify which Children
books they examined in the gallery walk contain themes that correspond to the beliefs/values indicated in
the document.

Have students then individually choose one of the beliefs/statements and write a multi-paragraph
composition that explains how the themes of 2 to 3 of the children’s books reflect that belief/value.
Encourage students to think about a practical use for the composition. Brainstorm potential authentic
reasons for writing the composition (e.g., as an article for a literary magazine — digital or otherwise, to help
a primary school teacher with books choices for young students, to send to an early childhood education
program to help with educators’ professional development).
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Review criteria for an effective composition would look like. Ask students to consider the purpose and
audience for the composition. Work with students to co-construct an assessment tool that they can use to
gather peer feedback and self-assess their compositions.

Once the compositions have been completed and assessed, encourage students to actually send/submit their
compositions where possible.

Formative Assessment Strategies
Provide feedback throughout the process.

Lesson 3 —The Residential School Experiences of First Nations, Métis, and
Inuit Children

This activity explores the experiences of First Nations, Métis, and Inuit children and youth in residential
school with a focus on resilience. Discuss the following concepts:

o Resilience is described as “the capacity to overcome adversity and have a good life outcome despite
emotional, mental, or physical distress.” Resilience is examined by exploring an individual’s “risk
factors” and “protective factors.” The overall outcome for individuals varies. Not every outcome is
positive. Sometimes the risk factors are too great, as was often the case for children and youth in
residential school.

o Risk factors include adversity and can come from the individual, the family, other people, the
situation, or the wider environment. As risk factors go up, so does the probability of a negative
outcome.

o Protective factors help to counteract risk factors and decrease the individual’s vulnerability to adverse
conditions. Protective factors can also include coping strategies, culture, or resistance. Protective
factors can come from the individual, the family, other people, the situation, or the wider environment.

For more information about resilience, risk factors, and protective factors, please refer to the document
Aboriginal People, Resilience, and the Residential School Legacy by the Aboriginal Healing Foundation.

Try doing this activity as a class first: Select a resource that the whole class can read, or watch, or listen to.
Identify a character, and collaboratively list the character’s risk factors, protective factors, and the overall
outcome for that character. In some stories, the outcome is not always known if there is an indeterminate or
open ending. But this allows the reader to come to their own conclusion about what could have happened.

Next, students will complete a synthesis activity by exploring two or more of the resources listed at the
beginning of this unit (residential school section). They can explore the resources individually, in groups, or
in literature circles.

Formative Assessment Strategies

At the end of their exploration, students can choose a form to use to represent their synthesis (e.g.,
designing a poster, writing a reflection, creating a video or slide show). Provide feedback to the student
based on this representation as well as on observations of the class discussion.
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Lesson 4 — Creating Children’s Literature

In this activity, students will (individually or in small groups), create their own children’s book that
explores a theme or topic that is significant to First Peoples. The focus of their story should be on one or
more of the following:

Children/youth empowerment and strength

Reconciliation

Resilience

Diversity of First Nations Métis or Inuit children and youth.

Before writing their story, students should determine:
¢ their intended audience (approximate age range)
e theme and topic

o key teaching or message of the story

e characters, setting, basic plotline

o ideas for key visuals.

As they write their story, the should pay special attention to their use of literary elements and vocabulary —
keeping their audience in mind and with the goal of creating a story that will be engaging, appropriate, and
informative.

Formative Assessment Strategies
Ask students to review each other’s work to provide thoughtful feedback.

Unit Summative Assessment Options

Apart from providing feedback on students’ stories, have students visit a neighbouring elementary school
and share their story with younger students who are representative of their targeted audience (age range).
The older students could present their story to small groups of the younger students. The children and
elementary school classroom teacher can provide feedback about the stories.

The younger students could be asked to share responses to the following questions:
o What did I like about the story?

e What were my favourite visuals in the story?

e What did I learn from the story?

¢ What was the main message or teaching in the story?

e Do I have any advice on how to make the story better?
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BLM 1 — Picture Book Gallery Walk — Discussion Questions
Title: Author:

llustrator:

How does the visual content contribute to the meaning and impact of the book?

What values does the book portray about children in First Peoples’ cultures, societies, or
worldviews?

What are the deeper themes or teachings in the book?

What topics does the book address, and how does the book contribute to our understanding
about First Peoples’ experiences (past, present, or future)?

Describe how the author has engaged and created meaning for the intended audience (e.g.,
literary elements, techniques, and devices). Are there examples of literal and inferential
meaning in the book?
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BLM 2 — Beliefs and Values about Children

from the Public Health Agency of Canada, Aboriginal Head Start
www.phac-aspc.gc.ca/hp-ps/dca-dea/publications/ahsuni-papairun/index-eng.php#a6

While First Nations people, Métis, and Inuit have distinct cultures and languages, they also share
common beliefs, values and histories. It is with this in mind that the following Statement of
Beliefs and Values about Children was written.

We believe...

e That children are a gift from the Creator.

e That our children have a right to live proudly as Aboriginal people in the lands of their
ancestors.

e That children have a right to learn their respective Aboriginal language(s) and histories, and
adults have a responsibility to pass on the instructions that the Creator gave in the beginning
of time as are reflected in our languages, cultural beliefs and cultural practices.

e That each child is part of what makes a community whole.

e That it is essential for children to develop meaningful relationships with Elders, the carriers of
knowledge and history.

e That children, under the guidance of Elders, will learn to love learning throughout their life.
e That adults are community role models who are to teach children how to live a good life.

e That children deserve opportunities to gain knowledge and experience of how to live a good
life.

e That children acquire knowledge by watching, listening and doing, and adults are responsible
for encouraging and guiding them in all those activities.

e That children, through being loved, valued and encouraged, will gain the courage, the strength
and the wisdom to use the power of a good mind and spirit in all that they do.

e That children have a right to enjoy the opportunities that education offers.

e That children have a right to live in healthy, self-determining communities that are free of
violence.
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Grade 10
First Peoples’ Story

Unit Guiding Questions

o What are the various purposes of stories shared by First Peoples?

e How are oral stories and the skill of storytelling important to Indigenous cultures?

e Why is the ability to tell an oral story an important skill in modern society?

e How is the experience of listening to and telling oral stories different from the experience of reading
and writing stories?

Preparatory Notes

Storytelling is integral to English First Peoples. This unit helps to build an understanding of, and comfort

with, the idea of stories, listening to stories, and telling stories. When teaching this unit, it is important to:

o distinguish between storytelling and First Peoples’ Oral Tradition (while storytelling is a part of the
oral tradition, the oral tradition encompasses far more than storytelling; for more information on First
Peoples’ Oral Tradition, see the unit of that name earlier in this resource guide)

e ensure that students understand that in First Nations societies, the term “story” also includes the
narratives that keep histories, and that “story’” has multiple meanings depending on purpose.

The first few lessons of the unit focus on traditional storytelling and on hearing from members of the
community. Beginning with traditional stories, students will experience some origin stories from across
Canada and learn about traditional First Peoples’ stories and storytelling. Ideally, students will have the
opportunity to:

o explore how place contributes to story by going on a field trip

e hear some traditional stories from members of a local First Nations community.

This would help them expand their concept of story, and to move away from the concept that a written
story is inherently superior to or more valid than one told orally.

As human beings, stories are integral to all of us. The last few lessons of the unit suggest activities that help
students to play with the idea of stories, and to become comfortable with telling stories (oral/performance).

Lesson Plans:

Lesson 1 — Introduction to First Peoples’ Story

Lesson 2 — Stories Are Alive: History and Importance of Place
Lesson 3 — Elder Interview

Lesson 4 — Telling My Own Story

Lesson 5 — Re-telling Challenge

Lesson 6 — Every Object Has a Story

Unit Summative Assessment Options

Primary Texts

e Our Voices, Our Stories (www.collectionscanada.gc.ca/stories/020020-4002-e.html)

e Canadian Museum of History, An Aboriginal Presence Our Origins,
(www.historymuseum.ca/cmc/exhibitions/aborig/fp/fpz2f02e.shtml)

e Historica Canada, Indigenous Arts & Stories (Www.our-story.ca)
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o list of local protocols for working with Indigenous Elders or guests (see Aboriginal Support Worker or
Aboriginal liaison in your school)

o Mishenene et al., Strength and Struggle: Perspectives from First Nations, Inuit, and Métis peoples in
Canada

Supplementary Texts

e photographs and documentary art collection, Royal BC Museum (royalbcmuseum.bc.ca/bc-
archives/archives-collections/photographs-documentary-art — for use if a field trip to a local site is not
possible)

e one or two personal stories that can be shared orally with students (memorized, if possible)

o  McGraw-Hill Education, Moving Forward: A Collection About Truth and Reconciliation

e Richard Wagamese, One Native Life

Blackline Masters

1. Reflection Guide
2. Guest Presenter Note-Taking Guide

Lesson 1 — Introduction to First Peoples’ Story

Have students work in pairs or small groups to create a word web using the following words:

e story o fable*

e narrative o fairy tale*
e myth* e parable

e legend* e history

Share these word webs and debrief the process with the whole class, asking the following questions:

o What associations (connotations) do you have for each of these words?

e How does each of these words fit various stories you know?

o Why do you think there are so many English words for “story”?

e Although many of these words have been used in the past to describe First Nations stories, can
you think of why they may not be appropriate or respectful?

*The last question is a vital point for discussion, as it is generally considered disrespectful to refer to
First Peoples’ stories as “myths,” “fables,” “fairy tales,” or “legends.” While some Indigenous authors
(and others) may still use these words to describe some First Peoples’ stories, the terms do not represent an
authentic understanding of the scope and purpose of Indigenous stories.

With the class, go over the purposes of stories in our world. Discuss the importance of storytelling in First
Peoples’ communities, and the similarities and differences between non-Indigenous stories and First
Peoples’ stories. Review the narrative structures (circular, cyclical, recursive, use of repetition, stories
within stories) found in First Peoples’ stories. On the Canadian Museum of History website Our Voices,
Our Stories, there are several origin stories including:

e “Glooscap,” from the Mi’kmaq

o “Sky Woman,” from the Haudenasaunee
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e “The Birth of Good and Evil,” from the Haudenasaunee
e “Why Porcupines Have Quills,” from the Anishnabe

The Our Voices, Our Stories website includes background information and explanations, as well as

messages from Elders in many communities that explain the importance of stories. Read these messages

with the class, and discuss the following:

e purposes of stories (e.g., to teach, to record information and history, to entertain, for cultural continuity)

e the importance of stories

e authenticity of oral stories

o local First Nations terms for specific types of stories

o forms that First Nations stories take (e.g., oral narratives, songs, dance, regalia, masks, poles)

e any ownership or protocol issues associated with local stories

o legal status of First Nations stories that keep histories (if students have not learned about this yet, refer
to the lesson about oral histories in the Oral Traditions unit elsewhere in this guide).

The Canadian Museum of History website, An Aboriginal Presence: Our Origins is another good source for
stories. If possible, invite guest speakers from the local First Peoples’ community(ties) to tell a traditional
story to the class.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Review criteria for an effective composition would look like. Ask students to consider the purpose and
audience for the composition. Work with students to co-construct an assessment tool that they can use to
gather peer feedback and self-assess their compositions.

Students could start a learning journal for this unit, in which they write reader responses to the stories and
reflections on their learning. In this introductory sequence of lessons, some of their learning journal entries
could include their reflections on the origin stories that they read, or what they learned from the Elder who
told the story. (If students are unfamiliar with the learning journals process, refer to the BLMs in the
Introduction to English First Peoples unit and the First People Oral Traditions unit earlier in this teacher
resource.)

Lesson 2 — Stories Are Alive: History and Importance of Place

Take students on a field trip to a significant local setting — a beach, a mountain, a forest, or local landmark
that is significant in First Nation history. Ask students to visualize what this setting might have looked like
a thousand or more years ago.

Applicable BLMs

If possible, have a member of a local First Nations community 1. Reflection Guide
come to talk about stories that are connected to this specific 2. Guest Presenter Note-Taking
place. Guide
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If it isn’t possible to have students visit a location, share photographs of a significant place. Many archival
photographs and documentary art are available at the Royal BC Museum website.

Focussing on the traditional stories they have studied, discuss the following questions:

e How do stories create visual images of where the story is taking place?

o What topics and issues about place and setting are common in traditional stories? (e.g., place name
stories, stories about local landmarks)

o What do these stories tell us about First Peoples’ relationship to the land?

Formative Assessment Strategies

Have students write reflections on their experience being in a specific place. Provide feedback to students’
reflections.

Lesson 3 — Elder Interview

This lesson will require some preparation. Be sure to have laid appropriate groundwork by obtaining a list
of local protocols for working with Elders or guests (see Aboriginal Support Worker or Aboriginal liaison
in public schools, or First Nations Education Coordinators in First Nations’ communities), and possibly
even a list of local Elders who might be approached. For more guidance, review the information included in
the Introduction for this guide referring to Making Connections with the Community, and First Peoples
Guest Speaker Considerations.

In advance of interviewing an Elder, have students:

e prepare questions and review them to ensure that they are respectful and appropriate (the focus of the
guestions should be on traditional stories — how they have been, and are currently used within the
Elder’s community)

e brainstorm ways of showing respect to the interviewee

e discuss ways to show thanks to the person (this may require some research to learn if there are local
First Nations protocols that should be followed).

Provide the Elder with a copy of the questions in advance of being interviewed, so that he or she can think
of how to reply ahead of time. Ideally, each student will conduct a one-on-one interview, but depending on
the availability of Elders who can be approached, teachers may need to have students work in pairs or even
small groups to conduct the interviews.

If the Elders are willing, ask students to record the interview rather than take notes. If an Elder agrees to
this, ensure that students ask the Elder what he or she wants done with the audio or video record at the end
of the assignment. Help students understand that respectful and ethical behaviour with this type of research
means that the Elder would have a say in how his or her voice or image is used and whether the recording
can be kept or should be returned to the Elder or destroyed.

Following the interview, have students present to the class what they have learned from the process.

Various extensions of the activity are possible. Students could:

e create an oral presentation or create an alternative visual presentation that they then explain to the class
(e.g., a video or audio recording of themselves to play for the class)
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e create a personal reflection that they present to the Elder to share the positive impact that meeting the
Elder has had

e interview younger students about what is important to them, following a similar process to that used for
the Elder interview where students create a list of questions in advance; afterwards the older students
could reflect on the differences in constructing interview questions for the interviewees (Elders vs
younger students) who are at very different stages of life.

As a class, co-create criteria by which the presentation will be evaluated, allowing for the different forms of

presentation

Formative Assessment Strategies

After the presentations, ask students to compose a learning journal entry to reflect on the process of
interviewing, on the process of presenting, and on what they’ve learned from the undertaking. Provide
feedback.

Lesson 4 — Telling My Own Story

Share a story about a “time in your life you will never forget.” The story can be dramatic, happy, exciting,
etc. Start with a hook that will pull students into the story. The story could also begin with the most exciting
part, then flash back to the beginning.

Students should think of a time in their lives that they will never forget. With a partner or in a small group,
they should share their stories orally with each other.

Some students may feel comfortable enough to share their stories with the whole class. If this activity is
being done at the beginning of the year, students can introduce each other to the class and tell their partner’s
stories.

Go over how the original story was framed, and how to tell stories effectively. Have students write their
stories as a personal narrative.

Variant Approaches

Either as a warmup to this activity or as an extension afterward, there are many collaborative ways to build
stories. In small groups or as a whole class, story starters can be written on papers. That story can be passed
to the next student, and read, then added to. The papers can be passed to several students before
completion.

Formative Assessment Strategies
Observe and listen to students while they are sharing their stories. Provide feedback as necessary.

Lesson 5 — Re-Telling Challenge

For this lesson teachers will need a personal story (lasting between 2 and 5 minutes, when read aloud),
ready to be shared from memory. Provide a pre-typed list of bullet points of key elements of your story
(checklist).
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Before telling the story, begin by informing the students that they will be retelling your story from memory
— trying to repeat it as accurately as possible to one of their classmates. Students may take notes if they like
while they are listening to the original story, but they won’t be able to use the notes later when they are re-
telling.

After telling the story, provide students 5 minutes to review their notes (and talk to a partner if they wish)
and prepare to re-tell the story from memory. Have students form partners and give them a way to
determine who is telling the story first. Give a copy of the bullet points of the story to the partner who will
be listening (so the partner can confirm the story for accuracy). Then have the partners switch roles after
one student has finished telling the story.

Debrief by asking:

e What was difficult about this activity?

o What were some strategies you used to help you remember better?

¢ How many times would you have to hear this story before you could repeat it word for word?

o If a story was passed down accurately through generations, what steps would have been taken to
preserve the accuracy of the story?

¢ Who has ownership of this story? Would you feel comfortable if someone told your story to a different
audience?

e How was this experience different from reading a story?

e Why have we lost the skill of memorizing stories word-for-word in our society? What might be the
benefits of re-developing this skill?

These discussion questions could be used in a number of ways. Students could discuss in partners and then
share with the class, students could reflect on them individually, or students could be a given choice of
which questions to focus on.

Variant Approaches

e Instead of using a personal story, choose a short written story to read aloud (with copies of the text
available to confirm accuracy).

e When the students are re-telling the original story, challenge them to tell the story from different points
of view (first person or third person).

e Ask a few volunteers to re-tell the story to the whole class.

o Have students re-tell the story from the perspective of a different person from the story (not the original
narrator).

e Ask students to add motions or actions or re-create the story using pictures (for students who are more
visual or physical learners).

e Ask one student could be asked to leave the room. Tell the story, then one of the groups listening in the
room leaves the room and tells the story to the student in the hallway. The student then comes in from
the hallway and re-tells the story back to the class (and the class compares it to the original story).

Formative Assessment Strategies

Circulate while students are working on strategies for remembering the story and offer guidance and
feedback. Have students use the checklist of key points from the original story to self-assess their ability to
accurately re-tell the story. Collect a brief written reflection from each student on one of the discussion
guestions to review what understandings the student gained from the activity.
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Lesson 6 — Every Object Has a Story

For this lesson, teachers will need to provide a variety of objects for students to choose from that they will
use to develop their stories. These objects could be common everyday classroom objects (staplers,
whiteboard pens, rulers etc.), or outdoor objects (rocks, pinecones, leaves), or random objects brought from
home or borrowed from another school department.

Place a collection of random objects on a table for students to choose from or in a bag for students to pull
from. Give students a chance to pick one of the objects. Give them approximately 20 minutes (use
discretion as to how much time students need) to wander around the classroom (or preferably wander
around outside) and create a story around the object they have been given. Students should remember that
they are practising inventing a story. They should practise telling it out loud to themselves a number of
times until the story is complete. The story does not have to be from the point of view of the object, or even
have the object as the central idea. The object just has to be part of the story.

Ask students to return to a writing place (or they could have carried a pad or writing implement with them)
and jot down 10-12 key words or phrases that will help them remember the story. Then they can continue
practising the story with the key phrases to trigger their memory.

Put students in pairs or groups of three and have them take turns telling their stories to each other.

Have students generate criteria for what makes a good story and good storytelling performance, and discuss
criteria for what it looks like to listen respectfully to another story.

Variant Approaches

e In groups, students can pick one story that could be shared with the class (or the student who feels the
most comfortable sharing with a larger group) and then the whole group works to revise the story and
help the storytellers refine their performance. For example, they could give tips on pacing, or parts of
the story that could be clarified or described in more detail, or ways the ending could be improved.

e Partners or groups could choose one of the stories they all like, and then turn it into a version that they
all share together (perhaps by expanding the original story or having different students take on different
roles or simply take turns telling the story).

e Students could create a written version of their oral story.

Formative Assessment Strategies

Ask students to reflect on what it felt like to create a story based on an object they were holding (as
opposed to sitting in a desk with a written prompt).

Unit Summative Assessment Options

Short Story Classroom Fair

Pick several short stories such as those found in Strength and Struggle. Some good choices include:
e Gord Bruyere, “A Raven Flies South”

e Dimaline, Cherie, “The Amazing Sense of Shake”
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e Richard Wagamese, “The Animal People Choose a Leader”
e Van Camp, Richard, “The Biggest Moccasins in the World”

Put students into groups of four to six. Students should pick a story from the list, with each group
preferably picking different stories. Within each group, students should read the story and pick one task
from the list below to share with the whole class in a short story classroom fair.

o Create an artifact that would be of interest to a character in the story. The artifact should be symbolic
and should represent a motivation of the character or a setting or mood.

e Write a poem or song that brings to life part of the story. Create an explanation of how the poem or
song you have written connects to the story.

o Write a letter to the class explaining why this story should be used as a whole-class story and what it
would fit with thematically.

o Create a “lesson plan” for teaching the story to the class, complete with important questions that should
be asked in discussion and an activity for the class to do.

o Create a commercial or movie trailer for your story, making sure that you include details from the story
that would entice your classmates to read it.

o Create a comic strip that illustrates the important details of the story, including the central conflict and
the characters.

On the day of the classroom fair, have the groups set up their tasks in a space. Each group could formally
present what they have completed, or they could set up as a station to be visited by other students.

Sharing Traditional Stories

Have students work in small groups to prepare and present a sharing or retelling of one of the traditional
stories that they have permission to share. For stories they have heard from local guest speakers, ensure
permission has been requested and provided to retell, and that proper protocols are followed. Assign
or have students select the format they will use to share their chosen story (e.g., readers’ theatre, tableaux,
puppet show, radio play, dance, drama). Discuss criteria for peer and teacher assessment, such as the extent
to which students’ presentations:

o reflect a clear purpose

e are appropriate for the audience

e incorporate presentation techniques (e.g., props, use of the physical environment)

e incorporate original language as appropriate

e engage the audience

e are memorized

e are presented fluidly.

“Our Story” Writing Contest

Historica Canada has an ongoing short story contest for students of Aboriginal ancestry. Visit the Our Story
website at www.our-story.ca. Stories from past winners are archived on the site and are rich examples of
student storytelling. Students could submit their own stories to the competition.
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BLM 1 — Reflection Guide

Topic/Activity:

Name:

Possible Prompts: These are questions to think about for your response. You don’t have to
answer every single point as long as you put depth and thought into the points that you do
respond to.

e What did you take away from the experience?

e What was something new that you learned that was valuable or thought-provoking?
e What questions do you have?

e What connections did you make to something else you know or have learned about?
e Describe something you struggled with.

e Do you consider yourself a learner? (Do you always try to learn something from every
new experience or opportunity?) Explain why or why not, and explain how you personally
engaged with this experience.
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BLM 2 — Guest Presenter Note-Taking Guide

During any presentation or field trip you are responsible for absorbing as much information as
you can. Always engage with a positive frame of mind and take responsibility for helping the
presenter with the presentation.

Notes: (Important or interesting pieces of information)

Specific questions you have:

Most memorable or important idea you are taking away from this experience:
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Grades 11-12
We Are Our Stories

Unit Guiding Questions

o How do stories by First Peoples writers reveal/respond to some of the shared experiences of First
Peoples?
e How can the stories of a culture reflect that culture?

Preparatory Notes

This unit provides opportunities for students to briefly explore some of the roles that stories play in
traditional and contemporary First Peoples’ cultures (e.g., oral tradition, contemporary social and political
issues). In addition, the unit helps students develop an understanding of the role of narrator, recursive and
circular structures, and symbols and motifs in some stories by Indigenous authors.

This unit is ideally used after students have developed some basic understanding of the roles of story in
First Peoples’ cultures. These understandings can be developed by working through the earlier units in this
guide, First Peoples’ Oral Traditions and First Peoples’ Story.

For this unit, students use a learning journal to record reader responses to the stories and reflections on their
learning. Some lessons require that students revisit stories or essays that they have previously studied. It is
important for students to understand that they can continue to develop their understanding and gain new
insights into a story each time they revisit it. If the class is not already familiar with the learning journal
format, an overview can Obe found in the Introduction to English First Peoples and First People Oral
Traditions units earlier in this teacher resource.

Note that one of the lessons refers to the Trickster archetype. More information about the Trickster in a
First Peoples context can be found in the units The Trickster — A Recurring Presence in First Peoples
Literature, and The Trickster — A Hard Character to Pin Down later in this guide. In order to complete the
Trickster-related lesson in this unit, students will first need to complete lessons in one of the Trickster-
focused units. More information is included in the lesson description.

One of the required resources, Thomas King’s The Truth About Stories, is available in both audio and print.
Ideally students would be able to experience the audio while reading the printed text. If the audio is not
available, the printed text will still work.

Lesson Plans:

Lesson 1 — What Does “Story” Mean?

Lesson 2 — Our Personal and Family Stories

Lesson 3 — The Relationship between Cultures and Their Stories
Lesson 4 — Why the Trickster?

Lesson 5 — Narrative Structures

Lesson 6 — Orality into Prose

Lesson 7 — Rite of Passage

Unit Summative Assessment
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Primary Texts
e Thomas King, The Truth About Stories:
- Chapter 1: ““You’ll Never Believe What Happened’ is Always a Great Way to Start”
- Chapter 5 “What is it about Us that You Don’t Like?”
o from An Anthology of Canadian Native Literature in English:
“Captive in an English Circus” as told by Harry Robinson
- Jordan Wheeler, “A Mountain Legend”
- Richard Van Camp, “Mermaids”

Blackline Master
e The Truth About Stories Discussion Questions

Lesson 1 —What Does “Story” Mean?

If students are not familiar with Thomas King, introduce him,
giving some biographical information about his life and his
works. Introduce King’s Massey Lectures, The Truth About
Stories. Discuss what “story” means. Stretch students’ concept
of story to expand beyond the concept of short story as fiction. Encourage students to formulate definitions
of story in the broadest terms. This includes thinking about story as a way for humans to make meaning. It
usually includes a linking of events, and making connections between events, peoples, or other entities.
They can be linear and simple, or it can be non-linear, complex, and layered.

Applicable BLM

1. The Truth About Stories
Discussion Questions

Review the term “irony.” Provide students with discussion questions in the BLM.

Play the audio version of Chapter 1 ““You’ll Never Believe What Happened’ Is Always a Great Way to
Start” from The Truth About Stories. If the audio version is not available, read aloud from the written
version.

Advise students that they will be keeping a learning journal for this unit. The learning journal will be their
written record of what they are learning. (If students are unfamiliar with learning journals, review the
Learning Journal Overview BLMs found in the Introduction to English First Peoples unit and the First
Peoples’ Oral Traditions unit). Ask students to record in their learning journals their first impressions of
what they heard and read in “You’ll Never Believe What Happened.”

After listening to King’s piece, provide students with the written version of the reading. Ask students to
work in small groups to discuss the questions on the BLM.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Ask students to choose three of their discussion questions and write their responses to submit for feedback.
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Lesson 2 — Our Personal and Family Stories

This lesson provides students with the opportunity to think about how they define who they are and ask
themselves how they have come to believe things about who they are.

As a class discuss the following statement by Ben Okri from The Truth About Stories: “One way or another
we are living the stories planted in us early or along the way, or we are also living the stories we planted —
knowingly or unknowingly — in ourselves. We live stories that either give our love meaning or negate it
with meaninglessness. If we change the stories we live by, quite possibly we change our lives.”

Ask students the following questions to respond to either orally in small groups, or individually in writing:
What are some stories told about you or to you that affect who you believe yourself to be? Provide
examples that may have to do with gender, place in your family (e.g., | am a middle child, therefore I am
...., | am the youngest child, therefore I am ...., | am a male, therefore | am expected to be ....).

What are some stories about your families that affect how you feel about your family? Provide some
examples that may have to do with a family’s economic or social status (€.g., community leader, doctor,
sanitation worker). Provide examples that may have to do with labels such as personal characteristics,
group affiliations, ethnic heritages, etc.

Ask students to respond to one of the following questions in a brief essay:
o Who creates the stories of who you are?
e To what extent can you change your stories?

Co-construct criteria for assessment of essays. Co-construct criteria for students to self and/or peer assess
their essays before submitting.

Formative Assessment Strategies

Provide written feedback rather than grades on students’ essays, focusing on what they did well and what
they could do to improve their writing skills.

Lesson 3 - The Relationship between Cultures and Their Stories

Post and read the following quote from The Truth About Stories, to the class: “... contained within creation
stories are relationships that help define the nature of the universe and how cultures understand the world in
which they exist.”

Ask the students to think about creation stories they are familiar with and share those stories. Remind
students that they will need to be respectful of peoples’ creation stories. Ask students to reread or listen to
“You’ll Never Believe What Happened...” again focusing on the part of the narrative dealing with creation
stories.

Discuss the King’s analysis of how the two creation stories reflect different ways of being in the world.
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Following the reading, discuss the following quotes (referring to God’s banishment of Adam and Eve from
Eden): “ ‘I love you,” God could have said, ‘but I’m not happy with your behaviour. Let’s talk this over.
Try to do better next time.” What kind of world might we have created with that kind of story?” (27)

Formative Assessment Strategies

Ask students to create a graphic organizer that illustrates how the two creation stories reflect their
respective cultural values. Students can work individually or in pairs and then share their organizers with
other students for feedback. Co-generate with students the process for peer feedback.

Lesson 4 — Why the Trickster?

This lesson is optional, as it requires students to have completed the lessons from either The Trickster — A
Recurring Presence in First Peoples Literature unit or The Trickster — A Hard Character to Pin Down unit
later in this teacher guide in order to understand the role of the Trickster in First Peoples’ stories.

Choose a few of the texts that students engaged with in the Trickster unit(s). Ask students to form small
discussion groups. Ask the students to compare the stories, identifying the similarities and differences
between stories from different Nations. Also ask students to identify geographical influence on creation
stories (e.g., Raven as the Trickster for coastal peoples, Coyote as the Trickster for peoples more inland).
Remind students that First Nations stories are often rooted in place. Some stories make people think of
landmarks of the area (such as interesting rock formations, the shape of an island, or a narrow valley) which
draws the listener into deeper into the story.

Introduce and familiarize students with the concept of archetypes, especially the Trickster. Discuss the
Trickster archetype found in the stories.

Address the blending of the natural and supernatural world. Discuss how this relates to First Peoples’ views
about the relationship between people and their environment. Connect the discussion to the human/animal
hierarchy of the Christian anthropocentric point of view compared to traditional First Peoples worldviews
with humans as part of the interdependent natural world (as discussed by Thomas King).

Ask students to work in small groups to create a representation that shows their understanding of First
Peoples’ views about the interconnectedness between people and their environments. Remind students that
this is not about stereotypes, but rather about recognizing that there are different ways of understanding the
world. Encourage students to be creative in how they choose to represent (e.g., dramatization, tableau,
music composition, painting, collage, sculpture, dance, diorama, poetry). As a class, generate criteria by
which the representation will be assessed.

Formative Assessment Strategies

Provide on-going feedback to students as they develop their projects, asking questions to help them clarify
and extend their understandings.
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Lesson 5 — Narrative Structures

Ask students to share what they know about the structure of stories. Many students might be familiar with
versions of the concept of the story arc and may suggest that stories need to be linear. Introduce the terms
“recursive,” “circular,” and “cyclical.” Let students know that these are structures common to Indigenous
stories.

“What Is It About Us That You Don’t Like”

Have students read or listen to King’s “What is it About Us That You Don’t Like?”” Ask students to note
the recursive narrative structure of the chapter. In particular, identify how the coyote/duck and the deer
culler stories lead to a political point and then back to the stories.

Discuss the distinctions between the use of “Native” and “Indian” and why these terms might be used in
this context by King. Who uses these terms and how are they different? What are the preferred terms now?
Why?

Note the history of government legislation and policy affecting First Peoples in Canada. This could be done

in a timeline. Draw attention to the various analogies within the chapter that evoke this history, such as:

o Duck/coyote — Coyote separates ducks from their feathers

¢ Indians (First Nations) /government — government separates First Peoples from assets (land and
resources) and rights

e Quebecois and Indians — French can keep their identity despite whom they marry, while Indians cannot
(under bill C-31).

Have students construct a T-chart in which they show points of comparison between the coyote/duck story
and the First Nations/government relationships. This could also be done in a timeline for the historical
events and a corresponding plot diagram for the stories.

The story is an allegory: ducks losing feathers to coyotes as First Nations losing land through treaty process
to Canadian government. Discuss to what extent the use of story is effective in setting up and reinforcing
the political points about the government’s treatment of First Peoples in Canada.

As a class, map the narrative structure of the story. Note that the first paragraph repeats same pattern as
previous chapters. Note the recursiveness found in the story.

“You’ll Never Believe What Happened”

Work with the class as a whole to review “You’ll Never Believe What Happened.” Summarize each section
of the essay to help them see the pattern that emerges. Ask students to identify how that pattern might fit
into a spiral or circular structure: King touches upon themes and revisits those themes as the essay develops
to form a circular, cyclical, or spiral pattern.

An option to extend the lesson is to then ask students to take the information they have captured in their
organizers and create a piece of written text to explain their points of comparison in a short essay.

Formative Assessment Strategies
Provide feedback on students’ graphic organizers.
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Lesson 6 — Orality into Prose

Introduce “Captive in an English Circus” by Harry Robinson (as told to Wendy Wickwire) from An
Anthology of Canadian Literature in English. Share Wickwire’s words from the introduction to the piece.

“I searched for a presentational style to capture the nuance of the oral tradition — the
emphasis on certain phrases, intentional repetition, and dramatic rhythms and pauses. | have,
therefore, set the stories in lines which mirror as closely as possible Harry’s rhythms of

speech. Harry’s stories are really performed events, rather than fixed objects on a page.’

1

Discuss Wickwire’s rationale for writing the story down in verse rather than prose form.

To help set the context for the text, ask students what they might know about how First Nations have been
lied to, misled, or otherwise deceived by government authorities in Canada.

Prior to reading “Captive in an English Circus,” ask students to note examples of where the recorder
(Wickwire) was successful in using poetic form (line and stanza breaks) “to capture the nuance of the oral
tradition — the emphasis on certain phrases, intentional repetition, and dramatic rhythms and pauses.” Have
students also note examples of how the authorities deceive Jim and his family while he is in captivity.

As the text is long, it may help to have students take turns reading stanzas aloud with the class. Prior to
reading, discuss why Robinson uses the term “Indian” rather than First Nations (it was the accepted term of
his time).

Following the reading, ask students how the oral nature of this story either affects the veracity of the
account of what happened to George Jim. Discuss how Jim’s family had to contend with language and
bureaucracy in their attempts to find him.

Optional: Have students research examples of First Peoples having to fight with authorities to recover the
remains of ancestors.

Formative Assessment Strategies
Have students reflect on the activity in their learning journals.

Lesson 7 — Rite of Passage

Ask students what they know about the concept of a “rite of passage.” What are some examples of rites of
passage? Discuss the reasons why people accept dares. Encourage the students to share their experiences.
Introduce “A Mountain Legend” by Jordan Wheeler from An Anthology of Canadian Literature in English.

Prior to reading the story, ask students to think about how the two boys (Jason and Muskawashee) are both
connected and separated. Ask them to also note examples of personification within the story.
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After reading the story, discuss the following questions as a class or in small groups:

e How does this story reflect concepts of time and reality?

e How might Jason’s climb as a rite of passage relate to feelings of disconnections to their culture that
some First Nations youth might feel?

e Referring to “The mountain saw the boy encroaching and whispered a warning to the wind,” how is the
use of this common literary device unique in this story?

Formative Assessment Strategies
Have students choose one of the discussion questions to respond to in writing for feedback.

Unit Summative Assessment Options

Provide the following quote from Jeannette Armstrong to students:

“Through my language I understand I am being spoken to, I'm not the one speaking. The
words are coming from many tongues and mouths of Okanagan people and the land around
them. I am a listener to the language’s stories, and when my words form I am merely
retelling the same stories in different patterns.”

Ask students to choose and respond to one of the following questions:

e How is story a vehicle for a people or culture?

o  What might Armstrong mean when she writes “Through my language T understand I am being spoken
to, I’m not the one speaking”?

o How do stories by First Peoples writers reveal/respond to some of the shared experiences of First
Peoples?

e How can the stories of a culture reflect that culture?

Provide options for how students respond to the question (written essay, visual essay, performance, etc.).
Ask students to include reference to at least one of the texts studied in the unit. Co-construct the criteria for
successful completion of the assignment with students.
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BLM 1 — The Truth About Stories Discussion Questions

1. What does King mean when he writes “The truth about stories is that that’s all we are”?

2. Kingintroduces his mother by telling a story about her. What does the reader learn about the
kind of person she is through this story? What does the reader learn about the world in which
she lived?

3. King also tells the reader a story about his father. Through this story, what does the reader
learn about the kind of person King’s father was? What does the reader learn about the
relationship between King and his father?

4. Explain the irony found in King’s aunt’s search for King’s father.

5. What does King mean when he says, “stories control our lives”?

6. On page 17 King “interrupts” his story with a comment to the reader. What is the effect of
this technique?

7. King writes, “contained within creation stories are relationships that help to define the nature
of the universe and how cultures understand the world in which they exist.” What does King
mean by this? Do you agree or disagree? Explain.

8. What does King have to say about using different strategies for different stories? Do you
agree or disagree?

9. How would you answer the King’s question, “Do the stories we tell reflect the world as it truly
is”?
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Grades 10-11
Beats and Bytes

Unit Guiding Questions

o How are First Peoples using digital spaces to share stories of identity?

e How can digital spaces be used as opportunities to share issues important to First Peoples?

e What are the impacts on the reader/listener/viewer of the change in the medium (delivery) of story?

Preparatory Notes

Digital media and multimodal texts have created an additional space for First Peoples’ storytelling and
teaching to connect with larger audiences. This unit allows students to explore the relationship between
Indigenous identities and stories through various text forms and digital media (including spoken word
poetry, visual language, music, and graphic arts). Because it builds on an understanding of First Peoples’
Oral Traditions, this unit should be taught only after students have acquired the type of learning provided in
the First Peoples’ Oral Traditions unit (provided earlier in this teacher resource guide).

The unit begins with a brief discussion of new media and provides students with the opportunity to learn
about digital citizenship. It then moves on to examine the work of online Indigenous artists who use hip-
hop, spoken word, music, video, and other art to explore their identities and issues that are important to
them.

Students use a learning journal though the unit to record their learning and respond to teacher prompts.
Students are provided choice in the medium they use to create their journal — pen/paper or digital; written
or visual (i.e. sketching ideas). The unit culminates in a collaborative group activity that allows students to
further develop their creativity and digital presentation skills.

If teaching digital literacy using “fresh” (i.e., very recently created) texts is unfamiliar, the following
website may be helpful: prezi.com/msmoornxf98x/digital-literacy-101-new-media-tools-and-techniques/

Lesson Plans in this Unit:

Lesson 1 — Sing Songs of Victory

Lesson 2 — Shout Out to the World: Playing with Spoken Language
Lesson 3 — Voices Together: Music and Videos by Indigenous Youth
Lesson 4 — Graffiti Me!

Unit Summative Assessment

Primary Texts

¢ Hope Nicholson, Moonshot: The Indigenous Comics Collection

e Lisa Charleyboy and Mary Beth Leatherdale, Urban Tribes: Native Americans in the City

o Lisa Charleyboy and Mary Beth Leatherdale, Dreaming in Indian: Contemporary Native American
Voices

e “I Am Graffiti” from Moving Forward: A Collection About Truth and Reconciliation

e Sonny Assu (artthreat.net/2013/03/sonny-assu/)

e Andrew Dexel (www.neubachershor.com/gallery-artists/dexel-andrew/)

o Jerry Whitehead art images (www.jerrywhitehead.com/)
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e JB First Lady of Hip Hop (www.jbthefirstlady.ca/#page-bio)

e JB The First Lady performs at Pipeline Resistance Café for Unist’ot’en Camp
(www.youtube.com/watch?v=UEAyDes1L lw)

e Spoken Word Outro — JB the First Lady (www.youtube.com/watch?v=rBRfFYb1SOA)

e To This Day Project— Shane Koyczan (www.youtube.com/watch?v=Itun92DfnPY)

e Experience — Miss Christi Lee (soundcloud.com/rpmfm/miss-christie-lee-experience)

¢ Hip Hop as an Indigenous Culture (www.beatnation.org/music.html)

e “Six Emerging Aboriginal Artists in Canada Who Are Inspiring Change”

(news.nationalpost.com/arts/six-emerging-aboriginal-artists-in-canada-who-are-inspiring-change)

8" Fire (www.chc.ca/8thfire/)

Redworks Photography (www.redworks.ca)

Muskrat magazine (muskratmagazine.com)

Windspeaker (www.windspeaker.com)

First Nations Drum (www.firstnationsdrum.com)

CBC News — Indigenous (www.cbc.ca/news/indigenous)

Aboriginal Peoples Television Network — APTN (aptnnews.ca)

N’we Jinan (nwejinan.com/about/)

N’we Jinan Artists — “We are Medicine” Bella Coola (www.youtube.com/watch?v=VeWqgL L Cef0)

N’we Jinan Artists — “Home to Me” Grassy Narrows First Nation

(www.youtube.com/watch?v=EgaYz8YWsO8)

e N’we Jinan Artists — “Hide and Seek” Surrey, BC (www.youtube.com/watch?v=G4JFaB0b4bg)

e N’we Jinan Artists — “The Highway” Kitsumkalum First Nation
(www.youtube.com/watch?v=hG_9d260VYel)

Note

This song refers to the missing and murdered Indigenous women and girls in Canada. One scene
where a student re-enacts a kidnapping may cause a strong emotional reaction.

Indigenous slam poetry performances:

e Zaccheus Jackson: Invicta (www.youtube.com/watch?v=KW2EJHZ01a8)

e  Zaccheus Jackson: Of Wings (www.youtube.com/watch?v=14Pa-87nalL M)

e T Kooz, What it’s Like to Be Native (www.youtube.com/watch?v=DONXY 3rv3xKk)
e Winona Linn, Knock-Off Native (www.youtube.com/watch?v=i_zFOsd pgA)

Note

Screen the slam poetry performances before screening to ensure they are appropriate for your
students.

Supplemental Resources

Websites for digital journaling and concept map creation:

e Sketchnoting: a useful app for creating webs and concept maps, connect journal ideas or created
responses to key questions; for more information regarding sketchnoting,
www.schrockguide.net/sketchnoting.html
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e Google Slides: an online slide-making program (similar to PowerPoint in its functionality) that can
enable users to incorporate graphics and reflections, www.google.ca/slides/about/
e Penzu: an online journal keeper that allows for various mediums to be incorporated, penzu.com/

Websites or apps for storyboard templates, such as:
e Comic Life App or comic-life.en.softonic.com/
e www.storyboardthat.com/

e www.pixton.com/

Websites for word cloud generators, such as:

e magneticpoetrygenerator.com

o www.readwritethink.org/classroom-resources/student-interactives/word-mover-b-30964.html

e www.edudemic.com/9-word-cloud-generators-that-arent-wordle/ (a compendium of Word Cloud
Generators).

Blackline Masters

1. Placemat
2. Final Project Overview
3. Group Work: Peer and Self-Assessment Rubric

Lesson 1 —Sing Songs of Victory

Begin by introducing students to the learning journal. (If Applicable BLMs

students are unfamiliar with the learning journals process, 1. Placemat

refer to the BLMs in the First People Oral Traditions unit

earlier in this teacher resource.) Let them know that they will be keeping a learning journal for this unit to
record their responses to a number of “prompts” or questions provided at the end of certain activities. The
journal can also be used to record other ideas and thoughts they have about what they are learning. In other
words, they will be expected to make multiple journal entries over the course of this unit. Students can be
encouraged to use both writing and graphics to document their ideas and their learning. Further, they can
create their journals with pen and paper or with a digitally tool — either a general word-processing program
or a specific app.

Ask students how stories and ideas are shared. Brainstorm the ways that people convey their ideas,

identities, and issues that are important to them. Ask students what methods of communication make the

biggest impact on them. Wrap up the brainstorm by providing students with the following questions that

they will discuss later in the lesson:

o What are the different messages being shared by the artists? What connections can you make between
them?

¢ How do the messages connect with First Peoples languages cultures and traditions?

o How are these artists using their voices to share stories of who they are?

e Why might hip hop or spoken word be an effective way to talk about issues affecting First Peoples?

Encourage students to record these questions in their learning journals.
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Use the web text to introduce students to JB, The First Lady of Hip Hop. Have students view the following
videos and make notes (in their learning journal in whatever format they are comfortable with (words,
pictures) while they are watching and listening to record the messages and ideas shared in the videos. They
will repeat this process with all the videos they watch/listen to. If desired, have students discuss the
messages/ideas following the video. This can be done with a large-class discussion or with a partner share:
e JB The First Lady performs at Pipeline Resistance Café for Unist’ot’en Camp

e Spoken Word Outro — JB The First Lady

Ask students if they know of Shane Koyczan. Some student might remember him from the closing
ceremonies of the 2010 Winter Olympics in Vancouver, BC where he performed “We Are More.” (Note:
more recently, Shane Koyczan has refused to perform “We Are More” for Canada Day celebrations for
reasons shared here: www.huffingtonpost.ca/2015/07/01/shane-koyczan-we-are-more_n_7709892.html).
Have students watch the “To This Day Project” video and make notes to record the messages/ideas shared
in the video (discuss if desired).

Ask students to think about how they define their identities and how others might define them. Students
watch the following videos and make notes to record the messages and ideas shared in the videos (again,
discuss if desired):

e Knock-Off Native - Winona Linn

e Experience - Miss Christi Lee

e Hip Hop as an Indigenous Culture

Ask students to read the National Post article, “Six Emerging Aboriginal Artists in Canada Who Are
Inspiring Change” (again, discuss if desired).

Show students BLM 1 — Placemat as a model. Then have students work in groups of four. Provide each
group with a large piece of paper and ask them to replicate the Placemat model by creating four quadrants
and a center circle. Each student answers the questions on the BLM in their assigned quadrant:

Afterward, students can take turns reading each other’s answers and then work together to synthesize the
answers into main points that they write in the circle in the centre of the placemat. Alternately, students
could participate in a class discussion to share their answers to these questions.

Extend the learning by having a class discussion. Ask students to discuss the differences between hearing

someone speak or perform in person and listening to and watching the videos online. Ask them to discuss

what is gained by using media to share these artists’ ideas/messages/performances, and what might be lost
by the listener/viewer having to watch/listen on-line rather than in person.

Formative Assessment Strategies

As part of class discussions about the texts viewed, give feedback on the extent to which students:

o elaborate on their answers and opinions

e support and illustrate their opinions with examples

e make connections among texts and with prior learning

o explain how particular features of new media texts contribute to their effectiveness and impact (or lack
thereof).

Give students the following question as a learning journal prompt: “What links could you see between the
use of hip hop or spoken word and First Peoples’ Oral Traditions?”” In order to answer this question,
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students will have had to have learned about First Peoples’ Oral Traditions; give feedback on the extent to
which they make valid observations and connections between hip hop and First Peoples’ Oral Traditions.

Lesson 2 — Shout Out to the World: Playing with Text and Language

Have students work alone or in partners with a computer to visit one of the following websites (students’

choice):

e 8" Fire e  First Nations Drum

e Redworks e CBC News Indigenous

e Muskrat magazine e Aboriginal Peoples Television Network
e  Windspeaker (APTN)

Once they are at the site, students are to copy words and phrases from the site and creatively recombine
them to create poems. Although this can be done using a word processor, there are several applications (see
the Supplemental Resources list) that allow students to paste material from other sources, mix and match,
and play with words to create poems.

Students can share their creations with each other and include them in their learning journals. If students do
not have access to digital resources, they can take print versions of text and cut up words and phrases and
manually arrange them on a surface to have the same experience of playing with the creative arrangements
of text.

Mini-Poetry Performance

Ask students what they know about spoken word poetry. Introduce students to various examples of spoken
word poetry:

e  Zaccheus Jackson, Invicta

e Zaccheus Jackson, Of Wings

e T Kooz, What it’s Like to Be Native

e Winnona Linn, Knock-Off Native

While students watch and listen to the videos, ask them to think about what makes an effective spoken
word performance. Have them share their ideas about this in a whole-class discussion. Then have them
work individually, in pairs, or in small groups to turn one or more of their own created poems into a spoken
word poem. They could use the poems as they exist or add words or phrases to make them more suitable for
spoken word. Students could also be provided with the option to create a new poem. Before embarking on
the assignment, work as a whole class to co-create list of criteria of what they should try to achieve in their
spoken word performances.

Allow time for students to:

o edit, revise, or write their own poems

e practise sharing their poems orally in small groups to get feedback and specific recommendations for
improvement from their peers
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e memorize their poems, if possible (students who might have more challenges could read their poems,
with the expectation that they still try to use what they learned about what makes and effective spoken
word poem)

o perform their spoken word poems in front of the class, as individual or group performances (students
could also be provided with the options of sharing in smaller groups only, or recording the poem on
video and showing it to the class, or just recording the audio version).

Extension

Have students attend poetry slam or organize a poetry slam for the class or school. Have students co-
organize the event. There are many websites that can help with planning for a slam poetry event: one
example is the League of Canadian Poets (poets.ca/2016/06/24/hosting-a-poetry-reading/).

Formative Assessment Strategies

Monitor students’ work on their spoken word poems, reminding them as needed of the criteria that you co-
created.

Give students the following questions as a learning journal prompt: “Reflect on the process of creating and

speaking your poem. What were your challenges and how did you respond to them? What did you learn?”
Give feedback on the extent to which they met the criteria that they helped create.

Lesson 3 — Voices Together: Music and Videos by Indigenous Youth

Ask students how music impacts their lives. Discuss how songs are seen by many as poetry set to music,
and that songs share stories.

Introduce students to the N’we Jinan First Nations youth music videos:

o “We are Medicine” Bella Coola, BC

o “Home to Me” Grassy Narrows First Nation

e “Hide and Seek” Surrey, BC

e “The Highway” Kitsumkalum First Nation, BC (This song refers to the missing and murdered
indigenous women and girls in Canada. One scene where a student re-enacts a kidnapping may cause a
strong emotional reaction.)

e other N’we Jinan Artists’ songs/videos as desired

These songs were written and performed by First Nations youth. Show one of the videos and then share the
N’we Jinan website, which provides some background information about the songs, videos, and
development process. The videos listed above can be accessed via the YouTube links provided in at the
beginning of this unit, but it might be more helpful to access them through the N’we Jinan website as it also
provides some additional context for the videos.

Have students watch a number of the listed videos and choose one that especially interests them. Ask them
to read the lyrics for that song. The lyrics can be downloaded through the N'we Jinan website by clicking
on the “Lyrics” tab.

Have students highlight one section from one song that resonates with them, and ask them to create a
storyboard for that section. (Storyboard websites are listed in the Supplemental Resources).
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Lesson Wrap-up

Have a class discussion based on the following questions:

o What images did you see in the videos that connect to key words and phrases in the lyrics?

e How are song and dance considered forms of storytelling?

e What stories are being “told” by the different groups of students?

e How might the stories be the same or different if it were adults talking about the issues, ideas, and
messages being shared by the youth?

e How are the stories connected?

Alternately, the above questions could be used in a fishbowl activity.

Formative Assessment Strategies

Have students complete learning journal entries that respond to at least two of the questions asked in the
wrap-up activity. Encourage them to incorporate ideas from the whole-class discussion and not rely
exclusively on their own opinions.

Lesson 4 — Graffiti Me!

Provide students with access to as many as possible of the following resources:
e Moonshot: The Indigenous Comics Collection

o Urban Tribes Native Americans in the City

e Dreaming in Indian: Contemporary Native American Voices

Sonny Assu website

Andrew Dexel website

e Jerry Whitehead art images

e “I Am Graffiti” from Moving Forward

Decide whether students will work individually, in pairs, or in small groups to explore the resource links to
find a piece of graphic art with an Indigenous focus that they are drawn to. They could explore the graffiti
style, digital art, murals, photographs, or textiles. Ask student to think about and discuss the following:

e What inspired the image?

o \What message or idea is the artist trying to share or have the viewer think about?

o Why might the artist have chosen the medium used to express the message or idea?

Ask students to produce a short piece of creative writing that conveys the same idea or messages. This
could be done in the same grouping they chose to explore the images. Students could create a poem, song
lyrics, story, or other form of their choice to represent the artist’s message and purpose.

Prior to students commencing the writing task, ask students to determine who the audience will be for their
writing. Co-construct criteria for a successful piece of writing for this particular context. The criteria would
depend on the audience and purpose for their writing.

Following the completion of the written pieces, ask students to think about and discuss how the medium of
sharing a message or idea (i.e., visual art vs written text) affects how the message is conveyed or received
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by the viewer or reader. Ask students to also think about the other media they viewed and listened to in this
unit and discuss how the use of song and video affected the communication of the messages.

Optional Activity Extension

This option can be added prior to asking students to think about and discuss how the medium of sharing a
message or idea (i.e. visual art vs written text) affects how the message is conveyed or received by the
viewer or reader.

Ask students to think about the texts they have studied previously in the course or ask them to find a piece
of Indigenous writing that resonates with them. Have students create a visual representation of the message
or idea shared in the writing using graffiti, mural, graphic arts, textile, or other medium.

Following the completion of the written and visual pieces, ask students to think about and discuss how the
medium of sharing a message or idea (i.e. visual art vs written text) affects how the message is conveyed or
received by the viewer or reader.

Formative Assessment Strategies

Have students complete learning journal entries that respond to the following questions:

« How does the medium of sharing a message or idea (i.e. visual art vs written text) affect how the
message is conveyed or received by the viewer or reader?

« What method of expression is more effective for you as a learner? Why?

As students complete work in class on various assignments associated with the unit lessons, take the
opportunity to confer with individual students about their learning journals and the value they derive from
completing the entries. If they share entries with you, take the opportunity to comment on the relationship
between guestion and response, new or interesting ideas advanced in the responses, and compositional
aspects of the response, as appropriate.

Unit Summative Assessment Options

Ask students to reflect on their learning experiences in this
unit and how First Peoples’ stories can be expressed through
digital media. Ask students to create a small group
collaborative project to represent what they have learned in
this unit.

Applicable BLMs
2. Final Project Overview
3. Group Work: Peer and Self-
Assessment Rubric

See BLM 2 — Final Project Overview for sample project information to review with students. Also share
BLM 3 — Group Work Peer and Self-Assessment Rubric with students and use it to assess their
collaborative work.

The information in the project outline could also be shared with students in a class blog. If desired, set up a
blog so that students can access what they need to know for the project on the blog, and then potentially
share their project on the same blog.
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BLM 1 — Placemat

e Considering the various artists you watched and listened to, what are the different messages
being shared? What connections can you make between them?

e How do the messages connect with First Peoples’ languages, cultures, and traditions?

e How are these artists using their voices to share stories of who they are?

e Why might hip hop or spoken word be an effective way to talk about issues affecting First
Peoples?
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BLM 2 — Final Project Overview

Your overall goal will be to creatively represent what you have learned in this unit and share it
with others. Your group will decide what the form of the final project will be and how you will
present it. Some ideas for your project could be to create a song, a spoken word poem, a
podcast, a short video, a graphic comic, a visual journal, or another form of your choice. You
might also think about whether or not you want to post your work for the public in a digital
format.

This final project will include:

e Working in a small group to complete a group project that shows your learning
e Presenting your project (in a digital form if possible)

e Completing the self and peer assessments

Process for creating your project:

1. Review all your work over the course of the unit.

» Decide what you want to create to show what you have learned.
» Decide what you will do to share your project.

2. Plan your project:

» What materials do you need (e.g., equipment for creating a podcast or video)

» What work needs to be done (e.g., creating a storyboard before filming a video, writing
and practicing a spoken word poem).

» If sharing your project in a digital form, what do you need to think about?

e What format will you use? It helps to ask why a certain type of format would be the
best one to use to share your project.

e Some potential ideas include creating an online video, a digital presentation, a
podcast, a blog or other website, a social media page, a visual journal, an animated
sketch, or a digital graphic story

e What features of the digital platform will you use to make your presentation as
effective as possible? You may need to think about web page layout and design,
filmmaking techniques, or sound effects and soundtracks —and how they contribute
to mood and atmosphere.

120 FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide



Beats and Bytes

BLM 3 — Group Work: Peer and Self-Assessment Rubric

Focus on Task
& Participation

consistently stays
focused on the
task and what
needs to be done
very self-directed

focuses on the
task and what
needs to be done
most of the time
other group
members can
count on this
person

focuses on the
task and what
needs to be done
some of the time
needs to be
reminded to
keep on task

rarely focuses on
the task and
what needs to be
done

lets others do the
work

contributes a lot
of effort
encourages and
supports the
efforts of others
in the group

a strong group
member who

tries hard to do
what is needed

sometimes a
satisfactory
group member
who does what is
required

sometimes
chooses not to
participate
does not
complete
assigned tasks

Dependability
& Shared
Responsibility

consistently
punctual for
group meetings
turns in all work
on time

usually punctual
for group
meetings

turns in most
work on time

sometimes late
for group
meetings
frequently turns
in work after the
deadline

late for all or
most group
meetings
misses all
deadlines for
turning in work

follows through
on assigned tasks
does not depend
on others to do
the work

follows through
on most assigned
tasks

sometimes
follows through
on assigned tasks
sometimes
depends on
others to do the
work

seldom or never
follows through
on assigned tasks
depends on
others to do all
of the work

Listening,
Questioning &
Discussing

respectfully
listens, interacts,
discusses and
asks questions of
all team
members during
discussions

helps direct the
group in reaching
consensus

respectfully
listens, interacts,
discusses and
asks questions of
others during
discussions

has some
difficulty
listening and
discussing
respectfully
tends to
dominate
discussions

has significant
difficulty
listening

rarely considers
other opinions
prevents the
group from
reaching
consensus
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4 3 2
Problem e actively looks for | e refines solutions | e does not suggest rarely tries to
Solving and suggests suggested by or refine solve problems
solutions to others solutions, but or help others
problems willing to try solve problems
solutions
suggested by
others
Group e consistently e usually makes e occasionally rarely makes
Teamwork makes necessary necessary makes compromises to
compromises to compromises to compromises to accomplish a
accomplish a accomplish a accomplish a common goal
common goal common goal common goal has difficulty
getting along
with other group
members
e always has a e usually has a e occasionally is is often negative
positive attitude positive attitude publicly critical of and publicly
about the task(s) about the task(s) the task(s) or the critical of the
and the work of and the work of work of other task(s) or the
others others group members work of other
group members
e performs all e performs nearly | e performsafew rarely performs
duties of all duties of duties of any duties of
assigned team assigned team assigned team assigned team
role role role role
e contributes e contributes e contributes a rarely
knowledge, knowledge, small amount of contributes
opinions, and opinions, and knowledge, knowledge,
skills to the team skills to the team opinions, and opinions or skills
skills to the team to the team
Research & e routinely gathers | o usually e sometimes rarely
Information- needed contributes contributes contributes
Sharing information and useful useful useful
shares useful information and information and information or
ideas with group ideas to the ideas to the ideas to the
e relates ideas to group group group
the group’s
project goals
Adapted from www2.uwstout.edu/content/profdev/rubrics/secondaryteamworkrubric.html
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Grades 10-12
Place-Conscious Learning

Exploring Text through Local Landscape

Unit Guiding Questions

e What are the stories of this land and why do they matter?

e What is place-conscious learning? What is it not?

¢ How might the stories of our land inform our actions of today?

e How does where we are influence what is important to us and what it is important to learn?

Preparatory Notes

Place-conscious learning recognizes the importance of local history, ecology, and culture. In this unit,
students should focus on hands-on, experiential learning in their natural surroundings while still
recognizing the importance of print-based texts. This unit also contributes to students’ understanding of:
e protocols for sharing local First Peoples’ stories (and their importance)

o the nature of the connection between place and First Peoples’ stories

o the diversity among First Peoples (including the diversity among First Nations)

Lesson Plans in this Unit

Lesson 1 — Exploring Our Natural Surroundings

Lesson 2 — Exploring Place in a First Peoples’ Story

Lesson 3 — What Is Place-Conscious Learning? What Is it Not?
Lesson 4 — Outdoor Poetry Reading

Lesson 5 — Landscape as Metaphor

Unit Summative Assessment Options

Primary Texts

e pictures of significant places within the local environment
o alocal First Nations Elder who is willing to visit and tell stories related to place/the land
o one or more of the following texts (note: to help situate the text relative to place, the author’s
community affiliation and/or the setting of the text have been identified here):
- Absolutely True Diary of a Part-Time Indian (novel), Sherman Alexie, Spokane / Coeur d’Alene,
Spokane/Seattle
- April Raintree (novel), Beatrice Culleton Mosionier, Métis, Manitoba
- The Spirit of Annie Mae (film), Catherine Anne Martin (producer/director), Mi’kmagq, Atlantic
Canada
- Fearless Warriors (anthology), Drew Hayden Taylor, Ojibway, Ontario
- Smoke Signals (film/screenplay), or “This is What it Means to Say Phoenix, Arizona” (short story)
Sherman Alexie, Spokane/Coeur d’Alene, Spokane / Seattle
- The Whale Rider (novel), Witi IThimaera, Maori, New Zealand
- Code Talker (novel), Joseph Bruchac, Author: Abenaki; Novel: Navajo, SW United States
- Three Feathers (graphic novel), Richard Van Camp, Tticho of the Dene First Nation, NW
Territories
- Sugar Falls (graphic novel), David Alexander Robertson, Cree, Manitoba
- One Native Life (non-fiction book), Richard Wagamese, Ojibway, Ontario
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- Tilly: A Story of Hope and Resilience (novel), Monique Gray Smith, Cree & Lakota, Kelowna area
- The Evolution of Alice (novel), David A. Robertson, Cree, Manitoba
- Indian Horse (novel), Richard Wagamese, Ojibway, Northern Ontario
- The Night Wanderer (novel), Drew Hayden Taylor, Ojibway, Southern Ontario
- They Called Me Number One: Secrets and Survival at an Indian Residential School (novel), Bev
Sellars, Xat'sull , Soda Creek near Williams Lake (BC)

- Medicine Walk (novel), Richard Wagamese, Ojibway, BC (Kamloops area)

e Mishenene et al., Strength and Struggle: Perspectives from First Nations, Inuit, and Métis Peoples in
Canada (anthology containing the works of authors from various regions in Canada)

e Chief Dan George, “My Heart Soars” (www.interactiveoceans.washington.edu/story/My_Heart Soars
— other sources are also available)

e “Vanishing Points,” from Richard Wagamese, One Native Life

Multimedia resources:

e Knowing the Land Beneath Our Feet (www.youtube.com/watch?v=8cvnU_0ICW4)

e All Our Father’s Relations: Two Villages One Family (allourfathersrelations.com/trailers/)
e Place Names Web Map (www.musgueam.bc.ca/musqueam-our-history-web-map)

e Snuneymuxw First Nation (www.snuneymuxw.ca/)

e Monique Gray Smith and Tilly (www.youtube.com/watch?v=j_5¢TMn9VgE)

Supplementary Texts

e “The Same as Trees,” by Nicola Campbell (poem), in Moving Forward: A Collection about Truth and
Reconciliation

Blackline Masters

Image Response Template

Important Places

Developing a Deeper Understanding

Reflection on “My Heart Soars” by Chief Dan George
Extended Metaphor Assignment

Metaphor Paragraph: Student Sample

Graphic Organizer for Extended Metaphor (Paragraph)
Extended Metaphor Rubric

N GRrWNE

Lesson 1 — Exploring Our Natural Surroundings

Classroom-Based Notice & Wonder Activity

Access background knowledge by asking the class to take a moment and think and/or chat with their
neighbour about the following question: What parts of our natural surroundings help define our land and
our communities? What stories about the land have you heard?

Applicable BLMs
Continue by showing students a picture of something 1. Image Response Template
significant from the local environment (e.g., a local mountain,
ridge, lake). Ask students to look at the picture and talk to their neighbour, taking note of everything they
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Place-Conscious Learning — Exploring Text through Local Landscape

notice in the picture. Have them record their observations on the Image Response Template (BLM 1). Share
as a group, recording group thoughts on an overhead/white-board for everyone to see.

After they have made their observations, ask students to talk with a partner about all the things in the
picture that make them wonder. Have them record these questions and wonders on their personal copies of
the Image Response Template. Once again, share as a group, recording group thoughts on an
overhead/white-board for everyone to see.

After they have completed this, asking students to reflect on the picture and their discussion by free-
writing. They could create a story about the natural surroundings depicted in the picture, they could write a
descriptive piece describing the natural surroundings, or they could synthesize the discussion by sharing
what they feel is important in the picture. They can use their personal copies of the Image Response
Template (BLM 1) to capture their free-writing.

Experiential Learning Activity

Ask students to bring their phones, cameras, or sketch books with them to capture images of their local
surroundings. Then take students on walk through their community taking pictures of their natural
surroundings (e.g., local mountain, river, lake, hill, forest). Have students bring their pictures back to class.

Organize students in small groups of three or four. Each group should have one picture, a piece of chart
paper, and some felt pens. As a group, students are to look at the picture and respond to the questions
“What do you notice? What does it make you wonder?” by recording their thoughts on the chart paper or by
using BLM 1.

Groups move together around the classroom to each picture and chart and record what they notice and what
they wonder.

Ask students to pick one of the images and do a freewriting story on one of the pictures. Students could do
this freewriting individually or collaboratively with their group members.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

As formative assessment for this lesson, observe students during class discussions, and provide feedback to
students’ free-writing.

Lesson 2 — Exploring Place in a First Peoples’ Story

Initiate a classroom discussion exploring the following Applicable BLMs

guestions: 2.

e What are the local First Peoples’ stories of the land in our
communities?

e Who holds these stories?

o What protocols do we need to observe to share these stories?

Important Places
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To properly address these questions, consult with local First Nations, Elders, and/or your district Aboriginal
Resource or Liaison person. If possible, local First Nations Elders should be invited to come and share their
stories of the land.

If a local storyteller is unavailable, use one of the texts cited at the beginning of this unit. For example,
students could read They Called Me Number One by Bev Sellars, and consider the relationship between the
natural surroundings and Bev and her family.

Have students work through the text using BLM 2 — Important Places. If necessary, model how to use this
blackline master for the first section of the text. Then have students work on it, collaboratively at first and
then, with practice and feedback, more independently.

Formative Assessment Strategies

Observe students during class discussions and provide feedback as necessary. Review students’ completed
versions of BLM 2: Important Places and provide feedback.

Lesson 3 — What Is Place-Conscious Learning? What Is It Not?

Building on the previous lesson, have students form small Applicable BLMs

groups of three or four. Each group will need a piece of chart 3. Developing a Deeper

paper, felt pens, their texts, and a copy of BLM 3. To begin, in Understanding

their small groups, students will read and consider each of the

guotations provided on BLM 3. Each student should identify the quotation that most resonates with their
understanding of place-conscious learning and then explain why. Each group could then report out to the
whole class summarizing their small group discussion

In their small groups, students should next recreate the graphic organizer found on the second page of
BLM 3 on a piece of chart paper. As a group, students will need to collaborate on each of the four sections
to record their thoughts and examples. Once they are done, each group should share their chart with the
whole class.

Formative Assessment Strategies

Observe class discussion and group work and provide feedback as necessary. Provide feedback to students’
completed BLM 3 work.

Lesson 4 — Outdoor Poetry Reading

This activity does not take very long and works well as a wrap- Applicable BLMs
up (or a beginning) for a lesson that is already taking place 4. Reflection on “My Heart Soars”
outdoors. This poem is ideally read outside in a scenic location, by Chief Dan George

but it could simply be read outside in the school yard. This
activity works for any poetry that makes reference to the natural landscape.
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Ensure each student has a copy of the poem “My Heart Soars” by Chief Dan George. Ask for student
volunteers to read different parts of the poem out loud (or highlight each line on different sheets ahead of
time, and hand out the poem so that each student has a different highlighted line). Students who are
uncomfortable reading to an audience could be partnered with one or more other students.

Give students a chance to practise their lines independently or read to each other in small groups. Then
have the whole group stand in a circle and have the volunteers read their lines out loud while others follow
along.

Ask students to think about how they personally feel about the natural environment and if there are any
specific local places that they are particularly attached to. They could reflect on what elements of the local
landscape are specific to the area they live in (e.g., the ocean, lakes, mountains, a specific type of
vegetation).

Have students respond to questions in BLM 4 — Reflection on “My Heart Soars” by Chief Dan George.
They could do this on clipboards if they have them or at desks when they return to the classroom.

Possible Extension Activities

o Have a class sharing circle where students comment on their connection to the natural world or describe
a particular place that is meaningful for them.

o Ask students to write their own version of “My Heart Soars” with specific descriptions of landscape
features from their own communities.

o Find poetry written by a local Indigenous poet that specifically describes the local landscape and have
students reflect on that poem. If possible, invite the poet to the class to explain the background to the
poem.

o Choose a poem that reflects the local landscape (or that was written by a local poet) and that works well
for a class choral reading performance and have the students perform at a local event (e.g., a school
open house night or a function held in the community).

e Have students find an example of imagery in the poem that relates to each of the five senses. Students
then describe elements of the local landscape by using at least one reference to each of the five senses.

Formative Assessment Strategies

Observe students’ independent practice and provide suggestions for improved reading. After the whole
group reading, draw attention to positive and specific examples from individual students.

Lesson 5 — Landscape as Metaphor

“Vanishing Points” by Richard Wagamese describes the land as metaphor for the stages of life (it
specifically describes the importance of pausing to look back at various stages of life at the path a person
has taken). Various activities connected with this story could allow students to connect with their own lives.

Applicable BLMs
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Before having students read the selection, discuss the meaning 2. Important Places

of the word reflection and ask students to think about how 5. Extended Metaphor

often they take the time in their busy lives to pause and think Assignment

about things that have happened. Students could free-write on 6. Metaphor Paragraph: Student

a significant event that has happened to them and how it has Sample

impacted who they are now. Then have students read 7. Graphic Organizer for Extended
“Vanishing Points” using any variety of reading strategies. Metaphor

BLM 2 — Important Places provides one possible reading
strategy that works well with this theme.

Take students on a hike up a local high place (a hill or, if necessary, a tall building — the choice of high
place will obviously depend on location but try to choose something that will require at least a little bit of
effort from your students and offer some sort of viewpoint that students can look out over). Give students a
focus for reflection as they hike or climb. Depending on the follow-up activity, students could think about:
e ways that climbing a hill or mountain is a metaphor for going through life

e important events (negative and positive) that have happened in their lives.

After the hike, follow up in one of the following activities.

Option A

As a class, brainstorm ways that climbing an incline is a metaphor for life. Answers are typed and projected
on the screen (see the table below for an example of what this might look like). Students then choose an
activity they enjoy (e.g., playing a sport, creating art, or playing an instrument). They use BLM 7 — Graphic
Organizer for Extended Metaphor to brainstorm how that activity is a metaphor for life. BLM 5 — Extended
Metaphor Assignment provides instructions for the assignment, which requires students to write a
descriptive paragraph explaining the metaphor. Share an example with the class if necessary to illustrate the
concept:

Life Hike to the pictographs

« You have to put in work to get results (e.g., « We had to work hard to keep moving
school/sports). forward.

« You need to help others out (and need help from | . We had to support each other.
others too).

« You have to balance work and play in life. You |« We got tired and had to stop for rest along
need to recharge. the way.

« Life has so many opportunities. « There were many things to see along the

« If you only do work, you will not pay attention way.
to other things that matter, and life will be « Ifyou just focused on the hiking you might
empty. miss all the scenery.

« If you work really hard toward a goal, you will « It was a lot of work to get to the top but there
realize at the end that it was worth it, and you’ll was a beautiful view when we got there and
appreciate it even more. some great pictographs

«  We need other people to help show us the way « We had guides who gave us special
and to provide us with guidance from their own knowledge along the way and at the top.
experience. They also knew the way to the top

« People have different skills and different ways of | «  Some people got to the top faster and some
doing things. We need to appreciate that and took more time.
help everyone use their strengths.
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We all have times in our lives when we want to
give up.

Life has many obstacles and many different
directions we can take.

Often there is a connection between the effort
you put into something and the result you get.

There were times we wanted to quit but we
had to keep walking

There were places along the way that we
could have gotten lost.

The higher up we went the better the view
was.

Life doesn’t happen in a vacuum. We are always
connected with others.

We had other people around us.

We always have to be aware of our contexts. We
exist in relationship to other things around us.
Life has moments that are smooth and moments
that are much rougher.

We had to be aware of our surroundings.
There were plants, possibly animals and
farther off the trail there were cliffs.

Some parts of the trail were steeper, and

some were more level.

Option B

Students draw a graphic of an incline or mountain and label various points along the incline with
descriptions of significant events that have happened in their lives. Students choose one key event and
describe it in detail as well as including how that particular event has impacted their life. Students could
share the narrative of this event in written, oral, or digital form.

Option C
Students brainstorm other parts of the natural landscape that can be used as metaphors for life (trees, rivers,
wind, fire, etc.).

Formative Assessment Strategies

Observe and provide feedback as students fill out their own graphic organizers connecting the hike to life in
general. Students may add to their own lists based on ideas collected from the whole class.

Give students an opportunity to fill out their own graphic organizers connecting an activity they enjoy to

their lives. Provide feedback and suggestions (or provide opportunities for peer feedback and suggestions)
before students begin writing their description of the extended metaphor.

Unit Summative Assessment Options

Photo Essay

Students build on the photographs they took earlier in the unit by taking more pictures to show images of
their community that are important to them. Pictures can include brief captions describing the scene and its
importance. To assess these, consider how well the final product synthesizes learning from the unit.

Personal Response

Students can respond to one of the unit’s guiding questions through an expository, narrative, persuasive,
descriptive (or any combination) written, oral, visual, digital, or multi-modal composition.

Land-Inspired Writing
Students write their own version of “My Heart Soars” with specific descriptions of elements of the local
landscape or they write a descriptive passage of the local environment.
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Emphasis should be on reference to specific geographical Applicable BLMs
features as well as effective use of sensory imagery. BLM 8 — 8. Extended Metaphor Rubric
Extended Metaphor Rubric can be used to assess.

Poetry Café

Students participate in an outdoor class “poetry café” where they perform a passage of their choice.
Students are assessed on elements of an effective oral performance. Emphasis on volume and projection
will be necessary in an outdoor setting.
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BLM 1 - Image Response Template
Picture / Photograph

What do you notice?
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What does it make you wonder?

Free-write: Write the beginning of a story about some aspect of the picture. Consider the
observations and wonders you and your peers made.
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BLM 2 — Important Places

“Place-conscious learning” refers to the importance of local history, culture, and stories as a way
of understanding oneself and one’s community. It recognizes the vital relationship all people and
communities have with their land.

As you read / listen / view this local story, record any references to “place” that you think are

important and explain why you feel it is important. In the final column, brainstorm a way to help
others understand more about this place. This could be writing a story, performing a skit,
creating a public service announcement, etc.

Text Reference

This is important to me because ...

We could help others know
more about this by ....

Reflection: What text reference that you found is most important for you? Why?
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BLM 3 — Developing a Deeper Understanding

Quotations

In 2015, a dialogue was held in four regions of British Columbia on Aboriginal Worldviews and
Perspectives in the Classroom. The following quotations are from participants on the importance
for schools to have a local focus. A local focus and appreciation of the natural surroundings is
sometimes referred to as Place-Based Learning (PBL) or Place-Conscious Learning (PCL).

“If we start from the point of view of where we stand, we are able to immediately and
comfortably bring Aboriginal worldviews and perspectives to the classroom. We all
share the history of place on which we stand, but education needs to recognize the
language and people that came originally from this place.” participant, Burnaby

“The focus needs to be on the local experience, culture, history (the language, etc.) and
on being able to connect that with the experience of the non-Aboriginal students’
families.” participant, Williams Lake

“Place Based Education: We could do a better job of teaching a balanced local history
and encourage our education partners to expand the use of local Aboriginal place
names. These names have been there for generations and reflect our sense of
connectedness to the environment. The Ktunaxa name for Sparwood, for example,
means “special place on the river” and evokes our links and connections to the river.
Just as its waters came from the surrounding creeks and streams and flows on to
eventually feed into the Columbia River, so they connect people to one another.”
participant, ?Aq’am

“Learning is in the land —history and story are in the land; land should be the starting
place.” participant, Tsaxis

“There is a feeling of sacredness within all Aboriginal ways of leaning, particularly
focused on relationship to the land.” participant, Tsaxis

(from Aboriginal Worldviews and Perspectives in the Classroom: Moving Forward, 2015)
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Reflecting on place-conscious learning

After reading and discussing the quotations on the importance of a local focus, work with a
partner or two to record your thinking on this graphic organizer.

What is place-conscious learning? What is not place-conscious learning?

e What are some of its important o What might be considered the opposite?
characteristics? e What are examples of learning

e How can you describe it using your own environments and experiences that are
words? definitely place-conscious? Explain why not.

What are some examples of place-conscious | Draw a visual that represents place-conscious
learning? learning.
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BLM 4 — Reflection on “My Heart Soars” by Chief Dan George

1. Do you think reading and listening to this poem is more effective outside or in the
classroom? Explain why.

2.  Circle one of the following: (this applies to life in general, not your EFP class).
When | am outside in a natural environment:

e | hateit. | would much rather be indoors, and | don’t like going outside.

e | would just rather be indoors. | feel better indoors.

e | am neutral. Outside or inside doesn’t really matter to me.

e | would really prefer to be outside. | just feel more comfortable outside and | like being
outdoors.

e  When | am outside “My heart soars.” | would rather be outside than anywhere else.

3. Explain how important (or unimportant) the natural world is to you. How do you feel
when you are outside and what makes you feel this way?

4. Do you have a favourite outdoor location? Why is this place important to you?
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BLM 5 — Extended Metaphor Assignment

Metaphors can be seen in all areas of your life around you. An extended metaphor is a difficult
concept to grasp, and even more difficult to write about but it is essential for understanding (and
creating) higher level writing.

Instructions

Write a paragraph comparing life to a concrete topic. You must explain individual elements of
your metaphor. Don’t just write: “Hiking and life both require that you sweat in order to make
uphill progress.” In hiking you literally sweat. In life you have to explain how you “sweat” (e.g.,
spend hours studying for a test, or practicing a skill, or creating a piece of art, or tracking an
animal when hunting).

Example
Our class connections between life and our hike
Ideas to get you started:

e Life is a volleyball/basketball/lacrosse game...
e Life is a painting/sculpture/dance...

o Lifeis a forest...

e Lifeisa

Checklist:

Is your chosen metaphor something that is important to you?

Did you fill out the graphic organizer to arrange your ideas?

Do you have a clear introductory and concluding sentence?

e Have you included transition words?

e Have you included 4 clear connections between life and your metaphor?
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BLM 6 — Metaphor Paragraph: Student Sample

Life

Landscape feature or activity of your
choice: A symphony

Has high points and low points

Time can fly by or moments can last forever

Your life can change at any moment and you
have to be ready

You have your own independence, but you
are always also connected with others
and listen to their thoughts

You need to rely on others especially during
tough times

Sometimes important people aren’t there
when you need them

If you aren’t passionate about what you are
doing, then life is less meaningful

Life can be challenging, but often the things
that take the most effort are the most
satisfying

You can’t make everyone happy and
sometimes you just need to stop
worrying about what others think

High notes and low notes

Musical pieces have slow sections and fast
sections

Symphonies have changes in key and changes
in tempo/time

When playing in a band you have your own
part to play but you must be aware of
the parts for others too

A symphony needs many players and the
most complex parts require teamwork

If one person is absent it affects the sound of
the whole piece

If the orchestra doesn’t play with passion,
then the symphony doesn’t come to life

The most difficult compositions take the
most practice and rehearsal, but you end
up with the most rewarding
performances and response from the
audience

Not everyone in the band will be happy with
every selection and not every audience
member will like every piece and that is
ok
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Place-Conscious Learning — Exploring Text through Local Landscape

BLM 7 — Graphic Organizer for Extended Metaphor

Life Landscape feature or activity of your choice
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Place-Conscious Learning — Exploring Text through Local Landscape

BLM 8 — Extended Metaphor Rubric

This assignment is out of 16:

e 12 marks are for content and ideas (how well do you explain the connections in your
metaphor)
¢ 4 marks are for writing conventions such as spelling, grammar, and punctuation.

Content & Ideas /12

12 Extending e metaphor described in strong detail
e clear connections provided between life and their chosen
metaphor
e connections clearly explained in clear descriptive detail
9 Proficient e metaphor described in detail
e clear connections provided between life and their chosen
metaphor
e metaphor explained clearly
6 Developing e metaphor described, but needs further detail
e connections provided between life and chosen metaphor, but
not explained or described
3 Emerging e metaphor not yet described
e few or absent connections between life and the metaphor
e details needed to explain the metaphor

Conventions (Spelling, punctuation, & grammar) /4

4 Extending e almost error free — spelling and grammar do not distract the
reader from understanding the writing in any way

3 Proficient e some errors, but they do not distract the from meaning

2 Developing e many errors in grammar and spelling — the reader can still
understand the meaning, but the errors are distracting

1 Emerging e frequent, noticeable errors in basic structures of language and
spelling that obscure or detract from meaning

Notes:

140 FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide



Grade 10
Identity

Unit Guiding Questions

How do our stories help us understand each other and ourselves?

How are a people’s sense of identity shaped by their life experiences?

How are people’s sense of identity shaped by the relationship they have with others?
How do the challenges we face shape who we are?

Preparatory Notes

In this unit students engage in literature circles to read, talk, and write about what and how we come to
define ourselves. It is important in this context for students to have some choice in the novel they engage
with; the four novels students can choose from (see list of Primary Texts) offer a range of topics and reader
accessibility.

For study purposes, each novel has been divided into four sections. There are four student response
guestions per section and a group activity per section. The sections can be delivered on a weekly basis. This
will give students time to read their novels, respond to the section questions, and complete the group tasks
for each section. Teachers can adjust and adapt the unit materials based on the needs of their students and
the chosen delivery method (online or face-to-face). Rubrics for responding online and replying to peers are
included. The culminating activity asks students to share how their thinking has changed as a result of their
reading and discussions, and how they might now answer the overarching unit guiding question, “How do
our stories help us understand each other and ourselves?”

As part of the exploration process, students respond to weekly discussion questions. They can choose which
guestions to respond to, and they can be encouraged to respond online or with paper and pen.

Lesson Plans in this Unit:

Lesson 1 — Setting Up for Literature Circles

Lesson 2 — How Do Experiences Shape ldentity?

Lesson 3 — Character Study

Lesson 4 — Exploring Trauma

Lesson 5 — How Does Learning about Others Change Our Identity?
Unit Summative Assessment Options

Primary Texts

e Sherman Alexie, The Absolutely True Diary of a Part-Time Indian

e Drew Hayden Taylor, The Night Wanderer: A Native Gothic Tale

e Joseph Bruchac, Code Talker: A Novel About the Navajo Marines of World War 11
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o Beatrice Culleton Mosionier, April Raintree

Note

This novel includes content that may difficult for some students to read, including violence, rape,
racism, foster care, and drug abuse. It is recommended for mature students only. Also ensure that
this novel is not confused with In Search of April Raintree.

e Smoke Signals (film) — excerpt

e  “Where I'm From” poem (www.georgeellalyon.com/where.html — this is not an authentic First Peoples
text, but provides an example for students to create their own poems using a similar structure)

Supplementary Texts
e The Power of Blogging and Quality Comments (www.youtube.com/watch?v=UHKKVfpXRi4&)
e How to Write a Quality Comment (www.youtube.com/watch?v=UDVSw54VU1A&)

Blackline Masters

Maintaining a Safe Space Online

Anticipation Guide for The Absolutely True Diary of a Part-Time Indian
Anticipation Guide for April Raintree

Anticipation Guide for Code Talker

Anticipation Guide for The Night Wanderer

Lit Circle Prompts for The Absolutely True Diary of a Part-Time Indian
Lit Circle Prompts for April Raintree

Lit Circle Prompts for Code Talker

Lit Circle Prompts for The Night Wanderer

Lit Circle Weekly Response Rubric

Lit Circle Commenting Rubric

Character Analysis

Four-Square Exploration of Trauma

Exploring Trauma in The Absolutely True Diary of a Part-Time Indian
Exploring Trauma in April Raintree

Exploring Trauma in Code Talker

Exploring Trauma in The Night Wanderer

Soundtrack Assignment

WO NOAEWWWWNDNNNE

Lesson 1 — Setting Up for Literature Circles

If students are using a blogging platform to work on this unit the “The Power of Blogging and Quality
Comments with Linda Yollis” is a great introductory video. The video, “How to Write a Quality Comment”
is a video made by Linda Yollis” middle school students and provides a solid example for older students.
After viewing the video, students can work independently on BLM 1 — Maintaining a Safe Space Online.
Students should identify their top three qualities for keeping the online classroom respectful and safe as
well as reply to two peers for this activity.

142 FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide


http://www.georgeellalyon.com/where.html
https://www.youtube.com/watch?v=UHkKVfpXRi4&
https://www.youtube.com/watch?v=UDVSw54VU1A&

Identity

Initiating Literature Circles

Students should have the opportunity to hear a little about each text, to see the text and consider its length,
and to hold it and flip through a few pages, before choosing

which text they will read. Applicable BLMs

1. Maintaining a Safe Space Online
Once students have chosen their preferred novel from the 2. Anticipation Guide x4
list of four provided and have formed into groups of 3-4 3. Lit Circle Prompts x4

students each, they are ready to begin by looking at the

anticipation guide for their novel (see the four variants of BLM 2). The purpose of an anticipation guide is
for students to jumpstart thinking about the big ideas, issues, and themes in their chosen Lit Circle Text. For
each statement, students will need to mark Agree or Disagree and to explain their reasoning. The
anticipation guides will enable student to discuss open ended questions prior to reading their novels.

“Where I’'m From” Poem Activity

Share the “Where I’'m From” poem by George Ella Lyon. Ask students to create their own similarly
structured poems. Ask students to share their poems orally, post in classroom, or online.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Observe student discussions and provide feedback as necessary. Provide feedback on students’ “Where I’'m
From” poems.

Lesson 2 — How Do Experiences Shape Identity?

Students will need to read the first section of their respective Applicable BLMs

novels and answer the Literature Circle prompts (see the four 3. Lit Circle Prompts x4

variants of BLM 3). Teachers could choose to assign only two 4. Lit Circle Weekly Response
out of four prompts for a variation. Students posting responses Rubric

on blogs or an online platform will be asked to reply to two of 5. Lit Circle Commenting Rubric

their peers’ responses.

Formative Assessment Strategies

Observe students’ online or in-class discussions, monitoring how they address the Lit Circle Prompts
provided.

Provide students with BLM 4 — Lit Circle Weekly Response Rubric and BLM 5 — Lit Circle Commenting
Rubric before they begin working on their blog postings. Provide feedback based on these criteria. Students
can also use the rubrics self-assessment processes.
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Lesson 3 — Character Study

Following the same process as in Lesson 2, have students carry on reading the second section of their
novels and answering the Literature Circle prompts.

As a complementary in-class activity, have students choose a .
S . . Applicable BLMs

significant character from their novel and work in groups to o

help bring their character to life by doing a character analysis 3. Lit Circle Prompts x4

(based on what the character says, thinks, and does). BLM 6 — Lit Circle Weekly Response

Character Analysis provides all the necessary instructions and R_Ub”.c . .
guidance. Lit Circle Commenting Rubric

6. Character Analysis

Formative Assessment Strategies

Observe and provide feedback as necessary to online or in-class discussions, and to students’ responses to
the Lit Circle Prompts.

Lesson 4 — Exploring Trauma

Following the same process as in Lessons 2 and 3, have Applicable BLMs

students carry on reading the third section of their novels and 3. Lit Circle Prompts x4

answering the Literature Circle prompts. 5. Lit Circle Commenting Rubric
7. Four-Square Exploration of

As a complementary in-class activity, have students examine Trauma

the different ways in which people respond to traumatic 8. Exploring Trauma x4

events. BLM 7 — Four-Square Exploration of Trauma together

with the novel-specific variants of BLM 8 provide all the necessary instructions and guidance. If time
permits, preface or follow up with a discussion of what medical and other professionals are now learning
about the most extreme response to trauma — post-traumatic stress disorder (PTSD), which is now
recognized as a significant concern for many war veterans, survivors of abuse, witnesses to horrific events,
etc.

Formative Assessment Strategies

Observe and provide feedback as necessary to online or in-class discussions, and to students’ responses to
the Lit Circle Prompts.

Lesson 5 — How Does Learning about Others Change Our Identity?

Following the same process as in Lessons 2, 3, and 4, have Applicable BLMs

students carry on reading the fourth (final) section of their 3. Lit Circle Prompts x4

novels and answering the Literature Circle prompts. 4. Lit Circle Weekly Response
Rubric

As a complementary in-class activity, discuss the title question 5. Lit Circle Commenting Rubric

for this lesson, How does learning about others change our

identity?
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Formative Assessment Strategies

Observe and provide feedback as necessary to online or in-class discussions, and to students’ responses to
the Lit Circle Prompts.

Unit Summative Assessment Options

Revisiting the Unit Guiding Question

This unit’s essential question is: How do our stories help us understand each other and ourselves? Students
can share their response to this question by considering the text(s) they have read, media they have viewed,
and the discussions they have had with their peers and teacher. They can share this response through any
one, or combination, of a written response, visual representation, or oral presentation.

Responses should include specific examples and references to the text(s). The assessment criteria should be
co-created by you and the class.

“Where I’'m From” Poem — Reprise

This unit explored the notion of identity. Students wrote a “Where I’m From” from their perspective earlier
in this unit.

Students can now write a second “Where I’m From” poem from the perspective of a character in their
novel. Poems should include specific examples references to the text(s). Again, the assessment criteria
should be co-created.

Soundtrack Project

Have students will create a soundtrack for their novel, Applicable BLMs
following the instruction in BLM 9 — Soundtrack Assignment. 9. Soundtrack Assignment
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BLM 1 — Maintaining a Safe Space Online
Rate the Behaviors and Defend Your Reasoning

Below is a list of 10 behaviors. Read through them carefully and select the three you feel are
most important for maintaining a safe space online. Once you have selected the three behaviors
you feel are most important, explain why you think these behaviors will keep online discussions
respectful and supportive.

Post your top three behaviors and your rationale online for your classmates to read. Then read
and reply thoughtfully to at least two other members of the class online. Compliment strong
points made, ask questions, and build on the ideas shared. (See the section below on Responding
to a Classmate’s Comment for prompts and sentence starters.)

10 Online Behaviors

» Actively engage in the conversation taking place online.

Read and think deeply about my answer before responding.

Address my classmates by name when responding to their ideas.

Maintain an appropriate tone and stay on topic in order to further the discussion.
Respectfully disagree with ideas. | will not attack my peers because they have different
beliefs or opinions.

Be open-minded. | believe | can learn from the diversity of perspectives in this class.
Attempt to think “outside of the box” in order to present new ideas and perspectives.
Respect the privacy of my peers.

Support my classmates in their learning process.

Encourage discussion by asking interesting, thought provoking questions.

YV V VYV

YV V VYV V

Responding to a Classmate's Comment

In order to have a threaded discussion with your peers you will need to respond to their posts.
Responding online is a complex skill: it requires the writer (person posting) to read, analyze,
interpret, and synthesize information as well as, plan and write a reply. Online communication
can be misinterpreted because you cannot read peoples’ body language, their tone of voice, or
their facial expressions. The following points are suggestions for responding online:

e Address people by name. Using people’s names when you respond to their postings creates a
friendly online tone.

e Read questions and conversational postings carefully to avoid unnecessary confusion. Avoid
skimming. Respect the time your peers have spent articulating their thoughts.

e Compliment your peers when they contribute original ideas and post strong responses.

e Ask questions. If anything is unclear or you want further information or insight on a topic, just
ask. If you have a question, there are probably other members of the group who are confused
and need further clarification as well.
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Be considerate. Remember that your peers cannot see your body language or hear your tone
of voice, so you need to keep your language direct and respectful.

Avoid slang, jargon, and sarcasm.

Stay open-minded. There is no right or wrong in a discussion — a variety of perspectives adds
depth and substance.

Respond instead of reacting. Do not write a response if you are angry or upset. Instead, wait
until you have had time to calm down and collect your thoughts.

Critique the content, not the person.

Reread your messages before sending them to ensure that your ideas are clear.

Back up your ideas with examples, evidence, or information to strengthen your statements. Do
not present your personal opinions as fact

Answer all questions addressed directly to you. Be courteous and prompt in responding.
Consider thanking the person for their question.

Make “I” statements when respectfully disagreeing. Sharing an opposing opinion or idea is
important in discussions — using | statements conveys your feelings and thoughts rather than
focusing on the other persons’ response.

Avoid emotional punctuation, like exclamation points, unless you are complimenting an idea
shared. Do not use all caps when writing. It is interpreted as yelling.

Strong Sentence Starters:

Rebecca's comment made me think about...

Although Thom made a strong point that , | think...
| respectfully disagree with Kelly’s statement that
| really appreciate Deborah's insight into...

Seth, thanks for sharing.....

| had not thought about Leigh's point that...
Great point, Angela! Have you considered...

Even though Katie's point is valid, | tend to...
Building on Dustin's statement that...

Darian highlighted some key ideas when he said...
Bree-Anna, do you agree or disagree ......
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BLM 2 — Anticipation Guide for The Absolutely True Diary...

The purpose of this anticipation guide is to jumpstart your thinking about the big ideas, issues
and themes you will be encountering in our upcoming novel study. For each statement, mark
Agree or Disagree. Write 2-4 sentences explaining why you answered the way you did.

Statement

Agree

Disagree | Explanation

1. Pretending to be
someone you’re not
makes you a weak
person.

2. Everyone has equal
access to quality
education, housing,
and employment in
Canada and the US.

3. A person’s
responsibility to family
and community is
more important than
personal goals.

4. In order to be
accepted by others you
should cover up
anything you are
ashamed of.

5. Anyone can raise
themselves out of
poverty if they have
enough determination.

6. Physical and mental
differences or
disabilities are
accepted by most
people.

7. An alcoholic parent
is a bad parent.

8. Visible minorities
have to work harder to
be successful.
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BLM 2 — Anticipation Guide for April Raintree

The purpose of this anticipation guide is to jumpstart your thinking about the big ideas, issues
and themes you will be encountering in our upcoming novel study. For each statement, mark
Agree or Disagree. Write 2-4 sentences explaining why you answered the way you did.

Statement

Agree

Disagree

Explanation

1. In order to be
successful and move
forward in life, people
should abandon their
traditional beliefs.

2. Foster care is a good
option if parents
cannot care for their
children.

3. In order to be
accepted by others,
you should cover up
anything you are
ashamed of.

4. People should be
judged for what they
do, not where they
come from.

5. The words and
actions of other
people can shape our
identity.

6. Poor people are
poor because they are
lazy.

7. Marrying for wealth
is a good idea because
you will have security
and comfort.

8. Visible minorities
have to work harder to
be successful.
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BLM 2 — Anticipation Guide for Code Talker

The purpose of this anticipation guide is to jumpstart your thinking about the big ideas, issues
and themes you will be encountering in our upcoming novel study. For each statement, mark
Agree or Disagree. Write 2-4 sentences explaining why you answered the way you did.

Statement

Agree

Disagree | Explanation

1. In order to be
successful and move
forward in life, people
should abandon their
traditional beliefs.

2. Everyone has equal
access to quality
education, housing and
employment in Canada
and the U.S.

3. A person’s
responsibility to family
and community is
more important than
personal goals.

4. People should be
judged for what they
do, not where they
come from.

5. People’s facial
expressions and body
language can reveal
how they are feeling
more than words can.

6. Our languages help
shape how we view
and understand the
world.

7. The government has
a right to keep secrets
even if it means not
acknowledging or
honoring people.

8. Visible minorities
have to work harder to
be successful.
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BLM 2 — Anticipation Guide for Night Wanderer

The purpose of this anticipation guide is to jumpstart your thinking about the big ideas, issues
and themes you will be encountering in our upcoming novel study. For each statement, mark
Agree or Disagree. Write 2-4 sentences explaining why you answered the way you did.

Statement

Agree

Disagree

Explanation

1. In order to be
successful and move
forward in life, people
should abandon their
traditional beliefs.

2. It is acceptable to lie
to people if it will save
them from being hurt.

3. A person’s
responsibility to family
and community is more
important than
personal goals.

4. Identity is connected
to the town/place you
grew up in.

5. People’s facial
expressions and body
language can reveal
how they are feeling
more than words can.

6. Our languages help
shape how we view
and understand the
world.

7. It is best to date
someone who has the
same cultural
background as you.

8. Parents and
grandparents do not
always know what is
best for their
children/grandchildren.

FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide

151




Identity

BLM 3 — Lit Circle Prompts for The Absolutely True Diary ...

Response prompts are adaptations from a 2012 NOII Collaborative Project
in partnership with educator, Leah Hubbard and Jamaine Campbell

Section One: “Who Am I?” Self Perception (pages 1 —43)

Quotation

Prompts

IN ALLmy
Glopy

4
l

In what ways does Junior’s description of himself
inform or shape what you thought of his
character as you read? Did you find yourself
making assumptions about Junior based on this
description? What were your assumptions and
why did you think these thoughts? What did you
find in Junior's writing to prove or support your
reasoning for making assumptions about him?
Despite Junior’s description of himself in the first
few pages, he does not seem to be truly
unhappy. Why do you think Sherman Alexie
choose to describe Junior in such a way?

“l draw because words are two unpredictable.

| draw because words are too limited. If you
speak and write in English, or Spanish, or Chinese,
or any other language, then only a certain
percentage of human beings will get your
meaning. But when you draw a picture,
everybody can understand it.”

How would you describe yourself? Is it difficult to
describe yourself in writing to others? Do you
think people would find it hard to know who you
are by your writing? What personal
thoughts/ideas would make it hard to describe
yourself to others? What assumptions do you
think most people would make about you by the
way you would describe yourself? How do people
judge other people?

III

““I want you to say that you deserve better.
couldn’t say it. It wasn’t true. | mean, | wanted to
have it better, but | didn’t deserve it.

Do you think Junior is justified in striking Mr. P?
Why do you think Mr. P suggests it is acceptable
for Junior to be angry? What factors contribute to
Junior’s beliefs that he does not deserve to be
happy? Do you think these are valid reasons to
not believe one deserves to be happy—what
advice would you give to Junior? What do you
think about Mr. P’s advice to Junior?

Free Choice: Find a quotation that connects to
the idea of “identity”

Why did you pick this quotation? How does it
connect to “identity” or one of our inquiry
guestions? What insight does it give us on
“identity” and/or one of our inquiry questions?
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Section Two: How do experiences shape identity?

Quotation

Prompts

There are differing opinions about Junior leaving
his community in order to attend school in
Reardan. Choose two people who support Junior
and two who are against Junior leaving. Without
arguing whether they are right or wrong, try
describing why you think they feel the way they
do. What pressures do think this may create for
Junior?

“Spokane Indian Rules of Fisticuffs:

1. If somebody insults you then you have to fight
him.

2. If you think somebody is going to insult you,
then you

Have to fight him.

3. If you think somebody is thinking about
insulting you, then you have to fight him.”

etc.

The Spokane Indian Rules of Fisticuffs (p. 61) seem
to be a regular part of Junior’s lived reality. Why is
Junior confused after hitting Roger? What does
Junior come to realize after hitting Roger? What
“unwritten/written” rules do you think apply in
your life? It may be helpful to look at the rules you
think apply at school/on sports teams/field
trips/with family and friends/with community and
community events.

Wab Kinew on 5 Stereotypes to Let Go Of
www.youtube.com/watch?v=GlkuRCXdu5A

REARDAN'S
S INSPIRING
MPSCOT.

Junior gets to enjoy one of the rare benefits of a
stereotype while at Reardan High. He knew that
based on the fact he was an Indian from the
reservation, some boys who might have otherwise
physically bullied him, thought of him as a
“potential killer.” Besides being from the
reservation, what other things do you think
contribute to the creation of stereotypes? What
are three other prominent stereotypes you can
think of? Why do you think stereotypes exist?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
questions? What insight does it give us on identity
and/or one of our inquiry questions?
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Section Three: How do people deal with challenges?

Quotation

Prompts

“In his own way, Gordy the bookworm was just as
tough as Rowdy.” (p. 116).

What connections is Junior making between the
two? In what ways are Gordy and Rowdy similar?
What do you feel are some noticeable differences
between the two? What circumstances do you
think have occurred to make each of them the
way they are?

Bus scene from Smoke Signals (beginning where
Victor says “You know Thomas, | don’t know
what you’re talking about half the time. Why is
that?”)

Prior to the dance, Junior tries to make himself
seem different. What evidence from the novel
can you use to support the idea the Junior is
creating an image that hides his true identity?
What do you think are the costs of maintaining
such a self-identity for Junior?

View the bus scene in Smoke Signals and consider
whether it is better to try and be somebody you
are not for other people or stay true to yourself
in spite of other people. Explain your reasoning.

"1'm not anorexic,' she says. 'I'm bulimic."

"She says it with her nose and chin in the air. She
gets all arrogant. And then | remember there are
a bunch of anorexics who are PROUD to be skinny
and starved freaks." (p. 106-107)

In conversation with Penelope, Junior discovers
that he is not all that different —what do you
think he has come to realize? If catching
Penelope vomiting is the catalyst for their
friendship what do you think sustains their
relationship? What are your personal feelings
about their relationship?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to “identity” or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Four: How might others actions or ideas shape who we are?

Quotation

Prompts

“Do you want to know the very best thing about
my grandmother? She was tolerant.”

Junior thinks his grandmother was amazing. What
examples does Junior give to demonstrate her
tolerance for all peoples? Discuss how feel
intolerance manifests itself in your world. Have
you experienced intolerance? What do you feel is
at the base of intolerance?

“I am zero on the rez. And if you subtract zero
from zero, you still have zero.” (p. 16).

“I wanted to live up to expectations. | guess that’s
what it comes down to. The power of
expectations. And as they expected more of me, |
expected more of myself...” (p. 180).

What role do you think expectations play in
shaping identity? Do you think that others’ beliefs
about Arnold have changed him or has he
changed his own beliefs about himself? Support
your ideas with evidence from the text. What
expectations are placed on you? How have these
expectations shaped you? Have you ever felt
conflicted by others ideas?

“We were more than one hundred feet in the air.
From our vantage point, we could see for miles.
We could see from one end of the reservation to
the other. We could see our entire world. And
our entire world, at that moment, was green and
golden and perfect.

“Wow.” | said.

“It’s pretty, Rowdy said.” “I've never seen
anything so pretty.” (p. 226)

“I would always love Rowdy. And | would always
miss him too. Just as | would always love and
miss my grandmother, my big sister, and Eugene.
Just as | would always love and miss my
reservation and my tribe.” (p. 230).

Junior has experienced a lot of change in one
year. In what ways does knowing who you are
and where you are from provide strength to an
individual? Why do you think Junior and Rowdy
do not keep score while playing one-on-one at
the end of the novel? In what ways does their
friendship reflect Junior’s feelings about being an
Indian and being part of a tribe?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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BLM 3 — Lit Circle Prompts for April Raintree

Response prompts are adaptations from a 2012 NOII Collaborative Project
in partnership with educator, Leah Hubbard and Jamaine Campbell

Section One: “Who Am I?” (Chapter 1-3)

Quotation

Prompts

“Memories. Some memories are elusive, fleeting,
like butterflies that touch down and are free until
caught. Others are haunting. You would rather
forget them but they will not be forgotten. And
some are always there. No matter where you are,
they are there, too.” (p. 1)

Why do you think April wants to look back in
order to move forward? ldentify memories that
you feel would be elusive and haunting for April
based on evidence from the first few chapters.
Why do you think the word “elusive” is used? Do
you think memories can become more or less
elusive as we age or as time goes by? Discuss.

“Most of my misery, however, was caused by the
separation from my parents. | was positive they
would come for Cheryl and me.” (p. 12)

In what ways does the experience at the
orphanage contrast with April’s life at home with
her parents? Discuss the feelings and realizations
that April is struggling with. In what ways are
these shaping her ideas about herself and her
family?

www.youtube.com/watch?v=7ScLeBgH9jY
“Stereotipik” by Litefoot

What is a stereotype? If you are unsure of the
definition for “stereotype” visit at least two
websites in order to define what a stereotype is.
After watching the video Stereotypic, list three
stereotypes in the video and identify why they
are stereotypes. Identify two stereotypes April
encounters in the story (pages 12-48) and reflect
on April’s response to how she is stereotyped.
These biases and assumptions seem to be already
internalized by April even though she is only six
years old. Why do you think April responds that
way?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Identi

ty

Section Two: How do experiences shape identity? (Chapters 4-8)

Quotation

Prompts

“So far, | had not read the book on Louis Riel.
Whenever Cheryl wanted to talk about him, |
would change the subject. | guess she got the
hint because she began staying away from such
topics.” (p. 57)

Contrast Cheryl and April’s feelings about being
Métis. What do you think has contributed to their
individual feelings about who they are and where
they come from? What do you notice about their
personalities? Share your insights on their
relationship.

Do you think the girls are receiving an adequate
education? Do you think the representation of
First Peoples in schools has changed? What do
you think is still needed to provide an unbiased
portrayal of First Peoples history and culture?
Use text evidence and text to self-connections to
support your ideas.

“Cheryl, we can’t fight them. ... This won’t last
forever. When we’re old enough, we'll be free.
We’'ll live together. We’re going to make it. Do
you understand me? We are going to make it. We
are not going to become what they expect of us.”

(p. 66)

What do you think April means by this
statement? Discuss the expectations that others
(social workers, foster families, nuns and peers)
have for Cheryl and April. What other advice does
April have for Cheryl? What are your personal
thoughts on April’s advice?

”Grade 9 became the very worst school year I'd
ever had.”

How do school interactions and peer
relationships shape April’s feelings about herself?
Despite negative interactions with a number of
people, April also has some friends; who are her
allies at school? What do you think it means to be
an ally? What role do allies play in supporting
April? Do you think that April’s allies should have
done more to support her? Explain.

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Three: How do people deal with challenges? (Chapters 9-12)

Quotation

Prompts

“I still think our project with the Native girls is
worthwhile. Damn it April, why do you have to be
so prejudiced? “

“I'm not prejudiced, Cheryl. I'm simply trying to
point out to you how | see things.” (p. 116)

Explain the significance of this quote and the
interaction between April and Cheryl during the
visit to the Radcliff “home” during the holidays.
What has become evident to you at this point in
the novel? To what extent do you agree with
April’s idea that she is not prejudiced? To what
extent do you agree with Cheryl’s comment that
her sister is prejudiced? Do you feel April is
prejudiced? Do you feel Cheryl is prejudiced?
Explain.

“I became quite good at it, seeing all the negative
sides and criticizing them to high heaven to
myself. It came to me that | had criticized the
Native people, and here | was doing the same
thing to white people. Maybe that’s what being a
half-breed was all about, being a critic-at-large.”
(p. 126)

Explain what this quote means and comment on
April’s sense of identity at this stage of her life.
What do you think April has come to realize?
What role does criticizing play in understanding
ourselves? What advice would you offer to April
at this point?

“There is no such thing as an isolated act of
violence against aboriginal women. Every attack
takes place in the context of a long history of
prejudice, discrimination and marginalisation that
has denied aboriginal women full equality in
Canadian society.” —Ellen Gabriel, the former
president of the Quebec Native Women’s
Association quoted by Amnesty International.

The sexual assault scene is a graphic portrayal of
violence against women. Violence against
Indigenous women, in particular, continues to be
an issue in Canada. What connections (text to
self, text to text and text to world) and insights
can you make to Ms. Gabriel’s statement?
Consider both the provincial and the national
context of violence against Indigenous women.

Some people argue that the sexual assault scene
should be cut from the novel, especially for
young readers. Others argue that the scene is
necessary to the overall vision of the text. What
position do you agree with and why?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Four:

Quotation

Prompts

“1 wrote this one piece in university, but they
wouldn’t publish it because they said it was too
controversial. | still know it by heart. Want to
hear it?” (p. 171)

Reflect on Cheryl’s message and its importance in
relation to present-day issues. What connections
can you make between Cheryl’s address at the
powwow and the First Peoples Principles of
Learning? Do you think Cheryl’s piece would be
considered controversial today? Explain.

“I put my hand to my face where Cheryl had
struck me, and looked at her in disbelief. ...
“Well, you shouldn’t have done that.” Then she
grabbed her jacket and | heard her go down the
hall. The front door slammed.” (p. 203)

What event does this quote highlight? Is the fight
between the two sisters more than just this one
event? Explain what events or experience have
caused a separation between to the two sisters.
What role does identity, shame and
acceptance/unacceptance play in their
relationship?

“When | wrote In Search of April Raintree over
twenty-five years ago, my aim was to find
answers only for myself. Out of that writing, |
came to the conclusion that | needed to reclaim
my heritage. | needed to value the honour of
being Métis.” —Beatrice Mosionier, Author’s Note
at the end of the 25" anniversary edition

What answers do you think Ms. Mosionier was
searching for? What questions to you have as a
result of reading this novel? In what ways do you
think Beatrice Mosionier’s journey for personal
answers provides answers for her readers? What
does it mean to reclaim; why do you think Ms.
Mosionier uses that term?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
questions?

What insight does it give us on identity and/or
one of our inquiry questions?
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BLM 3 — Lit Circle Prompts for Code Talker

Response prompts are adaptations from a 2012 NOII Collaborative Project
in partnership with educator, Leah Hubbard and Jamaine Campbell

Section One: “Who Am I?” (pages 1-48)

Quotation Prompts
“My parents and their parents before them Share a time when you had the opportunity to be
had not gone to school to be taught by taught something from someone older than you.

strangers. They had learned all they all knew | Think about a time your parent, grandparent, or
from our own relatives and from wise elders | other family member taught you how to do

who knew many things, people who lived something. Do you think there is a benefit to being
with us. People just like us” (p. 8). educated by people who are “just like us”? Do you
think there is place for elders in today’s society and if
so what would you like to learn? If no where do you
think we should acquire the knowledge necessary to
navigate in the world?

Kii Yazhi states, “I could run up there and Kii Yazhi is remembering the day he was sent to the
hide. But | did not do so, for | had always boarding school and how he knew he could have run
obeyed my mother - whose love for me was away. What do you think is Kii Yazhi’s motivation for
as certain as the firmness of the sacred earth | staying? Have you ever had the feeling that what you
beneath my moccasins” (p. 5). wanted and needed were different than what your
parent wanted for you? How do you find a balance
between the two? Do you feel that you always obey
your parents? What motivates you to obey or
disobey? How do you decide? Does how your parents
treat you influence how you make your choice? Do
you feel they respect you and have your best interest
in mind? Give a specific example of when you obeyed
or disobeyed your parents and your reasons for your

choice.
www.youtube.com/watch?v=7ScLeBgH9jY What is a stereotype? If you are unsure of the
“Stereotypic” by Litefoot definition for “stereotype” visit at least two websites

in order to define what a stereotype is. After
watching the video Stereotypic list three stereotypes
in the video and identify why they are stereotypes.
Identify two stereotypes Ned encounters in the story
(pages 12-48) and reflect on Ned’s response to how
he is stereotyped. Why do you think Ned responds
that way?
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Identity

Section Two: How do experiences shape my identity? (pages 50-104)

Quotation

Prompts

“That dangerous, steamy island was their beloved
home. They saw it the way we saw our dry land
of Dinetah. It was a sacred place given to them by
their gods and they knew how to survive and be
happy there.” (p. 102)

Recall Ned’s thoughts as they approach the shore
of the island (p. 101). He finds it strange to be
experiencing so much rain being from such a dry
climate.

Consider where you live or have lived: What is
something you value or cherish? Is it something
that is unique to you and your family or the area
that you live in? What connects us to our home
territories? Is one’s identity shaped by one's
connection or experiences with their ancestral
traditional territories (history, names, place
names, climate, language, food, family
genealogy/lineage?). Does one’s past experiences
and knowledge shape how one forms new
experiences? How so?

“I'think it was probably harder for young white
men to be abused like that by their drill sergeants
than it was for us Navajos. Being Indians, we
were used to having white men shout at us and
tell us we were worthless and stupid.” (p. 61)

Ned feels that his experiences of being treated
poorly by white people enabled him and the
other Navajos to easily adapt to the drill
sergeants abuse. Can you think of a time in life
when an unfortunate event later lead to
something positive? Or when a person
(teacher/parent/friend) pushed you to do
something you didn’t feel that you could achieve,
but in the end, you did?

Do you think it is justifiable to treat a person or
group of people (race, gender, sexual orientation,
religion) unfairly if it ends up being beneficial for
them? Please justify your response.

“He understood that the land of my own heart
was there, far across the wide ocean. He placed
his left hand on my chest and | did the same. We
stood there like that for a while feeling each
other’s hearts beat with love for our sacred
homelands. It was one of the best conversations |
ever had.” (p. 103)

Even though Ned and JonJon did not share the
same language, they were able to communicate
because of a shared experience. What do you
think connects Ned and JonJon? In what ways
does “knowing who you are and where you are
from” enable Ned to survive as a Marine and
while overseas? Do you think there are other
factors that contribute to his strength of
character?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
questions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Three: How do people deal with challenges? (pages 105-145)

Quotation

Prompts

www.youtube.com/watch?v=Ig hO2lii-o
Navajo Code Talkers

How you deal with life’s challenges says a lot
about the type of person you are. Despite the
assimilation policy enforced upon them and the
traumas experienced in the Boarding school
many Navajo men enlisted as Marines. What do
you feel this response to previous trauma says
about the Navajo Codetalkers? Why do you think
Navajo men enlisted? What are your personal
thoughts on the length of time between the end
of the war and the official recognition of Navajo
Codetalkers by the American government?

www.youtube.com/watch?v=LwN3gqq4At1Q
The Navajo in WWII

Watch the video on The Navajo in WWII. When
faced with an obstacle how do you decide what
path is right for you? What do you think helped
Ned make the choice to join the Marines? How
do you think Ned felt about the choice he made?
Do you think Ned felt that he had made the right
choice by joining the Marines? Please support
your answer with evidence from the book. Do
you think the Americans felt that the Code
Talkers made the right choice? Please support
your answer with evidence from the video and
the book.

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Identi

ty

Section Four: How might others actions or ideas shape who we are? (pages 146 to end)

Quotation

Prompts

A Peacock in the Land of Penguins"
www.youtube.com/watch?v=hNeR4bBUj68

What are some differences to Perry the Peacock
and Ned'’s situation in the novel? Did Ned choose
to join America like Perry chose to join the
Penguins? What are some similarities between
the video and the book? Use specific examples
from the book to support your thinking. Do you
feel that it is important to respect people’s
differences? Do you feel there is a value in
celebrating differences? Please support your
opinion with evidence either from the book or
your experiences. How has reading this book
added to your knowledge about First Peoples?

“Never forget, grandchildren, that we must
always see all other people as human beings,
worthy of respect.” (p.148)

How does Ned’s previous experience allow him to
have empathy for the Natives on the islands that
the Japanese were attacking? Do you feel that it
is important for us to have empathy to others
plights (problems) in life? Why or Why not? How
can a lack of empathy cause problems in society?
Please use specific examples from the book or
from your own experiences to support your
answer. In what ways has reading this novel
deepened your thinking and understanding?

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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BLM 3 — Lit Circle Prompts for The Night Wanderer

Response prompts are adaptations from a 2012 NOII Collaborative Project
in partnership with educator, Leah Hubbard and Jamaine Campbell

Section One: “Who Am I?”

Quotation

Prompts

[Grandfather] said, “Inside of me, a fight is going
on. It is a terrible fight between two wolves.

“One wolf is evil — he is fear, envy, sorrow, regret,
greed, arrogance, self-pity, guilt, resentment,
inferiority, lies, false pride, competition,
superiority and ego”

The other wolf is good — he is joy, peace, love,
hope, sharing, serenity, humility, kindness,
benevolence, wisdom, friendship, empathy,
generosity, caring, truth, and faith.

“The same fight is going on inside you and inside
every other person too.” (p. v, Prologue)

Explain what the grandfather means by the fight
between the two wolves that happens in
everyone.

Do you believe that this same fight is going on in
everyone? Why or why not? Provide an example
from your own life to support your thinking.

“Everybody else at school wears them!” As much
as Tiffany thought of herself as being
independent and a rebel more often than not she
obeyed the governing laws of high-school style.
(p. 6)

Why do you think Tiffany wants to have the same
shoes as everyone else, but at the same time
wants to be “independent”? Does this desire to
be like everyone else change after high-school?
Explain.

“Hey, look,” said Tony. “It’s one of those new
Camrys.”

Tiffany was not normally a car person, but if Tony
was, then she’d learn. (p. 42)

Do you think Tiffany can really learn to like cars
just because Tony does? Have you ever learned
to like something mostly because it was
important to a new friend of yours? Discuss.

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
guestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Two: How do experiences shape my identity?

Quotation

Prompts

It was the same with her language. She spoke
Anishinabe like she remembered it as a child. In
her long years of existence, she had seen it
weaken, wither and then go life support. Now
Granny Ruth was on the last fluent speakers of
the language on the reserve. (p. 50)

How is Granny Ruth’s sense of identity connected
to the Anishinabe language? How might her
identity be affected by the fact that fewer on the
reserve speak it? Can you connect any examples
from your life to this quotation? Discuss.

[Tiffany’s] mother had been a chain-smoker, and
the smell of smoke constantly coming off her
mother’s clothes, their couch, even their curtains
had dimmed Tiffany’s interest in smoking of any
kind. (p. 63).

Tiffany suggest that she does not want to smoke
because of the smell that she experienced from
living with her smoking mother. Is it also possible
that it is too painful for Tiffany to remember her
mother? Is there something that you don’t do,
eat, or drink because of a negative experience or
memory? Explain.

All the time he was unaware of a set of glowing
red eyes watching him through the kitchen
window. That is, until some instinct of self-
preservation made him suddenly turn to the
window, where he was sure he caught some
floating red dots out of the corner of his eye ...
they had vanished. And so had any chance of
James falling back to sleep tonight. (p. 80)

James intuitively recognizes that he is danger. Do
you think his intuition saved him from Pierre?
Explain. Have you ever “sensed” you were in
danger? How did you respond? Is having a certain
amount of fear essential in our lives? Explain.

Free Choice: Find a quotation that connects to
the idea of identity.

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
qguestions? What insight does it give us on
identity and/or one of our inquiry questions?
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Section Three: How do people deal with challenges?

Quotation

Prompts

Tiffany glanced at Kim, who merely nodded, sadly
acknowledging Darla’s news flash. And what if
that was the bracelet Tony had said was for his
mom? News like this deserved direct action. And
Tiffany was in the mood to take it. (p. 107)

Tiffany responds to speculation about her
boyfriend by confronting him with what she has
learned. What does this suggest about Tiffany’s
character? How might someone else respond to
such gossip? What do you feel is the best way to
handle such a relationship challenge?

This guy wasn’t acting the way we should. He
should be trembling, stammering, trying to find a
way to escape. Hell, Dale would even accept the
man peeing himself. But instead the man just sat
there. Almost like he wasn’t afraid of them. (p.
121)

Pierre does not need to fear physical harm from
Dale and Chucky, though they don’t know that.
How might another character in the novel
respond to the threatening behaviour of Dale and
Chucky? Discuss.

“My father keeps talking about that thing with
your status card and he says you get a lot of
freebies. My father hates that.” (p. 136-137)

Tony’s father has shared some racist views with
Tony, who is young and impressionable. How
would you respond to Tony (or his father) if you
were Tiffany?

Free Choice: Find a quotation that connects to
the idea of “identity.”

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
questions? What insight does it give us on
identity and/or one of our inquiry questions?

166

FNESC/FNSA English First Peoples 10, 11, and 12 Teacher Resource Guide




Identity

Section Four: How might others’ actions or ideas shape who we are?

Quotation

Prompts

Another pause, then a more hesitant voice
responded. “Honey, | really want to see you too.
But | have to tell you something first.” There was
another pause. “Tiffany, I’'m going to have a baby.
But | don’t want you to think....“ (p. 151)

Tiffany’s emotional response is understandable.
Do you think she’ll ever feel differently? If not,
why not? If so, what needs to happen for her to
do so? Provide examples from the text that
support your answer.

“...You're just different. Come on. What’s your
story?” She paused as she studied him closely.
She wanted an answer to her questions. “Well?”

The woman was indeed intuitive. Perhaps a little
too intuitive. (p. 167)

Why do you think Granny Ruth is able to see that
there is more to Pierre than most believe? Would
other characters be able to see Pierre as Granny
Ruth does? Why or why not?

“Sometimes | don’t know what being Anishinabe
means,” she confessed. “According to Tony and
his father, it has to do with taxes. For my father,
its hunting and fishing and stuff like that. My
grandmother believes it’s about speaking
Anishinabe ...” (p. 201)

Do you think Tiffany’s uncertainty about her
Anishinabe identity is just teenage uncertainty?
Or, is it more complex than this? In what ways
are all of our identities shaped by the ideas of
those around us? Discuss.

Free Choice: Find a quotation that connects to
the idea of “identity.”

Why did you pick this quotation? How does it
connect to identity or one of our inquiry
questions? What insight does it give us on
identity and/or one of our inquiry questions?
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BLM 4 — Literature Circle Weekly Response Rubric

4 3 2 1
Extending Proficient Developing Emerging
e one or more one paragraph 3-5 sentences 2-3 sentences
paragraphs organization is evidence of some comment is in need
e well organized apparent organization of organization
e idea or point of style and voice are beginning sense of post is in need of
g view clearly and evident style or voice style or voice
'>5 strongly stated words chosen words chosen sentence fluency is
o3 e clear style and reflect author’s shows an attempt absent — sentences
a0 voice personality and at bringing content are awkwardly
:g e shows evidence of brings comment to to life constructed
= thoughtful word life sentence fluency is
choice sentence fluency is somewhat
e sentence fluency mostly achieved developed
is smooth, natural
and expressive
e strong connection reference and shows some no original idea is
and reference to connection to the reference and expressed
question question are connection to nothing added to
e meaningful evident question topic or ideas
addition to topic — new sources of basic addition to shows no evidence
brings in new information are topic of understanding
t perspective and mentioned shows some posted question
% resources shows a depth of understanding and repetition of other
8 e original ideas understanding and depth comments or ideas
expressed insight connections to little evidence of
e solid evidence of connections to self, self, text and world connection
thinking and text and world are are beginning to
content appropriate show development
knowledge
present
e spelling and few spelling errors several spelling misspelling and
grammar errors or grammar errors errors or grammar grammar errors
S are rare and do cites references or errors, but impede
'g not impede images meaning is evident understanding
c meaning attempts to cite meaning
§ e accurately cites all sources no text reference or
a sources of citation
information and
images
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BLM 5 — Literature Circle Commenting Rubric

4
Extending

3
Proficient

2
Developing

1
Emerging

The reply post is
related to the

Reference is made
to other posts, and

Reference is made to
the post, and the reply

No response to other
posts, or the referred

any comments
made with
reasoning or source
citation.

g thread. The reply the reply is related post is related to the posts are irrelevant,
S post is related to the | to the post and thread. inappropriate or
E thread and poster extends to the text. unrelated to the
& makes connections thread
to self, text, or
world.
The post enhances The post adds to the | The post adds to the Post shows a lack of
the discussion. discussion. Opinion | discussion in a limited clarity, or no opinion
E Opinionis clear and | is clearly expressed. | way. Opinion is is stated.
E thoughtful. expressed but needs
© further explanation.
A thoughtful and A thoughtful A simple critique is No critique is
detailed critique is critique is provided. | provided. provided.
S provided.
g
=]
s}
Student comments Comments add to Comments added to the | Participation in
add significantly to the discussion by discussion are in need of | discussion thread is
the discussion by suggesting other explanation or detail. not evident.
suggesting other solutions, pointing
oo solutions, pointing out problems, or
'c out problems, or even respectfully
-2 even respectfully disagreeing.
§ disagreeing. Student
g also substantiates
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BLM 6 — Character Analysis
Character’s Name:

Group Members’ Names:

Part One: Filling in the Details

Fill in this sheet to bring your character to “life.” This can be done as a group activity as it will
help you discuss your character.

Hair color:

Eye Color:

Age:

Height:

Distinguishing features:

Clothing they are mostly likely to wear:

Character’s voice — What the character says Character’s voice — What the words show

Character’s actions — What the character does | Character’s actions — What the actions show

Character’s thoughts and feelings What the thoughts and feelings show
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Part Two: Finding a Representative Quote

As a group decide on a significant quote that represents how/what your character thinks, feels,
does, and says, and how others respond to your character (this could also include what other
think/say about your character). Your group is to select and agree on a quote that represents
your character. Write or type your quote on blank paper and glue it to the appropriate colored
paper as its background. You will need to quote the text ensuring that you use quotation marks,
the author’s last name and the page number. As an example, the following representative quote
is from The Whale Rider:

“In the old days, in the years that have gone before us, the land and sea felt a great
emptiness, a yearning. The mountains were like a stairway to heaven, and the lush
green rainforest was a rippling cloak of many colors.”

Part Three: Creating a Life-Sized Character Model

Trace a willing participant in your group on the roll paper provided. It is best to have the person
lie face down in order to be traced. Consider:

e the positioning of your character’s arms and legs when standing

e how body language would convey your character’s characteristics.
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BLM 7 — Four-Square Exploration of Trauma

During traumatic events, people will behave in a variety of different ways. Sometimes, the way
an individual behaves is exactly the opposite of what you might expect for that person. Fill in the
graphic organizers below to explore your own ideas and reactions to trauma. On the second page
you will document how the main character in your novel responds to trauma. You may also wish
to record how another character in the novel responds to a traumatic event; it could be the same
event that the main character experiences or an entirely different situation.

Define “trauma” and “traumatic”: List events in life that could be considered
traumatic:

List emotions you might feel when Describe one traumatic event that happened

experiencing a traumatic event: to you or someone you know:
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How does trauma affect human behaviour?

Traumatic Event

Character’s Response to the Traumatic Event
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BLM 8 — Exploring Trauma in Absolutely True Diary ...

List the traumatic events experienced by Junior How does Junior (or the other characters)
and other characters in Absolutely True Diary of a | respond to the traumatic event?
Part-Time Indian.

1. 1

2. 2

3. 3

4. 4

5. 5
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BLM 8 — Exploring Trauma in April Raintree

List the traumatic events experienced by April
and other characters in April Raintree.

1.

How does April (or the other characters) respond
to the traumatic event.
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BLM 8 — Exploring Trauma in Code Talker

List the traumatic events experienced by Ned and | How does Ned (or the other character) respond
other characters in Code Talker. to the traumatic event?

1 1

2 2

3 3

4 4

5 5
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BLM 8 — Exploring Trauma in The Night Wanderer

List the traumatic events experienced by Tiffany
and other characters in The Night Wanderer.

1.

How does Tiffany (or the other characters)
respond to the traumatic event?

1.
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BLM 9 — Soundtrack Assignment

Think carefully about the characters and themes in the book you have read. You will be
considering these as you select at least five songs for a soundtrack for the text. No two songs can
be from the same artist. Also, you should try to select songs from a variety of genres. Your
soundtrack is to include at least one song that relates to each of the following:

® a main character

e asecondary character

e an important event in the book
e atheme

¢ an element of your choosing

BOOK TITLE:

Main Character’s Name and Song Title + Artist

1. Character description (write complete sentences)

2 Passage from the book that reveals character (use correct citation format)

3.  Lyrics from the song that connect with the character

4 Explanation of how the song/selected lyrics connect with the character (write complete
sentences)

Secondary Character’s Name and Song Title + Artist

1.  Character description (write complete sentences)

Passage from the book that reveals character (use correct citation format)

Lyrics from the song that connect with the character

Explanation of how the song/selected lyrics connect with the character (write complete
sentences)

P wnN

Important Event in the Book and Song Title + Artist

1. Event description (write complete sentences)

Passage from the book that relates to the event (use correct citation format)

Lyrics from the song that connect with the event

Explanation of how the song/selected lyrics connect with the event (write complete
sentences)

s wnN

Theme and Song Title + Artist

1. Description of the theme and what the book “says” about the theme (write complete
sentences)
2.  Passage from the book that expresses the theme (use correct citation format)
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3. Lyrics from the song that connect with the theme
4.  Explanation of how the song/selected lyrics connect with the theme (write complete
sentences)

Your choice of element and Song Title + Artist

Follow the same four steps identified for each of the previous elements.
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Grades 10-11
Understanding Character

Unit Guiding Questions

e What factors influence development of identity?
e How can an examination of character development in stories influence my understanding of who |
am?

Preparatory Notes

In this unit, students will create an identity map to help them think about how our own identities are
defined. They then apply this understanding to analyse the portrayal and development of characters’
identities in various stories.

Although the stories examined are all fairly short, the term “story” is used instead of “short story,” as short
story is associated with a more narrowly defined genre than is generally intended when First Peoples refer
to stories. An initial story is examined as a whole-class activity. Subsequent stories could be worked on
individually or in small groups. Outlines for several stories are provided. Additionally, several activities
that could be used with any story are suggested.

Through unit activities students will acquire practice in:

e adopting a specific focus to read stories

e responding to stories in small groups and in writing

¢ analyzing the development of character in stories and how this relates to the exploration of identity.

Lesson Plans in this Unit:

Lesson 1 — Personal and Cultural Identities
Lesson 2 — How Are Protagonists Developed?
Lesson 3 — Character Hotseat

Lesson 4 — Movie Trailer

Lesson 5 — Social Media Profile

Lesson 6 — Teaching the Story

Lesson 7 — Writing a Sequel

Unit Summative Assessment Options

Primary Texts

o Positive Personal and Cultural Identity Core Competency

(curriculum.gov.bc.ca/sites/curriculum.gov.bc.ca/files/pdf/PPCICompetencyProfiles.pdf)
o from An Anthology of Canadian Native Literature in English:

- Richard G. Green, “The Last Raven”

- Beth Brant, “Swimming Upstream”

- Emma Lee Warrior, “Compatriots”

- Jordan Wheeler, “A Mountain Legend”

- Lee Maracle, “Sojourner’s Truth”

- Richard Van Camp, “Birthmark”
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Supplementary Text
o  Where I’'m From (www.georgeellalyon.com/where.html)

Blackline Masters

1. Identity Map
2. Development of the Protagonist

Lesson 1 — Personal and Cultural Identities

This lesson relies on use of the Positive Personal and Cultural Identity (PPCI) core competency
information. Begin by brainstorming in class how identity is formed and what is meant by personal identity
and cultural identity. How are these both connected and separate? How do people describe who they are?
Do people have more than one way of defining who they are?

Applicable BLMs
Review the PPCI profiles to determine what aspects of life 1. Identity Map
might be included in how people identify themselves. Have
students use the core competency to create personal identity maps that they may share with the whole class
or in small groups. This helps students to understand that the identities of people are multi-dimensional.
BLM 1 is a potential graphic organizer for students, but students could create their own graphic
representation instead. Students could create a collage with writing or a concept map, or they could simply
do some personal writing to explore the facets of their identities. If using the blackline master, complete
one ahead of time to share with the class, or model making it in front of the class.

As an extension, share George Ella Lyon’s “Where I’'m From” poem model. Review structure to help
students create their own “Where I’m From” poems. This is not an authentic First Peoples text, but it
provides a model for students to explore who they are.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

After students have finished creating their personal identity maps, they could share them in small groups for

peer feedback before submitting for teacher feedback. Provide feedback, encouraging them to make their
finished products as detailed and thoughtful as possible.

Lesson 2 — How Are Protagonists Developed?

Use BLM 2 — Development of the Protagonist to discuss how the identity of a protagonist is developed by
the writer. Choose one of the following stories from An Anthology of Canadian Native Literature in
English:

e “The Last Raven” by Richard G. Green Applicable BLMs

e “Swimming Upstream” by Beth Brant

: , 2. Development of the Protagonist
e “Compatriots” by Emma Lee Warrior
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o “A Mountain Legend” by Jordan Wheeler
e “Sojourner’s Truth” by Lee Maracle
e “Birthmark” by Richard Van Camp

Share the story with the students by reading it to them or having them read it themselves. Discuss it as a
class using the outline on the BLM provided. Then have students work in small groups to identify the
protagonist and find examples of direct and indirect characterization. Ask them to share back with the
larger group. Students could also complete a personal identity map for the character using information from
the story.

Formative Assessment Strategies

When students share back their findings with the group, listen carefully to ensure that they understand the
concepts of direct and indirect characterization, and provide feedback as necessary.

Lesson 3 — Character Hotseat

Choose another story from the list in Lesson 2. Pick one with a few substantial characters. Share it with the
students by reading it to them or having them read it themselves. Discuss the story as a class using the
outline provided.

The character hotseat activity involves having student volunteers act as characters from the story. Have
students volunteer to “become” characters from the story. Each volunteer should examine the chosen
character through the lens of the personal identity map completed earlier. Other students in the class should
brainstorm questions to ask the volunteer students when they are on the hotseat.

When students are ready, have the volunteers sit or stand at the front of the class. The other students should
ask them the questions they brainstormed earlier.

Formative Assessment Strategies

Provide feedback to students’ questions and answers to help students clarify or enhance their
understandings of the characters from the story.

Lesson 4 — Movie Trailer

Split class into groups of three to five students. Assign a story from the list in Lesson 2 to each group to
read.

Students will be creating a “movie trailer” for their short stories. They should storyboard and then script

their trailers, recognizing that an effective trailer should include the following criteria:

o significant scenes from the story

e enough details to make other students want to read the story, without giving away the ending

e appropriate and readable narration text, clear voiceover or dialogue, interesting images that are well
sequenced, a varied mix of stills and video, and an ending (question or scene) that entices the viewer

e music that reflects the mood of the story without overpowering the dialogue or voiceover
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e use of colour or scenery that likewise reflects the mood of the story.

Students could use their phones, tablets, or video recorders to put together their trailers before presenting to
the class. Some devices have apps or software available that makes editing movie trailers easier.

Formative Assessment Strategies

Ask student to self-assess how well their movie trailers represented the stories and met the criteria of the
assignment.

Lesson 5 — Social Media Profile

After reading one of the suggested stories from the list in Lesson 2, have students pick a significant
character. They are to create a social media profile for their chosen character.

To complete the assignment, students should have a profile photo, and they should include as many aspects
of their character’s identity as possible. They may actually use the social media platforms, or they may

create a visual representation of the profile page.

Formative Assessment Strategies
Have students peer-assess how well the social media profiles match the chosen character.

Lesson 6 — Teaching the Story

Assign students in small groups to work together on another story from the list in Lesson 2. Their task is to
“teach” elements of stories to the class in a presentation. Students should be reminded that teaching is not
simply telling the class about the story; there is a lot more involved in the process.

They must come up with a way for the class to read the story and ways for the class to learn about the plot,
characterization, setting, point of view, and theme of the story. In addition, they must develop an
assessment tool for the class to demonstrate their depth of understanding of the story. There are some
suggestions for each of these aspects below, but encourage students to be creative.

e Reading the story as a class: readers’ theatre, dramatic performance with a narrator reading the story,
or round-robin reading

e Plot: concept map representation or creating a plot diagram on a poster (remember to think about what
type of plot structure is used)

e Characterization: hot-seating one of the characters from the story (one of you pretending to be the
protagonist and answering questions in that persona), dressing up as the characters and giving
descriptions as you present, body biographies of the main characters

e Setting: diorama of the setting, geographical location on a map, discussion of connection of the setting
to characterization, theme, and plot

e Point of view: finding a passage from the story and changing the point of view, then discussing how
the point of view chosen by the author is appropriate
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e Theme: brainstorming for main ideas, creating theme statements, and connect theme to other aspects
o Assessment: focusing on learning journal entry, reader response question, discussion guestions for
large group or small group discussions, short answer questions, game show, or quiz.

Formative Assessment Strategies

Provide feedback to the groups about how they taught the rest of the class, and the level of understanding
they demonstrated.

Lesson 7 — Writing a Sequel

After reading one of the suggested stories, students could write a sequel to the story in the voice of the
character.

It is not essential to choose a story that has a first-person point of view, but that may make it easier for
students. Students should consider the style in which the original story was written, the character’s identity,
dialogue that sounds appropriate to the character, and a situation that is plausible.

Formative Assessment Strategies
Have students share their sequels with peers for feedback about consistency with voice and character.

Unit Summative Assessment Options

Personal and Cultural Identity Map for a Character

Select a story that has not yet been read by the class, and have students read it independently. Be sure to
select a story that has rich characterization. Have students should complete a personal identity map for the
protagonist or another character. Assess using the criteria that have already been in use for evaluating the
quality of students’ prior work in this unit.
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BLM 1 - Identity Map

Name:

Use the following graphic organizer to examine the different aspects of your life that help create
your own personal/cultural identity.

ethnic nationality geographic
heritage(s) region/place
religious/spiritual
language(s
guage(s) beliefs
age sex/gender/
sexual orientation

relationships other aspect(s):
with family connections to

friends/interests

Personal Strengths and Abilities

What are my strengths and abilities?

How do | use my strengths and abilities in my family, relationships, and communities?
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Personal Values and Choices

What are my values?

How have my life experiences influenced my values?

How do my values influence my choices?
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BLM 2 — Development of the Protagonist

The Protagonist

Often a shorter story has

a primary character, the
protagonist. The story is
built around this character,
who is at the centre of the
conflict within the story. The
protagonist can change over
the course of the story, can
undergo realizations or
epiphanies, and may narrate
the story.

How do we learn about the identity of the protagonist?

The author reveals the identity of the protagonist (and other
characters in the story) through direct or indirect
characterization.

Direct characterization: The writer tells the reader about the
character’s identity using the narrator of the story, another
character, or the protagonist consciously self-describing or
explaining.

Indirect characterization: The writer reveals to the reader the
character’s identity through the character’s thoughts, feeling,
and actions. Examples of this include: describing the
appearance of the character, describing the character’s
actions/reactions/behavior, revealing what the character is
thinking (e.g., via stream of consciousness or interior
monologue), using dialogue, or describing the reactions of
other characters.

For your story, describe the protagonist:

The Protagonist

How has the Protagonist been Characterized?

Who is the protagonist?

How is the protagonist
involved with the conflict?

Direct characterization:

Indirect characterization:
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Grades 10-11
How Do We Define Ourselves?

Unit Guiding Questions

e How is our sense of self formed? What are the influential factors that help shape our sense of self?
o How do our family and community affect how we define who we are?

e How and why does our sense of self change over time?

Preparatory Notes

In this unit, students will read the novel Keeper ’n Me in small groups with their peers, discussing their
observations and supporting each other as they write response journal entries. They will then examine some
compatible short stories and poems. With all texts, students will explore the unit’s guiding questions in the
context of their own lives. Unit assignments will focus on helping students strengthen:

o their speaking and listening skills

o their inferential reading skills

e their writing skills (e.g., by providing well integrated quotations to support ideas in writing).

Lesson Plans in this Unit:

Lesson 1 — Exploring Identity and Establishing Speaking & Listening Goals
Lesson 2 — Keeper’n Me Novel Study

Lesson 3 — The Boy in the Ditch

Lesson 4 — Identity in Poetry

Unit Summative Assessment Options

Primary Texts

e Richard Wagamese, Keeper ’n Me
e from An Anthology of Canadian Native Literature in English:
- RitaJoe, “I Lost My Talk”
- Jeannette C. Armstrong, “Indian Woman”
- Beth Cuthand, “Shake N Bake”
- Beth Cuthand, “Post-Oka Kinda Woman”
- Alootook Ipellie, “Walking Both Sides of an Invisible Border”
- Louise Halfe, “Body Politics”
- Kateri Akiwenzie-Damm, “Grandmother, Grandfather”
- Gregory Scofield, “Nothing Sacred”
e Rita Joe, “Who are you?” from Native Poetry in Canada: A Contemporary Anthology
e RobertJ. Conley, “Self-Portrait: Microcosm, or Song of Mixed Blood,” from Voices Under One Sky:
Contemporary Native Literature
e John Adrian McDonald, “3740166701,” from Strength and Struggle: Perspectives from First Nations,
Inuit and Métis Peoples in Canada
e Drew Hayden Taylor, “The Boy in the Ditch,” from Fearless Warriors

Blackline Masters

1. Reading and Discussion Grid

2. Keeper’n Me: Book One Response Journal
3. Keeper’n Me: Book Two Response Journal
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Keeper 'n Me: Book Three Response Journal
Keeper’n Me: Book Four Response Journal
Questions for “The Boy in the Ditch”
Poetry: Structured Group Roles

No ok

Lesson 1 — Exploring Identity and Establishing Speaking & Listening Goals

Write the unit’s guiding questions on the board for all students to see:

e How is our sense of self formed? What are the influential factors that help shape our sense of self?
o How do our family and community affect how we define who we are?

¢ How and why does our sense of self change over time?

Give students time to write down a few ideas from one or more of these questions.

Then ask each student to partner with another classmate to share their ideas. Emphasize that students must
listen carefully and actively to their peer’s ideas. After students have had approximately 5 minutes to share
with a partner, ask each pair of students to “square up” with another pair of students. Each student must
then share their partner’s response to the essential questions with the two new students.

After each person has had a chance to share and a subsequent discussion has happened, ask students to

return to their desks and write a quick reflection on the following:

e What new ideas did you hear from your discussion?

o What strategies did you use (or could have used) to ensure that you deeply understood and remembered
what your partner said?

Then lead a short class discussion to debrief the answers to these questions.

Ask students what strong speaking and listening looks like in a group. Ask them to consider the discussions

they had today and at other times (as this has been explored in other units in this guide). Some examples of

strong speaking and listening include:

e Speaking: offering an idea or opinion; using examples to support an idea; disagreeing respectfully, etc.

e Listening: inviting and encouraging others to participate; asking questions to clarify understanding;
adding to someone’s else ideas; paraphrasing what someone has said

As a class, generate criteria for effective interaction in group discussion. Ask students to write down:

¢ which attributes or behaviours of an effective speaker in group discussions they already have, and how
they have demonstrated this in previous group discussions

o which attributes or behaviours of an effective listener in group discussion they would like to improve.

Formative Assessment Strategies

Formative assessment includes timely and on-going feedback to students to further their learning.
Formative assessment activities can be used to help gauge students understanding, knowledge, or skill
development in relation to the unit guiding questions.

Collect students’ brief self-assessments and provide feedback about their strengths and challenges in group
discussion.
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Lesson 2 — Keeper’'n Me Novel Study

The class will read in small groups Richard Wagamese’s Keeper n Me over the course of several classes (8
or 9). The novel is broken into four parts, so that students will have a chance to discuss and write about
each part. Students could be provided more time to read by interspersing Keeper 'n Me novel study with
other lessons in this unit.

Remind students to work on the goals they set for themselves

regarding speaking and listening in group discussions. Then Applicable BLMs

introduce students to BLM1 — Reading and Discussion Grid 1. Reading and Discussion Grid
for Keeper’'n Me. Explain that it needs to be used as they read 2. Keeper’n Me: Book One

the novel to record their thoughts and ideas, so they are Response Journal

prepared for their small group discussions. This BLM is 3. Keeper'n Me: Book Two

Response Journal
4. Keeper’'n Me: Book Three
Response Journal
Keeper’n Me: Book Four
Response Journal

broken down into four sections. Students can choose to record:

o their connections (top left box)

e an explanation of an emotion they felt while reading (top 5
right)

e avisual of a significant part of the text (bottom left).

Students do not need to fill out the summary (bottom right box) until after their group discussion. To model
expectations, read aloud the first few pages of the novel sharing your observations and thinking, and asking
students to share their thinking too.

Then give the students a block of time to read the text and to work on their Reading and Discussion BLM
before asking them to stand and find someone in the classroom with whom they can have a quick
conversation about the novel so far. (Return throughout the unit to the speaking and listening criteria
developed in Lesson 1, particularly at the beginning).

Students are to continue reading until they finish Book One of the novel. In subsequent classes, use the
following structure for focusing on each of the four parts of the novel:

Class 1:

e Students discuss in small groups what they read using BLM 1 (25 minutes).

o Students complete the Summary (bottom right box) and the Speaking and Listening Reflection on the
bottom of BLM 1 (20 minutes).

e Students continue reading using a fresh copy of BLM 1 (25 minutes).

e Conduct a brief reflection activity (5 minutes).

Class 2:
e Conduct class discussion on any topics identified as a need for the class (e.g., generating criteria for
response journal writing; integrating quotations; making deep inferences) (15 minutes).

o Have students complete a response journal entry using the appropriate BLM for each part of the novel
(30-40 minutes).
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e Have students share with peers the section of their response that they are most proud of, including an
explanation of why (5 minutes).
e Have students continue reading.

Formative Assessment Strategies
Provide feedback to students on the basis of observations and students’ reflections.

Lesson 3 — The Boy in the Ditch

Use the following three statements to elicit opening discussion and connect to the exploration of “identity”
theme. List (or project) the questions on the board and ask the students to answer yes or no for each
guestion. Explain to the students that there are no right or wrong answers, as the answers will be based on
the student’s opinions.

1. Life is what you make it.

2. Everyone has goals and dreams in life.

3. Your past makes you who you are today.

Students can discuss their answers in pairs before a class-wide discussion.

Making Connections to Literature

Ask the students to answer one of these questions from the perspective of Garnet Raven from Keeper’'n Me.
How would Garnet’s answers differ, depending on what point in the story the questions were asked (e.g., at
the end of parts 1, 2, 3, or 4)? Students could respond to this prompt by writing-in-role or speaking-in-role.

Making Connections to Personal Experience

Ask students to respond to the following prompts (could answered be in pairs or in a journal):

e Can you think of a time an adult (family member, teacher, etc.) had a really positive or negative impact
on you?

e Do you believe a young perso_n’s hope_s,_goals, and dreams Applicable BLMs
can be influenced by others, either positively or 6. Questions for “The Boy in The

ively?
negatively” Ditch”

Introducing “The Boy in the Ditch”

This story illustrates the circular narrative structure that is common to many First Peoples texts. Another
unique attribute of the story is that of the missing perspective as the reader does not hear directly from the
central character, Wilson Blackfish. Instead, we learn about him through the perspectives of the other
characters. In addition, this story has an open ending, so the central question of the story is not answered.
Readers are left to wonder about the possibilities and come to their own conclusions. There is an abundance
of symbolism in the story.

Read the story out loud as a class, or students can read it quietly on their own. Next, have students complete
BLM 6 — Questions for “The Boy in the Ditch” to explore the story’s themes and the topic of identity.
Students could complete the question individually or with a partner. Alternatively, the questionds could be
used for a discussion group
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Note

This story deals with the topic of death, which may be an emotional trigger for some students.

Formative Assessment Strategies

Use students’ completed work on BLM 6 to provide feedback on their reading and listening skills. Use one

or more of the following assignments as a basis for providing feedback to students regarding their speaking,

writing, and/or representation skills:

e Students could create a video, poster, or pamphlet that profiles a First Nation, Métis or Inuit” youth
leader.

e Students could interview a member of their family or community to find out how they were able to
realize their hopes, goals, and dreams.

Lesson 4 — Identity in Poetry

This lesson begins with an examination of the poem “Who are you?” by Rita Joe. Before reading the poem,

ask the students to discuss in pairs:

e Can you recall a time when you were new to a class, or school, or team and felt nervous or
uncomfortable?

e Can you recall a time when you decided to make the best of challenging situation?

Then read the poem. Have students discuss the following questions in pairs or small groups or as a class:

e What is happening in this poem? What do you see? What are the most powerful images?

e Can you imagine this poem being set in the past and/or in the present?

¢ How does the mood and tone of the poem shift?

o What are the key words that stand out in the poem and how do they contribute to the overall meaning?

e Can you identify any symbolism in the poem?

e How does the form or structure of the poem contribute to its meaning?

o What is the overall teaching or message or theme in the poem?

e How does this poem connect to themes or issues that are important to First Peoples’ culture,
knowledge, history, or worldviews?

e Can you make any connections between this poem and anything else studied in this course so far?

e Can you make any personal connections to the poem?

Using Scaffolding to Study Poetry

The _scaffolding process is one in which _students_add to Applicable BLMs
previous knowledge to create a bank of information about a ]
. . 9T 8. Poetry: Structured Group Roles
certain subject — in this case, poetry.
Organize the class into groups. Using BLM 9 — Poetry: Structured Group Roles, have each group discuss an
assigned poem in depth and record key ideas in the four topic areas on large chart paper, leaving space for
other groups to contribute more ideas. After students have had opportunity to finish discussing and
recording their ideas for the poem, ask the groups to rotate to another poem. As groups approach each new
poem, they will read the poem and address the four topic areas, adding new ideas to the poster. At the end,
each group will have looked at all the poems. This may take more than one class. The rotations will
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conclude once groups return to their original poem. They will then identify key understandings in the four
topic areas and present these to the class.

Any number of poems could work for this activity, including the following:
o from An Anthology of Canadian Native Literature in English:
- RitaJoe, “I Lost My Talk”
- Jeannette C. Armstrong, “Indian Woman”
- Beth Cuthand, “Shake N Bake”
- Beth Cuthand, “Post-Oka Kinda Woman”
- Alootook Ipellie, “Walking Both Sides of an Invisible Border”
- Louise Halfe, “Body Politics”
- Kateri Akiwenzie-Damm, “Grandmother, Grandfather”
- Gregory Scofield, “Nothing Sacred”
e from Voices Under One Sky: Contemporary Native Literature
- RobertJ. Conley, “Self-Portrait: Microcosm, or Song of Mixed Blood”
o from Strength and Struggle: Perspectives from First Nations, Inuit and Métis Peoples in Canada
- John Adrian McDonald, “3740166701”

Creative Representation Group Work

Have the groups decide on a creative way to share their poem with the class:

o Reader’s theatre: students read the poem and convey meaning using voice, actions, and expression.

e Visual: students read the poem while timed images (e.g., created using slide show presentation
software) rotate in the background to convey/enhance meaning.

¢ Video: students read the poem while a short video plays in the background to convey meaning (e.g., a
student-created live-action video, or a stop-action video created with a movie-making app).

Creating Poetry

Have students create their own free verse poem that addresses the topic of identity. The poem could be
based on personal identity, or the identity of a character studied in the class, or First Peoples identity in
general. Students will submit a reflection with their poem that explains:

o how poetic devices and/or structure or form contributed to the meaning of their poem

o how diction (word choice) has an impact on the poem

o the overall message, teaching, or theme of their poem.

Formative Assessment Strategies

On the basis of observations, provide feedback to students regarding their reflection on